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INTRODUCTION 
/ 

! Today the role of the college student involves a 

commitment to an educational process that extends beyond 

classroom training. It involves the attainment of kno\,lledge 

and development of skills and habits of mind and action 

necessary for the responsible participation in the affairs 

of government and society on all levels l campus, community, 

state, national, and international./ A atudent operating in 

this role is one both dedicated to the truth and to preparing 

himself for leadership in a democratic society. He must be 

prepared to face the challengea of modern life and he must 

be \,lilling to confront the crucial issues of public policy 

thnt affect him beyond the classroom and that determine 

the course of society. This combination of student and 

community is an essential part of the educational process. 

It demands the analysis of the factual information, evalu-

ation of evidence on the basia of normative standards, 

the formulation of a point of viai'] c:md the decision to 

tal<:e action directed to the general \'lelfare as he sees it. 

These skil13 of analysiS, evaluation, decision, and action 

are requisites for participation in a democratic society. 

Their fullest development through theory and practice is 

one of the ideals of an American education. 

\\ It is agreed that education does not end \'/hen the 

student \'1alks out of the classroom door. The univerSity 
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student of ·today is involved in a moro complex educational 

process. Intricately intertlOven into this process is 

found .. on nearly all univel~sity campuses today .. a system 

of extracurricular activities which seems to lend itself 

to the total development of those individuals \'lho participate. 

((The conviction that people live their way into thinking 

even more than they think their ",ray into living is a basic 

Justification for the existence or extracurricular activities 

on the university campus today. Hall T. Sprague (24), in 

an article in the Journal of Higher Education, has stated 

of administrators: 

I think that too often the concern is ,\,lith 
"keeping college life in bounds" or "co-ordinating" 
it. I believe that an effective first step in 
determining the extent to which administrators 
should occupy themselves with non-academic activ­
ities is to learn more about students' attitudes" 
values .. and views on work and play; their ideas 
concerning what college is for; their criticisms 
of their academic programs; their daily activities; 
the behavior their peer groups reinforce, and whYj 
and perhaps most important, their tenderest expec­
tations and wishen. 

Because these extracurricular activities seem to be 

learning experiences for the university student outside the 

classroom .. it becomes important to investigate these attitudes" 

values, and views of university students concerning the 

extracurricula'r activities that are offered to a student 

body on a particular campus. It was in an effort to detect 

the attitudes of Iowa State University students tm-lard 

extracurricular activities on the Iowa State University 
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Gampus that this study was undertaken. 

The study was designed to inveotlgatethelnteraction 

of attitudes toward activities and residences among students 

at Iowa state University. Interactions of attitudes vlere 
\' measured in the follol'ling areas: students I reasons for 

residing in their present residence 6 ~he importance of 

extracurricular activities in the educational experience 6 

'activities in which participation was desired by students, 
, \ I' 
-\~asons for non-participation,~what stimulates interest 

'!- . 
in extracurricular activities, and )the importance of' living 

in a particular residence group in order to participate in 

certain activities. 

Stretch (25), in a discussion of curriculum, stated 

that the \'lord curriculum does not mean the same to everyone. 

Each individual has a concept of the word that is determined 

by the philosophy and guiding principles of education that 

he has come to possess. Since there are many and varied 

philosophies and guiding principles of education, there 

are many varied concepts of curriculum. Two general 

classifications have emerged concerning definition of 

curriculum. One group is concerned \,/ith emphasls on 

subject matter while the other group places emphasis on 

student experience. The group included in the second 

classification tend to think of curriculum as the entire 

range of experiences that are essential in developing an 

individual. Here the curriculum is much broader than 
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subject matter or textbooks. It includes all educational 

experiences, whether they arise in school, in institutions 

other than school, or in 11fe in general. This concept is 

based on all the experiences which influence the student. 

Such experiences must be arranged and related so as to 

enrich and make meaningful the life of the student. 

It is with the second definition of curriculum that 

this investigation has been concerned. 
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,,\\ REVIEW OF LITERATURE 
-J,.O\J 

\ A.r" In an article by Robert \II. Frederick (12), in 1965, 
s'Y' 

the origins of student activities were traced. As early 
'-------

as the-l6th century the College of \'Tilliam and Hary, 1779, 

and the William and Penn Charter School, 1777, were 

experimenting \'lith rudimentary forms of student government 

as were Eton and Rugby, 1786, in England. I~ 1819 the 

University of Virginia salvaged a form of student control. 

Early ventures 'l:1ere also made at Nattakeseet School of 

Ducksbury, Ivlassachusetts, 1840, at Evanston College for 

Ladies, 1873, and the Hartford Public Schools, 1852. The 

very liberal George Junior Republic "laS established in 1894 

at Freeville, New York, under the leadership of l!illiam 

George. All the attempts \':ere made in the conviction that 

the young must be given experience in freedom if they are 

to be free as adults; all were sporadic and short-lived. 

It was not until later than Americans finally decided to 

break \'1ith the European tradition of education that had 

preceded .. 

In one of the earliest surveys of student activities, 

Van Wagenen (26, Pg. 156), in 1929, studied student activities 

in colleges. Governmental groups, departmental organizations, 

social clubs, honorary societies, and religious organizations 

were present on campus but they oppearcd to have "just gro1t1n." 

Each organization VIaS a unit i'Tithin itself and had only slight 
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if any, relation to other student activities. No indi­

vidual or committee was delegated to co-ordinate the 

student activity program or to develop policies in the 

manner comparable to that employed with respect 'tjO the 

academic curriculum. 

More specific data on the persistence of cer'cain 

types of activities was reported by f,1ehus (19), \,lho stated 

that since 1887, 553 organizations have come into existence 

at the UniverSity of Nichlgan and 253, or 41.1 per cent, 

have ceased to function. At vlittenberg, 177 organizCltiona 

have developed since 1891, and 97, or 54.8 per cent~ have 

been discontinued. The most permanent type of organization 

was that supported by national organizations or which was 

a part of the college or university organization - frater­

nities, sororities, honor societies, and the like. Tne 

next looat permanent group included the local organlzCltiona 

that receive facult~' support - oratory, debate, dramatics, 

and the like. The least permanent organizations 'tlere 

purel;y local ones, such as literary and musical societies. 

Hand (15) stated in 1930 that half of the colleges 

and univerai ties reported as many as 28 actlv:l.ties and 

three-fourths reported aO many as 45 campus e;roups. The· 

range vms from five to slightly over 200 organized groups 

on a single campus. 

In 1938, a survey of 100 state teachers colleges by 

Briggs (3) also found a large range in number of activities. 
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~(,he PUllr;e "lent from 20 to 125, the median being J.~2.6. Tho 

larger J.nst5.tvi;j.ODS tender? to offer a somewhat larger number 

of actlvit;loslib2n the SIl1')11 ones, but not consistently so. 

Br1ggs aIDa found that D lack of similarity in classification 

prevented accurate cOJnI:'arison bet .. leen teachers colleges and 

liberal arts co] leges c.nd ur..iveroitien. 'mere seemed to 

be more ,j"j;tentio)1 given in the univers1ty to academic and 

professional honor'arles and athletic and military activ1ties 

than in the teachers colleges. Since extracurricular 

a ctivi ties in tbe tea C~1el"S co1lef';es have profess1onal as 

well ao personal value .i;;,,;; the atudent, \'le might expect an 

extensivo program of group work in these institutions. 

Conc6rning group actiVities in teachers colleges, 

Brigp;a (3) found that the relationship between size of 

school and number of activities was not as large as expected. 

In· a large institution mor'e small interest groups were 

needed to provide group experiences for all the students. 

Further analySis of the data revealed the largest number 

of or~anlzations were those concerned with school control, 

departlnental clubs, music, 6chool activities, athletics, 

and honorary status. Publications, forenSiCS, and 

religious organizations were less numerous. In all, 386 

different extracur::aicular activities existed in the state 

teachers colleges studied. 

The opinions of' alumni regarding the values of extra­

curricular activ1tiea \!leI'e overwhelmingly favorable. 
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Briggs (4) gathered information by personal interview 

with 3939 students in 19 state teachers colleges in 

Illinois, Kentucky, Missouri, Arkansas, Nebraska, Kansas, 

Oklahoma, and Texas in 1938. The results showed that in 

subjects such as home economics, agriculture, and physical 

education, one-third or more of the alumni felt that there 

was considerably "less value" in extracurricular activities 

than the curricular activities. In most other subjects 

their extracurricular activities seemed, 1n retrospect, of 

"more value" than the curricular activities. 

Nost significant was the summary statement that 91 

per cent of those who participated in academic extracurricular 

activities and 80 per cent of those who participated in 

athletics valued them highly. It v:ould have been more 

illuminating if tl1e basis of evaluation had been de:Jcribed ... 

"Of more value" probably involved quite different ini;erpre­

tations from one subject to another. 

Results from a questionnaire answered by 956 sophomores 

in the study by the Commission on the Relation of Schools 

and Colleges of the progressive Educational Association 

(23, Pg. 209-222) revealed that students' participation 

in the specific activities depends a great deal on the 

program cffered. For example, a much greater .~jlterest 

expressed by women students in religious a ct;i v 5 .. t:i.CS in the 

university than the bigh school was probabl~l due to differ­

ence in the quality of religious groups and the pI'omJtlon 
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o~ them on the different levels. 

In discussing the extent of participation) Chapin (7), 

in 1929, found that at the University of Ninnesota in 1924 

and 1925, one-third of the students were engaging in no 

campus activities. 

In regard to trends in campus activities, Chapin (6), 

in 1929, stated that the average number of extracurricular 

activities had increased. The highest mortality appeared 

to be among music and debate, and dramatics; the 1m-lest 

mortality among sororities, fraternities, honor societies, 

religious organizations, and student government. The 

survival was greatest among organizations that had national 

ties, strong traditions, and, in oorne cases, centralized 

control. Chapin was of the opinion that these changes in 

student activities in colleges reflected the social 

changes \'/hich had paralleled the more obvious changes in 

the economic industrial order, especially in the increase 

in number and complexity of remote or derivative groups. 

Approximately the same proportion of students engaged 

in student activities in California junior colleges was 

evidenced in a study by Eells ana Brand in 1930 (10). 

More specifically, approximately one-fourth participated. 

in no activities, almost another one-fourth in one activity, 

slightly more than one-fifth in two activities, and the 

remaining number in from three to seven activities. 

A sur1rey of campus a ctivi ties by f.'loore (20)" in 1939, 
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revealed that in twelve four-year Alabama colleges - four 

coeducational liberal arts colleges, four coeduiJational 

teachers colleges, and four liberal arts colleges for 

women only - the existing organizations did not serve a 

sufficiently large number of students. Only one-half of 

the students in the colleges studied belonged to any 

campus clubs. Of the 2756 students \,Iho were membero of 

some organizations, approximately ll~ per cent belonged 

to more than three organizations and only 53 Girls held 

as many as t1l10 offices. 

A study by Wilkins (28) in 1940 concerning student 

participation in a coeducational college was also note­

worthy. The percentage of partiCipants was practically 

constant among the four classes, but was greater for 

women than for men, the ratio being about 3:2. Further 

analysis of the data showed a good general distribution 

of responsibility and opportunity. There it/as no case of 

extraordinary pyramiding of officerohips. 

In an effort to determine the otudent motives for 

partiCipation, Benson and NcI·lullen (2) found in 1954 that, 

for all organizations, tte desire to meet people headed 

the list of motivating factors with recreational and 

intellectual appeal usually next in importance. The 

professional and friendship values of organizations also 

had very SUbstantial \'leight. Thirty-two per cent found 

no appeal in the campus organizations; approximately the 
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proportion that neither belonged to nor attended campus 

activities. In considering the circumstances "...:hich 

limited or prevented participation, "studies" headed the 

list of reported reasons. Others included employment, 

family obligations, time spent with friends, and health. 

In a sttldy done by Holland and Richards (17) con­

cerning academic and non-academic accomplishments, the 

investigators found that, taken together, studies of 

academic and non-academic potential and achievement made 

it clear that academic potential and achievement have 

little relationship to some kinds of non-academic potential 

and socially important performance. Some of the practical 

applications or finding3 seemed clear. If a sponsor was 

interested only in finding students 'iho would do well in 

the classroom in college, then high school grades and 

tests of academic potential were the best techniques 

available. On the other hand, if a sponsor also wanted to 

find college students who would be outstanding outside the 

classroom and in later life, then he should continue to 

make an effort to secure a better record of the student's 

competency and achievements in high school. Tne nlunber of 

different student organizations in college and universities 

ran into the hundreds and varied extenSively. 

A fe\ll attempts have been made to find out why students 

do or do not engage in g~JUp activities. From an extensive 

questionnaire, introduced under favorable auspices, but 
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eliciting replies from only 27 per cent of the students 

from ~lhom it \'las distributed, Bro't'ln (5), in 1937, obtained 

information on reasons for" as 'Nell as on, extent of 

student participation in group activities at the University 

of Minnesota. The factors most frequently associated with 

few social contacts were limited education and income of 

parents, living at a distance off the campus, and necessity 

for self-support. With the exception of members of frate~ 

nities and sororities, the students replying to the ques­

tionnaire participated less in social affairs in college 

than in high school, and increasingly less each year of 

college. The fraternity members presented an entirely 

different pattern from that of the rest of the group 

replying. 

The most significant study reviewed ~las a study done 

by Henningsen, Noss, and Ross (16). This study was done 

at Io\'1a state College in 1956, and concerned participation 

in campus life at Iowa state. The study listed the types 

of activities students most often participated in. It is 

noteworthy that almost half of the stUdent body participated 

in religious, reSidential, and curricular activities; however, 

exclusive of these three types of activities there was a 

Im'rer degree of partiCipation. 

~1e most significant fact concerning partiCipation by 

curriculum 'Has that the home economics majors had an average 

AP (activities participation) score that \'las almost tv'lice 
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that of any other d:.1.vision. vlhatever the reasons, it 

\'la5 concluded that the curriculum certainly "100 a factor 

that affcctad participation in college activities. 

Participation by residence Group 'Vms also oummar'ized J 

by Henningsen. t~omens' residences seemed to have a much 

higher average degree of participation than did the mens' 

groups. In general, Greel<:s had a higher AP score than 

Independents of the same se~:. This may be due to the 

group pressure, especially during pledgeship, and the 

member selection process uhich tends to seek thODe high 

in high school or college activities. Sorority pledges 

had the highest degree of partiCipation with an average 

AP score of close to 17. This Vlould mean they are 

actively meubers of at least six or seven campus organi­

zations. T:t1C fact that sorority actives had lower 

average AP scores than pledges might indicate that these 

residence groups encouraged pledges to participate more 

actively than the pledges vlOuld ,:m a strictly voluntary 

basis. The high partiCipation of sorority pledges is 

even more remarkabL"':! i...rhen 'r:le consider that college 

regulations discourage the partiCipation in activities 

of first-quarter freshmen. 

It is interesting to note that pledges residing in 

the fraternity house \'/ere more similar in their partici­

pation behavior to their activen than were those pledges 

residing outside of their fraternity house. "Out of 
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house" pledges had a lower degree of participation than 

the average student with whom they actually lived. These 

individuals seemed to be neglected by both residence groups. 

Henningsen's breakdown of activities participation 

scores vias as follows: sorority pledges, l6.87j sorority 

actives, 10.24j womens residence hall, 10.29j fraternity 

members, 10.21; mens residence hall, 6.l4j Alumni Hall, 

5.67j off-campus residence. 3.79j Pammel Court, 3.36j and 

the average for all students 't'TaS 7.09. In discuosing 

personal characteristics and activities, it was concluded 

that participation in activities increased from the 

freshman through the senior year. This was validated by 

the survey findings. 

A cOlnmon idea among American college students today 

is that most of those active in college Vlere also active 

in a gre~t number of activities in high school. Of course 

there are exceptions to thiS, with an occasional high 

participator in campus activities who \'1as a real "deadhead" 

in high school, or vice versa. 1.Jhen students \'loro asked 

if they '\,'lere in more, the same, orless activities In 

college than in high school, Henningsen found that over 

63 per cent reported decreased participation in activities 

upon enterlng college. 

One of the interesting facts in the study was revealed 

when the AP scores of the part-time student workers ,,'rere 

tabulated against those that didn't \'lOrk. From the results, 
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it was shown that the part-time worker has a higher degree 

or participation than the non-worker. 

The study also related attitudes and opinions toward 

student activities at Iowa State. I"1ost students at Iowa 

state felt that participation in activities was at least 

fairly important. Of the sample students, 43 per cent 

responded that they felt participation in activities "las 

"very important" or "an absolute necessity." Another 45 

per cent said that activities were just "fairly important" 

and only 12 per cent thought that the activities were 

"not very important" or "unimportant. II The regard for the 

worth and importance of activities was directly related 

to participation in activities. This finding might suggest 

that, in this case, at least attitudes seemed to be highly 

related to actual behavior. \'lhen questioned aa to their 

interest in campus activities, 4.5 per cent replied that 

they \flere "not interested at all, II 19 per cent were "not 

very interested," and 66 per cent indicated they had "above 

average interest." Only about one student in four was not 

very interested in activities. 

A survey by Haggerty and Brumbaugh (14) of 42 junior 

colleges, 38 publicly controlled teachers colleges, 189 

liberal arts colleges, and 13 universities accredited by 

the North Central Association also deserves mention. 

Information was elicited from the institutions on official 

institutional attitudes towards student organizations, 
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financial support of these activities, student membership 

on administrative boards and committees, advisory and 

supervisory functions, and the scope of organization and 

participation of the students. Haggerty and Brumbaugh 

concluded that more than 95 per cent of the institutions 

required that all existing student organizations be 

officially reoognized and that new organizations secure 

such approval. The amount of financial support received 

by the 83 per cent of the institutions that charged fees 

covered a range from one dollar to more than $50. The 

average for the entire 235 was $14.62. Half of the 

1nstitutions had fraternities and almost three-fourths 

had regular chapel exercises. Aside from chapel aotivities, 

comnru.nity churches provided student programs in three­

fourths of the institutions • . 
The percentage of participation was higher in this 

group of institutions than in those included in other 

surveys. Thirty-nine institutions reported 100 per cent 

participation and the average was 88 per oent. The six 

most commonly reported objectives were: 1) to follow 

intellectual interests informally, 2) to acquire appre­

ciation in fine arts, 3) to develop Bocia1 refinement, 

4) to enjoy physical recreation, 5) to participate in 

religious activities, and 6) to develop qualities of 

leadership. The survey concluded by showing the wide 

variation among institutions of higher learning with 
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respect to their group activity program. 

In an effort to discover characteristics of a single 

off-campus residence student and his environment Prusok's 

study (22) in 1960 found that the section of the question­

naire relating to social and recreational activities asked 

the respondents whether or not they had found social and 

recreational activities and to list them if they had. Of 

the male respondents l 80 per cent indicated they had found 

such activities and 88 per cent of the women respondents 

reported that they had. The remaining 20 per cent eluded 

to work situationsl financial problems. and heavy course 

loads as reasons for not having sought and found such 

activities. Most of the activities and facilities used 

were of an "anonymous" nature; that iS I they did not 

require belonging to a group or organization (with the 

exemption of church groups. fraternities. and ·sororities). 

The organized types of student activities were represented 

to a very small extent. Therefore, the actual participation 

and interest in joining campus activities appears to have 

supported speculations about interested off-campus students 

in a relatively unstructured type of activities vlhen and 

which "belonging" is not an essential feature. Primary 

reasons for selection of off-campus residences were 

finances and a desire for independence. Dormitory housing 

was rejected primarily for financial reasons, although 

presumed poor study conditions \'lere a close second. In 
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approximately 50 per cent of the cases the students Vlere 

working an average of 17 hours a week. 

In an attempt to identify rea30na for the dispropor­

tionate numbers of Greeks holding leadership positions at 

the University of Missouri, Farmer (11) found in 1960 

that .. according to indications shot-In by the range of scores .. 

there were definitely larger numbers of non-members of 

sororities who showed measurable tendencies to,!;Iard the 

social introversion on the MMPI (SI) Scale. Introvertive 

tendencies .. or a lack of them .. seemed to be part of n 

personality pattern the student had when she arrived at 

college. During her first ttlo semesters as a freshman she 

began to express these tendencies through the activities 

she joined or did not join. Her fello\,l students had also 

begun to show that they recognized these tendencies. 

Baker (1) attempted to focus upon the relationship of 

type of residence to student perception of environmental 

press. He tested the follo't'ling hypotheses: there are no 

differences in the perception of environmental factora 

~~tween a) dormitory residents and boarding home residents, 

b) students \iho reside in dormitories and students \'lho 

live with their own families. The results indicated that 

the type of residence does significantly account for 

difference in the perception of the characteristics of 

college environment. Boarding and dormitory residents 

seemed to be less aware of press of the college environment 

\ 
\ 
\ 
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as compared to those who resided with their fam1lies~ 

Boarding and dormitory residents are in one sense more 

dependent upon the university for tbeir need satisfactions 

than are family residents who are members of a community. ./ 

Jackson and Winkler (18) compared the characteristics 

of college freshmen Who pledged and who did not pledge social 

fraternities. From freshmen entering the University of 

North Dakota in the fall of 1962 a random sample was drawn 

and div1ded into four groups of 46 Ss each: male pledges, 

'male independents, female pledges. and female independents. 

The results suggested that a) pledges are different from 
-

those students who do not pledge fraternities on a number 

of character1stics, values, and expectations, b) potential 

pledges participate in roore social activities in high 

school, and c) pledges had unf~lled expectat10ns of the 
~ 

role fratern1ties would play in their academic lives. 

At the University of Florida, Neal (21) conducted a 
. 

study of off-campus women. She concerned herself with 

six areas: key characteristics, hOUSing, academic 

performance, act1vities, dat1ng, and advantages and dis­

advantages of off-campus residence. In regard to activities, 

Neal reported that 45 per cent of the women off-campus 

reported nonmembership in any campus organ1zat1on. Only 

20 per cent of the respondents were aff1liated w1th 

student religious centers. Data concerning events, 

generally defined as voluntary, extracurricular programs 
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of an educational, social, or entertainment nature, 

likewine revealed a relatively small degree of partic­

ipation. Slightly more than 215 of the respondents 

't'lere attending "regularly" or "frequently" each of the 

two most popular kinds of events. 

Neal also found that freshmen more tban upper­

classmen, non-tra~sfer more than transfer, and part-

time job holders more than non-job holders .... lere partic­

ipating actively in campus activities. Neal concluded 

that it would seem that women off-campus reflect a widely 

noted trend of university students away from organized 

activity. 

In regard to participation by Greeks, Golduen (13) 

found that extracurricular activities attract students 

who value sociability and interaction and who feel secure 

about their social skills - qualities t'lhich are alllo more 

prevalent, whether by pre-selection or thorough socializa­

tion, anong fraternity membera than am~mg the independents. 

Regardless of how secure the individuals may feel ~;lbout 

their social skills, fraternity members are consistently 

mora likely than independent students to engage in extra­

curricular activities. 

In a study by Dollar (9) concerning student char­

acteristics and choice of housing, it was found thut 

housin~ groups were not equal on certain initial char­

acteristics. The fraternity group had the greatest 
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potential for academic success and persistence in higher 

education. The orr-campus group presented a special 

problem. Dollar explained one can expect a h1gher 

drop out rate from this group than should be expected 

ro~ the other groups for'at least two reasons. First 

they have less academic aptitude; and second, there 

seems to be a greater chance for financ1al difficulty 

to interfere with their progress in oollege. 

The fraternity group valued recognit1on more than 

the other groups and they described themselves as being 

more sociable and ascendant in their behavior patterns. 

In other words~ they considered it more important to be 

looked up to and admired - to be recogn1zed, and they 

tended to be lesa submissive and more inclined to come 

to the defense of their ideas. exh1bit habits of leader~ 

sh1p rather than i'01low1ng, and we!'o less hesitant in 

speaking out in publio or \t>!:tth other ind1viduals. They 

descr1bed the~~elves aD being more 1nclined to have many 

friends and acquaintances, r~ny soclal act1vities and 

social contBcts~ and to be more aggressivo in seeking 

the limel1ght. ~' 

The ofr-campuD group valued being benevolent more 

than either of the other groups and the greatest differ­

ence was between it and the fraternity groups. 

The dormitory group valued independenoe more than 

both other groups.. Ccnsid~1'1ng th1s data, Dollar tended 
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to place the dormitory group in an intermediate position. 

The range of student activities and social affairs 

formerly characteristic of American colleges no longer 

appears central to the interests of the college students. 

Many such activities are termed inconsequential or 

adolescent by the students. In large measures" \oJ1se 

(29) said students have turned against the kinds of 

campus activities that were once considered an essential 

ingredient of college life. They disdain the "collegiate". 

Their interest in intercollegiate athletics" in the usual 

social activities of fraternity and sorority, and in the 

maintenance of campus traditions is markedly diminished. 

These trends are quite compatible ~lith the new seriousness 

of many college students" their practical orientation" and 

their desire to make their total college experience count 

in preparing them for life after graduation. vlise felt 

that the activity program \'las of greatest interest to 

those who were already participating in their fraternity 

and sorority activities. Consequently some campus programs 

were only serving to provide an extended range of activities 

for the already active minority. 

In this chapter various literature \'/as cited in four 

general areas. 

First, a general historical background \'Ia8 Given 

concerning the emergence of extracurricular 2c'civit.Lcs in 

the system of American higher education. 
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Secondly, some types of activities which are involved 

in a system of extracuI'ricular activities wel'e briefly 

summarized. /\lao revie\,/sd was literature concerning the 

range of student activities. 

Thil"dly, reasons for partiCipation by the student 

were explored. Moat significant in this portion of the 

chapter was a study by Henningsen (16) in 1956 concerning 

activities at Iowa State University. 

~ne effect of residence was the fourth area briefly 

summarized. 

Lastly, the trends 8S identified by vlise (29) in 

1958, were discussed. By citing Dnd discussing trends, 

it was hoped that the reader might put in proper perspec-

tive the development and future of extracurricular activities. 
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I·1ETHOD OF PROCEDURE 

For the purpose of this study it was decided to sample 

students from each of five residence units at IO\'la State 

University: 1) \'Tomens' Residence Association, 2) :f.lens t 

Residence Association, 3) fraternity system, 4) sorority 

system, and 5) the off-campus housing group. No diotinc­

tion '\IlaS made betvleen off-campus students in general and 

those off-campus students belonging to the viaI'd system. 

Married student housing \'18S not represented because at 

Iowa State University this sector of students' housing 

exists as a distinctly separate unit in relation to the 

above mentioned units. 

In this study, 100 names of people in each type of 

residence to be surveyed tlare randomly selected. The 

names of sorority members were randomly selected from 

the sorority membership file in the Office of the Dean 

of Students. The same procedure was used in selection 

of those male students residing in fraternities. The 

three remaining students residence VlCre l"'andomly selected 

from the student directory. These sampleo "/ere selected 

with the aid of the table of random numbers (27). Five 
" 

hundred questionnaires Vier'e distributed throughout tbe 

five residence areas. Three hundl'ed seventy-tl'lO:1 or 

74.4 per cent were returned. rrho questionnaires Here 

distributed to the mens' and 'Homens t residence halls nnd 

also to fraternities and sororities. The questionnaires 
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were mailed to those in the off-campus group. Included 

with the questionnaire was a self-addressed stamped 

envelope for the individuals to return the questionnaire. 

This envelope was addressed to the Office of the Dean 

of Students at Iowa state University. Perhaps this was 

one reason 74.4 per cent \-Iere returned without a follo\'1-

up letter. Because of this initial return no follow-

up was made. 

The sample was selected primarily on the basis of 

residence. No graduate students \tlere selected. Conae­

quently all academic classifications were contacted. 

Approximately the same number of men and women received 

questionnaires. Exactly the same number of men and 

women received questionnaires in eacD area other than 

the off-campus group where men outnumbered the \'lomen. 

The age range in the study was not definitely 

defined. However~ realizing that students in variouG 

academic claSSifications were contacted~ it may be 

assumed the age range was approximately between 18 and 

23. This \-laB not definite as it \'las assumed some students 

will elude this range. 

The questionnaire was administered to 25 Iowa State -

students in order to detect areas which needed further 

explanation or revision. The questionnaire contained 

53 items to which the student could respond by writing 

a number from 1 to 99 in the blank space follm'l1ng the 
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statement. If the individual agreed completely with 

the statement~ he responded by writing 99. If he disagreed 

completely he responded by writing 1 in the space following 

the statement. Numbers between 1 and 99 were used for 

various amounts of agreement ~r disagreement with each 

statement. A response of 50 indicated the student was 

uncertain or neither agreed nor disagreed VIi th the 

statement. 

These numbers~ furnished by the respondents, were 

transformed to normal derivatives. A response of one 

was treated as .01 and transformed to -2.33~ a response 

of 50 was treated as .50 and transformed to 0.00, and 

a response of 99 was treated as .99 and transformed to 2.33. 

This procedure resulted in the relationship between two 

variables being more nearly linear than other scaling 

procedures (8). 

The instrument was designed with the assistance of 

the graduate committee, members of student government, 

and Dr. LeRoy Wolins, consultant. 

Four items were also included regarding personal 

information. 

mentioned 53. 

These four were exclusive of the above 

These items included: 1) year in 6chool, 

2) sex, 3) per cent of college expenses earned while 

attending Iowa state University, and 4) hours employed 

per week while attending Iowa state University. Therefore, 

there were 57 total responses which might correlate. In 
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the progl'lamJ Variables 1-4 repeated t1:1icc. Connequently 

Variables 24-27 and 47-50 reprenent Variables 1-4 • 

. These 'Nero only presented 011ce in the findings chapter. 

On the sample questionnaire in the Appendix thene iteDm 

have been blocked out. 

The items uere designed to measure any inter'action 

of attitudes in the following areas: otudents' reasons 

for residing in their present residence~ the importance 

of extracurricular activities in the educational e:~eri­

ence, activities which offer students an area to partic­

ipate, reasons for non-pa!'ticipation~ llhnt stirrmlates 8n 

interest in extracurricular activities, and the importance 

of living in a certain residence in order to participate 

in certain activities. 
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FINDINGS 

Information concerning the 363 questionnaires returned 

was entered in the tables following the description of 

each variable. The tables show each varlable~ the variables 

w1th which that variable is correlated, and the correlation. 

There were 65 variables; however, due to the particular 

program, Variables 1-4 were repeated twice in the listing. 

Note will be made of this later in the chap-ter; however, 

the four variables will only be discussed once. 

Variable 1 is the academic classification of the 

respondent. Variable 1 was significantly, negatively~ 

correlated with Var1ables 12, 16, and 44. Variable 12: 

I feel it is far more important to concentrate on grades 

1n co~lege than on extracurr1cular act1v1ties. Variable 

16: It is hard for me to obtain informstlon on extracur­

r10ular act1vities. Variable 44: I would like to 

Table 1. Academ1c c1aaslfticatlon of the respondents 

Variable 1 

1 1.000 

3 .2859 

12 -.2505 

16 -.2627 

44 -.2938 

3 

1.000 

-.0362 

.0506 

-.0132 

12 

1.000 

.0858 

.0202 

16 44 

1.000 

.1885 1.000, 
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participate in more extracurricular activities. Variable 

1 was positively correlated with Variable 3# which is the 

per oent of college expenses the respondent was paying 

wh1le attendIng Iowa State. 

These Intercorrelatlons do not support the notion 

that upper-classmen are more academically oriented and 

les8 reoreationally oriented. It may be noted that there 

i8 a tendency for lower-classmen to respond to grades. 

Grades are more important than recreation relative to the 

way upper-classmen responded. 

Variable 2 1s the sex of the respondent. This 

variable was negatively correlated with Variables 3 and 

20. Variable 3 refers to the per cent of college expenses 

the respondent was paying while attending Iowa State. 

Variable 20: I would like to participate in intramural 

sports. 

Table 2. Sex of the respondent 

Variable 

2 

3 

20 

2 

1.000 

-.3279 

-.4640 

3 

1.000 

.1057 

20 

1.000 
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Variable 3 is the per cent of college expenses the 

respondent was earning while attending Iowa State. A 

positive correlation exists with Variables 3 and 4. 

Variable 4 refers to the number of hours the respondent 

was employed per week. Variable 3 is negatively correlated 

with Variable 2, which is the sex of the respondent. The 

positive correlations express a positive relationship 

between the number of hours worked per week and the per 

cent of college expenses the student was earning. 

Table 3. The per cent of college 
expenses the respondent 

Variable 

3 

2 

4 

was earning while attending 
Iowa State University 

3 

1.000 

- .3279 

.4777 

2 

1.000 

- .2213 

4 

1.000 

Variable 4 is correlated with Variable 3 and is 

explained in the preceding paragraph. 

Variable 5: I am satisfied living in my present 

residence. This statement is highly correlated with 

Variables 8, 9, and 10, and highly negatively correlated 

with Variables 13, 41, and 46. The posit1ve correlations 

include the following statements: Variable 8: I like 

group living conditions, Variable 9: I like the study 
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condltlona, and Variable 10: I like the 80cial and dating 

condlt1ona. These three correlat1ons presented three 

reasons for expressed satisfaction of the present residence. 

The negative correlations included: Variable 13: I would 

like to date more; however, my present residence has an 

1nadequate SOCial program, Variable 41: I do not participate 

1n many act1vities because my spare time 1s devoted to my 

academic work rather than activities, and Variable 46: I 

would like to increase part1c1pation in student act1vit1es 

1t I lived in a different residence group. The negative 

correlations suggested reasons for which the respondent 

was dissatisfied with the present residence. 

Table 4. I am satisfied l1ving in my present residence 

Variable 5 8 9 10 13 41 46 

5 1.000 

8 .3799 1.000 

9 .4468 .3520 1.000 

10 .3541 .5517 .3453 1.000 

13 -.3182 -.1738 -.0546 -.3434 1.000 

41 -.2065 -.0633 -.0564 -.2506 .2362 1.000 

46 -.2345 -.2002 -.0130 -.2207 .4370 .0499 1.000 
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Variable 6: I reside in my present residence 

beoause I can find no other place to live. There were 

no responses on the questionnaire whioh were significantly 

correlated either positively or negatively to this variable. 

Since no intercorrelations existed it was assumed that 

respondents' choice of residence was not influenced by 

this variable. 

Variable 7: I reside in my present residence because 

I like the privacy. This statement is h1ghly correlated 

w1th Variable 9, which states: I res1de in my present 

residence because I like the study conditions. This 

correlation indicates a positive relationship between 

privacy and study conditions. Variable 7 is also 

negatively correlated with Variable 45, which states 

that the present residence has adequate recreational 

programming. A negative relationship exists between 

these two statements. As agreement to one increases, 

disagreement will increase with the second. This 

suggests that, for some reason, the privacy and study 

conditions, which were highly correlated, are not 

positively correlated with the recreational oppor­

tunities afforded one in a residence facility. Privacy 

and study conditions were two expressed attitudes 

concerning choice of residence. Recreational programming 

was not significantly correlated \"lith privacy and stud:;, 

conditions. 
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Table 5. I reside in my present 
residence because I like 
the privacy 

Var1able 7 9 45 

1 1.000 

9 .5055 1.000 

45 -.2320 -.0594 1.000 

Variable 8: I reside in my present residence because 

I like group lIving conditions. This variable was highly 

correlated with Var1ables 9, 10, 30, 31, 32, 42, 52, 53, 

and 54. Variable 9: I reside in my present residence 

because I like the study condItions. Variable 10: I 

reside in my present residence because I like the social 

life and dating conditions. Variable ~O: I would like 

to participate in Varieties (a student directed and 

presented series of skits and individual talent). 

Variable 31: I would like to participate in campus 

resIdence polIties. Var1able 32: I would like to 

participate in residence act1v1ties. Variable 42: Soc1al 

events draw a lot of student support and enthus1asm from 

my.present residence group. Variable 52: I became 

interested 1n extracurricular act1vities 1n college 

because my residence helped me get into the act1vIty. 

Variable 53: I became interested in extracurricular 

activities because I investigated the activity on my own. 
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Var1able 54: I became interested in extracurricular 

activities because I participated in many act1vities in 

high school. This series ot intercorre1ations indicated 

some re1atlonshipbetween the social, academic, and 

extracurricular activities which a residence or group 

living condit10n might provide. It is signif1cant that 

group living conditions were positively correlated with 

the soc1al, academic# and extracurricular activities. 

This seemed to emphasize the general attitudes concerning 

the well-rounded educational experience. This series 

also measured reasons of general satisfaction with the 

present residence. 

Variable 9: I live in my present residence because 

I like the study conditions. H~gnly correlated with this 

variable were Variables 5, 7, 8; ~nd 10. Variable 5 

states: I am satisfied living in my present residence. 

Variable 7 states: I reside in my present residence 

because I like the privacy. Variable 8 states: I 

reside in my present residence because I like group 

l1ving conditions. Variable 10 states: I reside in my 

present residence because I like the sooial and dating 

conditions. This intercorrelation illustrated general 

reasons for res1ding in a particular residence. This 

suggested evidence for the assumption that the student 

on this campus is concerned with not only gathering 

technical knowledge and excelling academically but also 
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expanding himself socially. 

Table 7. 

Variable 

9 

5 

7 

8 

10 
, ( 

I live in my present residence because I like 
the study conditions 

9 

1.000 

<4468 

.':5055 

.3520 

.3453 

5 

1.000 

.2349 

.3799 

.3541 

7 

1.000 

.0524 

.1378 

8 

1.000 

.5517 

10 

1.000 

Variaofe 10: I reside in my present residence because 

I like the nocial and dating conditions. This variable 1s 

highly correlated w1th Variables 5, 8, 30, 31, 32, 42, 45, 

and 52. Variable 5: I am satisfied living in my present 

residence. Variable 8: I reside in my present residence 

because I like group living conditions. Variable 30: I 

would like to part1cipate more in Varieties. Variable 

31: I would like to part1cipate in residence politics. 

Variable 32: I would like to participate in residence 

activities. Variable 42: Social activities draw a lot 

of student support and enthusiasm from my present residence 

group. Variable 45: Ny residence has adequate recreational 

programming. Variable 52: I became interested in extra­

curricular activities in college because my residence 

helped me to get into the activity. These correlations 
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Table 8. I reside in my present residence because I like the $ocial and dating conditions 

variable 10 5 8 13 30. 31 32 40 41 42 45 52 

10 1.000 

5 .3541 1.000 

8 .5517 .3799 1.000 

13 -.3434 -.3182 -.1738 1.000 

30 .3208 .1807 .2825 -.1342 1.000 

31 .2507 .1313 .2908 -.1200 .3128 1.000 

32 .2689 .1821 .3522 -.1598 .3657 .5727 1.000 

40 -.2535 -.0857 .0418 .1355 -.1580 -.1739 -.2299 1.000 

41 .2506 -.2065 -.0633 .2362 -.0897 -.1404 -.1561 .5876 1.000 

42 .3765 .1858 .3473 -.3556 .3069 .1754 .2728 -.0977 -.1254 1.000 

45 -.2812 .1317 .2154 -.3648 .1036 .1434 .1932 -.1198 -.1030 .3825 1.000 

52 .2877 .1799 .2724 -.2731 .3060 .3122 .3849 -.1997 -.1663 .3935 .3182 1.000 
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relate the social attitudes of the respondents. Nega­

tively correlated with Variable 10 are Variables 13, 

40, and 41. Variable 13: I would like to date more; 

however, my present residence has an 1nadequate social 

program. Variable 40: I did not participate in many 

extracurricular activities because participation in 

activities is not as important as grades to me. Variable 

41: I did not partioipate in many extracurricular 

activities because my spare time is devoted to my 

academic work rather than activities. 

Variables 5, 8, 9, and 10 are mutually intercorrelated 

and appeared to represent measures of general satisfaction 

with present residence. Variables 13, 41, and 46 correlate 

relatively lower with the four previously mentioned 

statements and appeared to measure somewhat more specific 

"areas of dissat1Ef3ct10n with present residence 

There are no items which correlated highly, positively, 

or negatively with Variable 11. Variable 11 is an open 

end response on the questionnaire. 

Variable 12: I feel it is far more important to 

concentrate on grades in college than on extracurricular 

activities. Variable 12 was correlated \'lith Variable 40-. 

It was negatively correlated with Variables 1, 59, and 60. 

Variable 40: Participation in activities is not as 

important as grades to me. Variable 1 refers to the year 

enrolled in the university. Variable 59: I feel my 
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participation in extracurricular act1v1t1es is not aa 

important as are my grades. Variable 60: Part1cipation 

in extracurr1cular activit1es will broaden my educational 

experience. Thin matrix of correlat10ns seemed to 

exemplify two att1tudes by respondents regarding the 

importance of extracurricvAar activities in relation to 

academic excellence. One attitude valued the academic 

while the secend valued partiCipation in extracurr1cular 

activities. 

Table 9. I feel it 1s far more important to concentrate 
on grades in college than on extracurricular 
activities 

Variable 12 

12 1.000 

1 -.2505 

}~O .4114 

59 -.4014 

60 -.3020 

1 

1.000 

-.2209 

.2859 

.0235 

40 

1.000 

-.0156 

-.2915 

59 60 

1.000 

-.0116 1.000 

Variable 13: I tiould like to date morej ho'rtever, my 

present residence has an inadequate socla1 program. This 

variable is positively correlated with Variables 16, 37, 

38, and 65. Variable 16: It is hard for me to obtain 

information on extracurricular student act1vities. 

Variable 37: I do not partiCipate 1n many extracurricular 
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activities because I do not have the contact with people 

in activities. Variable 38: I do not participate in 

many extracurricular activities because I never receive 

any information about activities. Variable 65: I 

participate in aotivities because it offers me a chance 

to meet members of the oPPosite sex. Variable 13 was 

negatively correlated with Variables 10, 42, 45, 46, and 

52. Variable 10: I reside in my present residence 

because I like the social and dating conditions. Variable 

42: Social events draw a lot of student support and 

enthusiasm from my present residence group. Variable 45: 

My present residence group has adequate recreational 

programming. Variable 46: I would increase my partici­

pation in student activities if I lived in a different 

residence group. Variable 52: I became interested in 

extracurrioular activities in college because my residence 

helped me into the activity. This serles of intercorrela­

tions suggested reasons for general dissatisfaction with, 

and nonpartlcipation in the social program of the present 

residence group. 

Variable 14: It is important to live in a particular 

residence group in order to obtain positions in extra­

curricular student activities. This variable is positively 

correlated with Variables 17, 43, and 57. Variable 17: 

I have had some negative experiences with extracurricular 

activities that I have tried to participate in. Variable 43: 
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It is important to be a Greek in order to obtain a position 

in student activities at Iowa state. Variable 57: A 

majority of students involved in extracurricular aotivities 

at Iowa State are Greeks. These correlations pointed to 

the attitude of Bome respondents concerning the importanoe 

of residing In a partioular residence in order by obtain 
f' 

positions in extracurricular activlties. 

Table 11. It is important to l!:I~ in a particular 
residence group in order to obtain 
positions in extracurricular activities 

Variable 

14 

17 

43 

57 

14 

1.000 

.2641 

.4355 

.2714 

17 

1.000 

.2750 

.1086 

43 

1.000 

.3918 

57 

1.000 

Variable 15: Students in extracurricular activities 

are Just trying to bolster their ego. This variable is 

highly correlated with Variables 17, 19, 35, 36, and 43. 

Variable 17: I have had some negative experiences with 

extracurricular activities that I have tried to participate 

in. Variable 19: I get tired of hearing about student 

activities. Variable 35: Students involved in extra­

curricular activities are simply seeking items to use on 

their credentials upon graduation. Variable 36: I do 
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not participate in many extracurricular activities because 

I am simply not interested. Variable 43: It is important 

to be a Greek in order to obtain a position in student 

activities at Iowa state. This series of intercorrelations 

suggested reasons for student dissatisfaction \,lith extra­

curricular activities. It is significant to note that 

the variable concerning Greeks is correlated significantly 

with Variable 15. Variable 15 is negatively correlated 

with Variable 60, which states: participation in extra­

curricular activities will broaden my educational 

,experience. 

Table 12. Students in extracurricular activities are just 
trying to bolster their egos 

Variable 15 11 19 35 36 43 

15 1.000 

17 .2910 1.000 

19 .3360 .2917 1.000 

35 .5177 .2270 .2642 1.000 

36 .3017 .1380 .3272 .2517 1.000 

43 .2477 .2750 .1139 .2453 .0203 1.000 

60 -.2513 -.1190 -.2127 -.1947 -.3509 -.0219 

Variable 16: It is hard for me to obtain information 

on student extracurricular activities. This variable tlas 

highly correlated with Variables 37, 38, 46, and 58. It 

60 

1.000 
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is also positively correlated with Variable 13, which 

states: I would like to date more; however, my present 

residence has an inadequate social program. Variable 

37: I do not participate in many extracurl"icular activities 

because I do not have any contact with people in activities. 

Variable 38: I do not participate in many extracurricular 

activities because I never receive any information about 

activities. Variable 46: I would increase my partiCipation 

in student activities if I lived in a different residence 

group. Variable 58: I feel :1.t is difficult to become 

involved in extracurricular activities at Iowa State. 

Variables 1, 42, 45, and 52 are negatively correlated t'lith 

Variable 16. Variable 1 refers to academic olassifi.cation. 

Variable 42: Social events draw a lot of student support 

and enthusiasm from my present residence group. Variable 

45: Ny present residence group has adequate recreational 

programming. Variable 52: I became interested in extra­

curricular activities in college because my residence 

helped me get into the activity. The positive correlations 

exemplified an attitude of the respondents toward the 

communications they received, and the attitude among Borne 

respondents that information concerning extracurricular 

activities is not disseminated very l/ell. 

Variable 17: I have had some negative experiences 

wltb Qxtracurricular activities that I've tried to 

participate in. This variable was highly correlated with 
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Variables 14, 15, 19, and 43. Variable 14: It is 

important to live in a particular residence group in order 

to obtain positions in extracurricular student activities. 

Variable 15: students in extracurricular activities are 

just trying to bolster their egos. Variable 19: I get 

tired of bearing about student activities. Variable 43: 

It is important to be a Greek in order to obtain positions 

in student activities at Io,'fa state. It is interesting 

to note that this variable was significantly correlated 

with the variable concerning the importance of being a 

Greek in order to obtain a position 1n extracurricular 

activities. This reflected an attitude by respondents 

concerning the importance of residence, particularly the 

Greek residences. 

Table 14. I have had some negative experiences \'li th 
extracurricular activities that I've tried to 
participate in 

Variable 17 14 15 19 

17 1.000 

14 .2641 1.000 

15 .2910 .2237 1.000 

19 .2917 .1263 .3360 1.000 

43 .2750 .4355 .2477 .1139 1.000 
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No items were signifioantly correlated with Variable 

18 1 which states: There is a recognized group of student 

leaders on this oampus. 

Variable 19: I get tired of hearing about student 

aotivities. Variables 15, 17, 35, and 36 are significantly 

oorrelated with this variable. Variable 15: students in 

ex~racurricular aotivities are just trying to bolster their 

egos. Variable 17: I have had some negative experiences 

with extracurricular activities that I have tried to 

partioipate in. Variable 35: students are simply seeking 

items to place on their credentials upon graduation. 

Variable 36: I do not participate in extracurricular 

activities because I'm simply not interested. Variable 51, 

whioh is negativoly correlated .. states: Extracurricular 

aotivities lend themselves to the ooclalizatlon process 

of the individual. 

Table 15. I get tired of hearing about student activities 

Variable 19 15 17 35 36 63 

19 1.000 

15 .3360 1.000 

17 .2917 .2910 1.000 

35 .2642 .5177 .2270 1.000 

36 .3272 .3017 .1380 .2517 1.000 

63 -.2581 -.1556 -.0574 -.2181 - .2330 1.000 
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There was one item significantly correlated with 

Variable 20" 'tihich states: I Nould like to participate 

in intramural sports. Variable 2" the sex of the 

respondent" waa correlated significantly. 

Table 16. I would like to 
pa rticipa te in 
intramural sports 

Variable 

20 

2 

20 

1.000 

.4640 

2 

1.000 

Variable 21: I would like to participate in depart­

mental clubs. The only variable significantly correlated 

\,Iith this variable is Variable 28, whic}1 states: I would 

like to participate in recreational and hobby groups. 

Table 17. I would like to 
participate in 
departmental clubs 

Variable 

21 

28 

21 

1.000 

.3476 

28 

1.000 
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Variable 22: I '\'Iould like to participate in student 

politics. This variable is highly correlated with 

Variables 23, 30, 31) and 33. Variable 23: I \'lOuld 

Iil-te to partilJipate in student and faculty committees. 

Va~iable 30: I would like to participate in Varieties. 

Variable 3l~ I l'lould like to participate in residence 

politics. Variable 33: I would like to participate in 

student-facu.lty seminars. Corrp.lations involvinr; student­

faculty cowmlttees and student-faculty seminars pointed 

to an·apparent attitude among students desiring to 

pa~ticipate in these types of activities. 

Table 18. I \'lOuld like to participate in student politics 

Variable 22 

22 1.000 

23 .4757 

30 .3038 

31 .5363 

33 .3238 

23 

1.000 

.2530 

.3732 

.6499 

30 

1.000 

.3128 

.1172 

31 

1.000 

.2773 

33 

1.000 

Variable 23: I would like to participate in student­

faculty committees. This variable is highly correlated 

with Variables 3D, 31, 33, and 53. Variable 22 was also 

positively correlated and stated: I l'1ould like to 

participate 1n student politics. Variable 30: I would 
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11ke to part1cipate in Varieties. Variable 31: I would 

l1ke to part1c1pate in res1dence politics. Variable 33: 

I would 11ke to part1cipate in student-faculty seminars. 

Var1able 53: I became interested in extracurricular 

act1v1ties in college because I investigated the activity 

on my own. 

Table 19. I would like to participate in student-faculty 
committees 

Variable 23 22 30 31 33 53 

23 1.000 

22 .4757 1.000 

30 .2530 .3038 1.000 

31 .3732 .5363 .3128 1.000 

33 .6499 .3238 .1172 .2773 1.000 

53 .2835 .1398 .1438 .1750 .2854 1.000 

Variables 24-27 are actually Variables 1-4 which have 

been repeated in the program. Because they were discussed 

ear11er they are not discussed here. 

Variable 21 was sign1ficantly correlated with Variable 

28, which refers to a des1re to participate in recreational 

and hobby groups. Variable 21 refers to a desire to 

participate in departmental clubs. 



Table 20. I would like to 
pa rticipa te In 
recreational and 
hobby groups 

Variable 

21 

28 

21 

1.000 

.3476 

28 

1.000 

51 

Variable 29: I would like to participate in Veishea 

and/or Homecoming. This 'f.'laB significantly correlated 

with Variables 30, 32, 44, 60, and 62. It is correlated 

with Variable 36. Variables 30 and 32 refer to a 

desire to participate in Varieties and residence activ­

ities. Variable 44: I would like to participate in more 

university extracurricular activities. Variable 60: 

Participation in extracurricular activities will broaden 

my educational experience. Variable 62: Student 

activities provide leadership training. This seemed to 

point to tIle fact that valuable experiences have be(~n 

associated 'f.'/ith the activities mentioned in Variab1e 29. 

The negative correlation states: I do not partiCipate 

in many extracurricular activities because I'm simply 

not interested. 
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Table 2lt I would 11l{e to participate in Veishea and/or 
Homecoming 

Variable 29 30 32 36 44 60 62 

29 1.000 

30 .4362 1.000 

32 .4306 .3657 1.000 

36 -.2730 -.1889 - .1623 1.000 

44 .2923 .1745 .1571 -.2652 1.000 

60 .2558 .0751 .2396 -.3509 .1577 1.000 

62 .2491 .1016 .2144 - .2620 .0871 .4779 1.000 

Variable 30:. I \'lOuld like to participate in Varieties. 

{Varieties ia a series of student managed and produced 

skits and individual talent presented during \'linter quarter}. 

This is highly correlated tilth Variables 10, 22, 23, 29, 

31, 32, 42, 52, and 59. Variable 10: I reside in my 

present residence because I like the social and dating 

conditions. Variable 22: I would like to participate 

in student poll tics. Variable 23: I 1.1ould like to 

participate in student-faculty committees. Variable 29: 

I would like to participate in Veishea and/or Homecoming. 

Variable 31: I lIould like to participate in resitlence 

politics. Variable 32: I \"lould like to participate in 

residence activities. Variable 42: Social events draw 

a lot of student support and enthusiasm from my present 
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residence group. Variable 52: I became interested in 

extracurricular activities in college because my residence 

helped me get into tbe activity. Variable 59: I feel 

my participation in extracurricular activities is as 

important as are my grades. 

Variable 31: I would like to participate in residence 

politics. This variable was highly correlated \,litll 

Variables 8, 10, 22, 23, 30, 32, 33, 52, and 59. Variable 

8: I reside in my present residence because I like group 

living conditions. Variable 10: I reside in my present 

residence because I like the social and dating conditions. 

Variable 22: I t"lould like to participate in student 

politics. Variable 23: I would like to participate in 

student-fa cuI ty coromi ttees. Variable 30: I \liQuId like 

to participate in Varieties. Variable 32: I would like 

to participate in residence activities. Variable 33: 

I would like to participate in student-faculty seminars. 

Variable 52: I became interested in extracurricular 

activities in college because my residence helped me get 

into the activity. Variable 59: I feel participation in 

extracurricular activities is as important as are rr~ 

grades. 

Variable 32: I would 111m to participate in residence 

activities. rrl)is is highly correlated with Variables 8, 

10, 29, 30, 31, 42, 52, and 59. Variable 8: I reside in 

my present residence because I like group living conditions. 
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Variable 10: I reside in my present residence because 

I like the social and dating conditions. Variable 29: 

I would like to participate in Veishea and/or Homecoming. 

Variable 30: I would like to participate in Vnrieties. 

Variable 31: I would like to participate in residence 

politics. Variable 42: Social events draw a lot of 

student support and enthusiasm from my present residence 

group. Variable 52: I became interested in extra­

curricular activities because my residence helped me 

get into the activity. Variable 59: I feel participation 

in extracurricular activities is as important as are 

my grades. 

Variable 33: I would like to parttcipate in student­

faculty seminars. This was highly correlated '\'litb 

Variables 22, 23, 31, 51, and 53. Variable 22: I i'lould 

like to participate in student politics. Variable 23: 

I would like to participate in student-faculty co~~ittees. 

Variable 31: I \'lould like to pnrticipate in residence 

politics. Variable 51: I became interested in extra­

curricular activities in college because I bad a friend 

in the activity. Variable 53: I became interested in 

extracurricular activities in colle~e because I 

investigated the activity on tn.,,! m'rn. 

Variables 22-33 presented intercorrelations concerning 

specific attitudes toward activities. These intercorrelatlons 

represented general satisfaction with those activities 



which are included. It is significant to notice the 

inclusion of student-faculty seminars and student-faculty 

commi ttees as a ctivi ties which vlere included in this 

oluster of intcrcorrelations. Also various reasons for 

the respondents valuing these activities were included 

in the correlations. 

Table 25. I "ilOuld like to participate in student-faculty 
seminars 

Variable 33 22 23 31 51 53 

--
33 1.000 

22 .3238 1.000 

23 .6499 .4757 1.000 

31 .2773 .5363 .3732 1.000 

51 .2818 .1664 .2131 .1804 1.000 

53 .2854 .1398 .2835 .1750 .2178 1.000 

There were no responses significantly correlated with 

Variable 34, which states: Off-campus housing facilities 

should be rated by the university in relation to physical 

fa cili ties. 

Variable 35: Students involved in extracurricular 

activities are simpl;., seolting items to place on their 

credentials upon graduation. ~his is positively correlated 

with Variables 15, 19, ana 36. Variable 15: Students 
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in extracurricular activities are just trying to bolster 

their egos. Variable 19: I get tired of hearing about 

student activities. Variable 36: I do not participate 

in extracurricular activities because I'm simply not 

interested. Variable 43 was also correlated positively. 

Variable 43 states: It is important to be a Greek in 

order to obtain a pOSition in extracurricular student 

activities at Iowa state. This series of intercorre1ations 

identified certain negative attitudes toward participation 

in extracurricular activities. 

Table 26. students involved in extracurricular activities 
are simply seek1ng items to place on their 
credentials upon graduation 

Variable 35 

35 1.000 

15 .5177 

19 .2642 

36 .2517 

43 .2453 

15 

1.000 

.3360 

.3017 

.2477 

19 

1.000 

.3272 

.1139 

36 

1.000 

.0203 

43 

1.000 

Variable 36: I do not participate in many extracur­

ricular activities because I am simply not interested. 

This variable is highly correlated with Variables 15, 19, 

35, 37, 38, and 40, and is negatively correlated with 44, 

60, and 62. Variable 15: Students in extracurricular 
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activities are just trying to bolster their egos. Variable 

19: I get tired of hearing about student activities. 

Variable 35: Students involved in extracurricular 

activities are simply seeking items to place on their 

credentials upon graduation. Variable 37: I do not 

participate in many extracurricular activities because I 

do not have contact with people in activities. Variable 

38: I do not participate in many extracurricular activities 

because I never receive any information about the activities. 

Variable 40: I do not participate 1n extracurricular 

activities because participation in extracurricular 

activities is not as important as grades to me. Variable 

44: I would like to participate in more university 

extracurricular activities. Variable 59: Participation 

in extracurricular activities would broaden my educational. 

experience. Variable 62: Student activities provide 

leaderehip training. 

Variable 37: I do not participate in many extracur­

ricular activities because I do not have any contact with 

people in the activities. This variable is correlated 

with Variables Ip, 36, 38, 39, 40, 41, 46, and 58. It 

is also negatively correlated with Variable 45. Variable 

16: It is hard for me to obtain information on extracur­

ricular student activities. Variable 36: I do not 

participate in many extracurricular activities because 

I'm simply not interested. Variable 38: I do not 
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participate in many extracurricular activities because I 

never receive any inrormation about the activities. 

Variable 39: I do not participate 1n many extracurricular 

activities because I don't have the free time to participate 

in activities. Variable 40: Participation in activities 

is not as important to me as grades. Variable 41: I do 

not participate in many extracurricular activities because 

my spare time' is devoted to my academic work rather than 

to activities. Variable 46: I would increase my 

participation in student activities if I lived in a 

different residence group. Variable 58: I feel it is 

difficult to become involved in extracurricular activities 

at Iowa state. Variable 45: My present residence group 

has adequate recreational programming. 

Variable 38: I do not participate in many extracur­

ricular activities because I never receive any information 

about activities. This variable is highly correlated 

with Variables 13, 16, 36, 37, 39, 40, ~6, and 58. 

Variable 13: I would like to date more; however, ~~ 

present residence has an inadequate social progra~n. Variable 

16: It is hard for me to obtain information on extracur­

ricular activities. Variable 36: I do not part1c1pate 

1n many extracurricular activities because I'm simyly 

not interested. Variable 37: I do not participate in 

many extracurricular activities because I do not have 

any contact with people in activities. Variable 39: 
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I do not participate in many extracurricular activities 

because I do not have enough free time to participate in 

activities. Variable 40: I do not participate in many 

extracurricular activities because participation in 

activities is not as important as grades to me. Variable 

46: I would increase my participation in student activities 

if I lived in a different residence group. Variable 58: 

I feel it is difficult to become involved in extracurricular 

activities at Iowa State. 

Variable 39: I do not participate in many extracur­

ricular activities because I do not have enough free time 

to participate in activities. This variable is highly 

correlated with Variables 37, 38, 40, and 41. Variable 

37: I do not participate in many extracurricular activities 

because I do not have any contact with people in activities. 

Variable 38: I do not participate in many extracurricular 

activities because I never receive any information about 

activities. Variable 40: I do not participate in many 

extracurricular activities because participation in 

activities is not as important as grades to me. Variable 

41: I do not participate in many extracurricular 

activities because my spare time is devoted to my 

academic work rather than activities~ 

• 
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Table 30. I do not participate in many extracurricular 
activities because I do not have enough free 
time to participate in activities 

, 

Variable 39 37 38 40 41 

39 1.000 

37 .2764 1.000 

38 .2916 .7604 1.000 

40 .4894 .3053 .2628 1.000 

41 .4911 .2885 .2418 .5876 1.000 

Variable 40: I do not participate in many extracur­

r1cular activ1ties because partic1pation in activ1ties is 

not important as grades to me. Highly correlated with this 

variable were Variables 12, 36, 37, 38, 39, and 41. 

Variable 12: I feel it 1s far more important to concentrate 

on grades in college than on extracurricular act1vities. 

Variable 36: I do not participate in many extracurricular 

act1v1t1Gs because I'm simply not interested. Variable 

37: I d~ ~ot part1cipate in many extracurricular activities 

because I do not have any contact with people in activities • 

. Variable 38: I do not participate in many extracurricular 

activities because I never receive any information about 

activities. Variable 39: I do not participate in many 

extracurricular act1vities because I do not have enough 

free time to partic1pate in activities. Variable 41: 
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which states: I do not participate in many extracur­

ricular activities because my spare time is devoted 

to my academic work rather than to activities. Nec:atively 

co"rrelated were Variables 10, 59, and 60. Variable 10: 

I reside" in ~ present residence because I like the 

social and dating conditions. Variable 59: I feel my 

participation in extracurricular activities is as 

important as are my grades. Variable 60: Participation 

in extracurricular a('tivities will broaden my educational 

experielt~e~ 

Variable 41: I do not participate in many extracur­

ricular activities becauae my spare time is devoted to 

~ academic work rather than activities. This is poaitively 

correlated with Variables 37, 39, and 40. Variable 37: 

I do not participate in many extracurricular activities 

because I do not have any contact \'.rith people in 

activities. Variable 39: I do not participate in many 

extracurricular activities because I do not have enough 

free time to participate 1n activities. Variable 40: I 

do not participate in many extracurricular activities 

because participation in activities is not important as 

gra1es to me. Variable 41 is also significantly negatively 

correlated with Variables 10 and 59. Variable 10: I 

reside1n :ny present residence because I like the social 

and dating conditions. Variable 59: I feel participation 

in extracurricular activities is as important as are my 

grades. This cluster of correlations from Variables 36-
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41 delineated some of the expressed reasons for non­

participation in activities. 

Reasons for nonpart1clpation in extracurr1cular 

activities are exemplified 1n the aeries of 1nter­

correlations concerning Variables 36-41. They are: 

1) Irm simply not 1nterested, 2) I do not have any 
- . 

contact with people in activities, 3) I never receive 

any information concerning activities, 4) I do not have 

enough spare time to partiCipate, 5) PartiCipation 1s 

not as important as are my grades, and 6) My spare time 

is devoted to my academic work. 

Table 32. I do not partiCipate in many extracurricular 
activities because my spa~e time is devoted to 
my academic work rather than activities 

Variable 41 10 

41 1.000 

10 

37 

39 

40 

-.2506 1.000 

.2885 -.1668 

.4911 -.1587 

.5876 -.2535 

37 

1.000 

.2764 

.3053 

39 

1.000 

~4894 

40 59 

1.000 

59 -.2647 .2074 -.1643 -.2081 -.4856 1.000 

Variable 42: Social events draw a lot of student 

support and enthusiasm from my present residence group. 

This variable was highly correlated with Variables 8, 10, 

30, 45, and 52. Variable 8; I reside in my present 
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residence because I like group living cond1t1ons. Variable 

10: I reside in my present residence because I like the 

soc1a1 and dating conditions. Variable 30: I 'w']ould like 

to participate in Varieties. Variable 45: My present 

residence group has adequate social programming. Variable 

52: I became interested in extracurricular act1vities 

because nw residence helped me get into the activities. 

Variable 13: I would like to date more; however~ my 

present residence has an inadequate social program. 

Variable 16: It is hard for me to obtain information on 

extracurricula11 student activities. Variable 46: I \,lould 

increase my participation in student activities if I 

lived in a different residence 6rouP. 

Variable 43: It is irnpol.'t£lnt to be a Greek in order 

to obtain a position in activities at Imm state. This 

was signif"icantly correlated \'lith Variables 14, 15, l7~ 

35, and 51. Variable 14: It is important to live in 

a particular residence group in order to obtain positions 

in extracurricular student activities. Variable 15: 

students in extracurricular activities are just trying 

to bolster their egos. Variable 17: I have had SG~~ 

. negative experiences \'lith extracurricular activltieG 

that I have tried to participate in. Variable 35: 

students involved in extracurricular activities are 

simply seeking items to place on their creden\i1.:;,ls upon 

graduation. Variable 57: A majority of" students 
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involved in extracurrioular activities at Iowa state are 

Greeks. 

Table 34. It is important to be a Greek in order to 
obtain a position in activities at Iowa State 

Variable 43 14 15 17 35 57 

43 1.000 

14 .'+355 1.000 

15 .2477 .2231 1.000 

17 .2750 .2641 .• 2910 1.000 

35 .2453 .1494 .5177 .2270 1.000 

57 .3918 .2714 .. 0455 .1086 .0606 1.000 

Variable 44: I would like to participate in more 

university extracurricular activities. This l'laS significantly 

correlated l'lith Variables 29 and 58. Variable 29: I \,/ould 

like to participate in Veishea and/or Homecoming. Variable 

58: I feel it is difficult to become involved in extrac~ 

r1cular activities at IO~/la state. This correlation of 

attitudes represented another resson for nonpartic:tt!ation 

1n activities. Variables 36 and 44 "lere negatively 

correlated \-lith Variable 1" regarding the year in school. 

Variable 36~ I do not participate in many extracurricular 

act1vities because I'm simply not interested. 
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Table 35. I would like to participate in more university 
extracurricular activities 

Variable 44 1 29 36 58 

44 1.000 

1 -.2938 1.000 

29 .2923 -.1261 1.000 

36 -.2652 .0646 -.2730 1.000 

58 .2536 - .1929 .0029 .1093 1.000 

Variable 45: lJiy present residence group baa adequate 

recreational programming.. IUghly correlated \'lith this 

variable were Variables 10, 42, and 52. Variable 10: 

I reside in my present residence because I like the 

sociul and dating conditions. Variable 42: Social events 

draw a lot of student support and enthusiasm from my 

present residence group. Variable 52: I became 

interested in extracurricular activities in college 

because my residence helped me get into the activity. 

Nega ti vely correIa ted with this roesponBe were Va ria bles 

7, 13, 16, 37, 46, and 58. Variable 7: I reside in my 

present residence because I like the privacy. Variable 

13: I would like to date zoorej hO\'lever, my present 

residence haa an inadequate social program. Variable 37: 

I do not participate in many extracurricular activities 

because I do not have any contact with people in activities. 
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Variable 46: I would increase my participation in student 

activities if I lived in a different residence group. 

Variable 58: I feel it is difficult to become involved 

in activities at Iowa State. 

Variable 46: I would increase my participation in 

student activities if I lived in a different residence 

group. This was positively correlated with Variables 

13, 16, 37, 38, 45, and 58. Variable 13: I would like 

to date more; however, my present residence has an 

inadequate social program. Variable 16: It is hard for 

me to obtain information on extracurricular student 

activities. Variable 37: I do not participate in many 

extracurricular activities because I do not have any 

contact with people in activities. Variable 38: I do 

not participate in many extracurricular activities 

because I never receive any information about activities. 

Variable 45: r·1y present residence group haa adequate 

recreational programming. Variable 58: I feel it is 

difficult to become involved in extracurricular activities 

at Iowa State. Negatively correlated with Variable 46 

was Variable 42, \,lhich sta tes: Social events draw a lot 

of student support and enthusiasm from my present 

residence group. This aeries of correlations portrayed 

attitudes of respondents concerning the possibility of 

increased participation in extracurricular activities if 

they resided in a different residence facility. This 
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series also suggested reasons for nonparticipatlon within 

the residence group. 

Variables 47-50 are actually Variables 1-4 which 

have been discussed. 

Variable 51: I became interested in extracurricular 

activities in college because I had a friend in tha 

activity. This ~laS significantly correlated with Variables 

33, 52, and 54. Variable 33: I \'lould like to partiCipate 

in student-faculty seminars. Variable 52: I became 

interested in' extracurricular activities in college because 

my residence helped me get into the activity. Variable 54: 

I beca~~ interested in extracurricular activities in 

college because I participated in many activities in 

high school. 

Table 38. I became interested in extracurricular 
activities in college because I had a 
friend in the activity 

Variable 51 

51 1.000 

33 .2818 

52 .3736 

54 .2776 

33 

1.000 

.1828 

.2028 

52 

1.000 

.2214 

54 

1.000 

Variable 52: I became interested in extracurricular 

activities in college because my residence helped me get 

into the activity. This variable was positively correlated 
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w1th Variables 10# 30~ 31, 32, J~2, 45" and 51. Variable 

10: I reside in my present residence because I liko 

the social and dating conal tions. Variable 30: I 'l110uld 

11ke to participate in Varieties. Variable 31: I '"Iould 

like to participate in residence politics. Variable 

32: I would like to participate in residence activIties. 

Variable lt2: Social events dral'1 a lot of student support 

and enthusiasm from my present residence group. Variable 

45: 1rly present residence group has adequate recreational 

programming. Variable 51: I became interested in 

extracurricular activities in college because I had a 

friend in the activity. Variable 52 was negatively 

correlated "lith Variables 13 and 16. Variable 13: I 

would like to date more; however, ~r present residence 

has an inadequate social program. Variable 16: It 

is hard for me to obtain information on extracurricular 

student activities. 

Variable 53: I became interested in extracurricular 

activities in college because I investigated the activities 

on ~ own. Variables 8, 23, 33, 54, and 59 were 

Significantly correlated ''lith this variable. Variable 8: 

I reside in my present residence because I like group 

living cond1 tions. Variable 23: I "Iould like to 

participate 1n student-faculty committees. Variable 33: 

I would like to partiCipate in student-faculty semjnars. 

Variable 54: I became interested in extracurricular 
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activities in college because I participated in the 

activities in high Bchool. Variable 59: I feel my 

participation in extracurricular activit1es 1s as 

important as are my grades. 

Table 40. I became interested in extracurricular 
activities in college because I inveatigated 
the activities on my own 

Variable 53 8 23 33 54 

53 1.000 

8 .2523 1.000 

23 .2835 .1577 1.000 

33 .2854 .1801 .6499 1.000 

54 .4200 .2641 .2332 .2028 1.000 

59 

59 .2918 .1240 .2430 .2142 .2506 1.000 

Variable 54: I became interested in extracurricular 

activities 1n college because I participated in many 

activities 1n high school. This variable waD highly 

correlated with Variables 8, 51, 53, 59, and 62. 

Variable 8: I reside in my present residence because 

I like ~roup living conditions. Variable 51: I became 

interested in extracurricular activities in college 

because I had a friend in the activity. Variable 53: 

I became interested in extracurricular activities in 

college because I investigated the activity on m,y own. 
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Variable 59: I feel my participation in extracurricular 

act1vities is as important as are my grades. Variable 

62: Student activities provide leadership training. 

Table 41. I became interested in extracurrtcular 
activities in college because I participated 
in man:',' activities in high school 

Variable 54 8 51 53 59 

54 1.000 

8 .2641 1.000 

51 .2776 

53 .4200 

59 .2506 1.000 

62 

62 .2418 

.1339 

.2523 

.1240 

.1658 

1.000 

.2178 

.2259 

.1188 

1.000 

.2918 

.2229 .3l l l5 1.000 

~1i3 series of lntercorrelat1ons (51-54) exemplified 

expressed attitudes by respondents concerning the origin 

of their desire to participate in extracurricular activities. 

These represented reasons for \'lh1ch respondents may have 

become involved in extracurricular activities. 

No variables \'lere significantly correlated \'/1 th 

Variable 55~ Thiowas an open end response. 

Variable 56: Partlcj.pation in extracurricular 

activities w111 enlarge pmployment opportunitien upon 

graduat1on. This statement was significantly correlated 

with Variables 59, 60, 62, and 63. Variable 59: I feel 
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my pa~ticipation in extracurricular activities is as 

1mpo~tant as are my grades. Variable 60: Participation 

1n extracurricular activities will broaden my educational 

experience. Variable 62: student activities provide 

leadershIp training. Variable 63: Extracurricular 

activities lend themselves to the socialization process 

of the individual. These responses seemed to reflect 

the attitudes of those students vlho felt their participation 

in extracurricu1a~ activities would enlarge emplo~nent 

opportun1ties upon g~aduation. 

Table 42. Participation in extracurricular act1vities 
will enlarge emp1o:yment opportuni ties upon 
graduation 

Variable 56 

56 1.000 

59 .3398 

60 .3335 

62 .3378 

63 .2998 

59 

1.000 

.4222 

.3145 

.2788 

60 

1.000 

.4779 

.4518 

62 

1.000 

.6702 1.000 

Variable 57: The majority of' students involved in 

extracurricular activities at Iowa State a~e Greeks. This 

\tlas highly correlated with Variables 14. 43, and 63. 

Variable 14; It is important to live in a particular 

residence group 1n order to obtain positions in extra cur-
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ricular student activities. Variable 43: It is important 

to be a Greetc in order to obtain a position in student 

activities at Iowa state. Variable 63: Extracurricular 

activities lend themselves to the socialization process 

of the individual. 

Table 43. The majority of students involved in 
extracurricular activities at Iowa 
State are Greeks 

Variable 57 14 43 

57 1.000 

14 .2714 

43 .3918 

63 

63 .2334 

1.000 

.4355 

.0681 

1.000 

.0181 1.000 

Variable 58: I feel it is difficult to become involved 

in extracurricular activities at Iowa state. This variable 

was positively correlated with Variables 16, 37, 38, 44, 

and 46, and was negatively correlated with Variable 45. 

Variable 16: It is hard for me to obtain information on 

extracurricular student activities. Variable 37: ~ do not 

participate in many extracurricular activities because 

I do not have any contact 'fIlth people in activities. 

Variable 38: I do not participate in n~ny extracurricular 

activities because I never receive any information about 

activities. Variable 4ll: I '\'lou.ld 1:1.ke to participate 
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in more university extracurricular activities. Variable 

45: Illy present residence group has adequate recreational 

programming. Variable 46: I l'lould increase my 

participation in student activitlen if I lived in a 

different residence group_ 

Table 44. I fael it is difficult to become involved in 
extracurricular activitios at Iowa State 

Variable 58 16 37 38 44 45 

58 1.000 

16 .3635 1.000 

37 .3695 .4791 1.000 

38 .4020 .5609 .7604 1.000 

44 .2536 .1885 .1024 .1670 1.000 

45 -.2728 .2948 - .2528 -.2481 .2101 1.000 

46 

46 .2969 .4812 .3367 .3529 .2323 -.3522 1.000 

Variable 59: I feel my participation in extracurricular 

activIties is as important as are my grades. Variables 

significantly correlated with this variable were Variables 

30, 31, 32, 53, 54, 56, 60, 62, and 63. Variables 12, 40, 

41, and 61 were negatively correlated. Variable 30: I 

would lUte to participate in Varieties. Variable 31: I 

would like to participate in r~6idence politics. Variable 

32: I would like to participate in residence activities. 

Variable 53: I became interested in extracurricular 



Table 45. 1 feel my participat.ion in extracurricular activities is as important as are my grades 
I 

Variable 59 12 30 31 32 40 41 53 54 56 60 61 62 63 

59 1.000 

12 -.4014 1.000 

30 .2479 -.0785 1.000 

31 .2565 -.0562 .3128 1.000 

32 .2581 -.0873 .3657 .5727 1.000 

40 -.4856 .4114 -.1580 .1139 -.2299 1.000 

41 -.2641 .2224 -.0897 .1404 -.1561 .. 5876 1.000 

53 .2918 -.1293 .1438 .1150 .1365 -.2189 -.1424 1.000 

54 .2506 -.0723 .1804 .2047 .1961 -.1492 -.1413 .4200 1.000 

56 .3398 -.2201 .1197 .0985 .2079 .1960 -.1041 .1920 .1815 1.000 

60 • 4222 -.3020 . .0751 .1464 .2396 -.2915 -.1834 .1578 .1804 .3335 1.000 

61 -.3293 .1649 -.0682 -.1455 -.1805 .2206 .1309 -.1833 -.2236 - .. 2521 -.3660 1.000 

62 .3145 -.1067 .1016 .1589 .2144 -.2369 -.1919 .2229 .2418 .3379 .4779 .3342 1.000 

63 .2789 -.1381 .1161 .0858 .1419 -.1621 -.0795 .1787 .1249 .2998 .4518 -.2594 .6702 1.000 
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activities in college because I investigated the activity 

on my own. Variable 54: I became interested in 

extracurricular activities in college because I participated 

in many activities in hiGh scnool. Variable 56: Partici­

pation in extracurricular activities 'Ni11 enlarge employment 

opportunities upon graduation. Variable 60: Participation 

in extracurricular activities \-;111 broadeh my educational 

experience. Variable 62: Student activities provide 

leadership tralnine;. Variable 63: Extracurricular 

activities lend themselves to the soclalizatlo~ p~~ceBs 

of the indi"idual. Variable 12: I feel it 1s far more 

important to concentrate on Grades in college tllan on 

extracurricular activities. Variable 40: I do not 

participate in many extracurricular activities because 

participation in activities ia not important as grades to 

me. Variable 41: I do not participate in many ftxtracur­

r10ular activities because my spare t1me 1s devoted to my 

academic '\'lOrk ratber than activ1 tics. Variable 61: 

Participation in extracurricular activities is not 

essential in an educational proGram. ~1ese responses 

seemed to sho,,; the attitudes of thOSE! students \'l110 

felt participation in extracurricular activities was as 

important as were their grades. 

Variob1e 60: Participation in extracurricular 

a ct! vi ties \,li11 broaden my educa tiona 1 experience. Tbis 

variable was significantly correluted with Variables 
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29, 56, 59, 62, and 63. Variable 29: I would like to 

participate in Veishea and/or HomecominG. Variable 56: 

Participation in extracurricular activities will enlarge 

employment. opportunities upon graduation. Variable 59: 

I feel my participation in extracurricular activities is 

as important as are my grades. Variable 62: Student 

activities provide leadership training. Variable 63: 

Extracurricular activities lend themselves to the 

socialization process of the individual. Variable 60 was 

negatively correlated \,/itl1 Variables 12, 36, 40, and 61. 

Variable 12: I feel it is far w~re important to concen­

trate on grades in college than on extracurricular 

activities. Variable 36: I do not partiCipate in many 

extracurricular activities because I'm simply not 

interested. Variable 40: I do not participate in many 

extracurricular activities becauoe partiCipation in 

activities 1s not important as grades to me. Variable 

.61: Participation in extracurricular activities is not 

essential 1n an educational program. 

Variable 61: Participation in extracurricular 

activities is not essential in an educational program. 

This was negatively correlated \'lith Variables 59, 60, 

62, and 63. Variable 59: I feel my partiCipation in 

extracurricular activities is as important as are my 

grades. Variable 60: Participation in extracurricular 

activities will broaden my educational experience. 



Variable 62: Student activities provide leadership 

training. Variable 63: Extracurricular activities lend 

themselves to the socialization process of the individual. 

These represented opposite attitudes as expressed by the 

respondents. 

Table 47. Particip&tion in extraourricular activities 
is not esseutlGll in a'1 educa tiona 1 program 

Variable 61 59 60 62 63 

61 1.000 

59 -.3293 

60 -.3660 

62 -.3342 

63 -.2594 

1.000 

.4222 

.3145 

.2788 

1.000 

.4779 

.4518 

1.000 

.6702 1.000 

'Tariable 62: Student activities provide leadership 

training. This was significantly correlated ~lith Variables 

29, 54, 56, 59, 60, and 63. Variable 29: I would like 

to participate in Veishea and/or Homecoming. Variable 54: 

I became interested in extracurricular activities in 

colleGe because I participated in many activities in 

high school. Variable 56: Participation in extracurricular 

a cti vi ties viill enlarge employment opportunities upon 

graduation. Variable 59: I feel my participation in 

extracurrioular activities is as important as are my 

grades. Variable 60: Participation in extraeurl"'icular 



T
ab

le
 I

Ja
. 

S
tu

d
en

t 
a
c
ti

v
it

ie
s
 p

ro
v

id
e 

le
ad

er
sh

ip
 
tr

a
in

in
g

 

V
ar

ia
b

le
 

62
 

29
 

36
 

54
 

56
 

59
 

60
 

63
 

62
 

1
.0

0
0

 

29
 

.2
49

1 
1

.0
0

0
 

36
 

-.
26

20
 

-.
27

30
 

1
.0

0
0

 

54
 

.2
l a

8
 

.1
71

6 
-.

18
81

 
1

.0
0

0
 

56
 

.3
37

8 
.0

38
5 

-.
11

98
 

.1
81

5 
1

.0
0

0
 

59
 

. 3
11
~5
 

.2
33

7 
-·

.2
32

1 
.2

50
6 

.3
39

8 
1

.0
0

0
 

\.
0 0 

60
 

.4
77

9 
.2

55
8 

-.
3

5
0

9
 

.1
80

4 
.3

33
5 

.4
22

2 
1

.0
0

0
 

63
 

.6
70

2 
.2

07
4 

-
.2

33
0 

.1
29

4 
.2

99
8 

-.
3

2
9

3
 

.4
51

8 
1.

00
0 



91 

activities \'1111 broaden my educatlonnl experience. Variable 

63: Extracurricular activities lend themselves to the 

sooialization process of the i:1dlvidua1. Variable 62 \tlaS 

also nega tively correlated ~vi tl1 Variable 36, which states: 

I donnot participate in man~i extracurricular activities 

because 11m Gimply not interested. 

Variable 63: Extracurricular activities lend 

themselves to tbe socialization process of the ind~vidual. 

rThis variable was positively correlated with Variables 

19, 561 57, 59, and 60, and was negatively correlated 

witl1 Variables 61 and 62. Variable 19: I Get tired of 

hearing about student activities. Variable 56: Participation 

in extracurricular a cti vi ties Nl11 enlarge employment 

opportunities upon Graduation. Variable 57: The majority 

of students Involveu in extracurricular activities at IO\'la 

state are Greeks." Variable 59: I feel my participation 

in extracurricular actlvitief> is as tbmportant as are my 

grades. Variable 60: Participation in extracurricular 

a ctivi ties \,lil1 broade!1 my educa tional experience. 

Variable 61: Participation in extracurricular activities 

is not essential in an educational program. Variable 

62: student activities provide leadership training. 

This series of correla"Gions expressed the general 

attitude of students "\"lho felt tbat extracurricular 

activities lent to the socialization process. 
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Variable 64: I prefer partIcipation in social 

activities rather than vocational activities such as 

departmental clubs. This was highly correlated with 

Variable 65, vlhich states: I participate in activities 

because it offers a chance to meet members of the opposite 

sex. The correlation seemed to indicate a motivation for 

participation in social, rather than vocational, activ1t1es. 

Table 50. I prefer part1cipation 
in social activiticH 
rather than vocational 
activities 8UC~ as 
departmental clubs 

Variable 

64 

65 

64 

1.000 

.3499 1.000 

Variable 65: I participate in activities because it 

offers a chance to meet members of the other sex. This 

variable is correlated ''lith Variables 13 and 61-1-. Variable 

13: I would like to da te more; bO\'lever, my present 

residence bas an inadequate social prot;ram. Variable 64: 

I prefer participation in social activities rather than 

vocational activities such as departmental clubs. 'rIlis 

series of correlations exemplified an attitude of those 

students who valued the social aspect of partiCipation 

in extracurricular activities. 
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Table 51. r part1cipate in activities 
because it offers a chance 
to meet members of the other 
sex 

Variable ' 65 13 64 

65 1.000 

13 .2547 1.000 

64 .3499 .0060 1.000 
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DISCUSSION 

The data presented in the previous chapter were 

oolleoted in an effort to deteot interacting relationships 

among attitudes of Iowa state University undergraduates 

in the previously described residences. Specifically, 

interactions of attitudes were Bought in the following 

areas: 

1. Students' reasons for residing in their present 

residence. 

2. The importance of extracurricular activities in 

the educational experience. 

3. Activities which offered students an area to 

participate. 

4. Reasons for nonparticipation. 

5. What stimulated interest in extracurricular 

activities. 

6. The importance of living in a particular residence 

in order to obtain positions in certain activities. 

In discussing these areas it was important to investigate 

clusters of interactions rather than specific individual 

interactions. 

The expressed interaction of attitudes of respondents 

concerning reasons for residing in a particular residence 

was quite diverse. Interacting attitudes included: 

privacy, study conditions, group living conditions, and 
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soc1al and dat1ng cond1t1ons. This interact10n was 

expressed by Variables 5-10. All but two of the attitudes 

towards these act1v1ties were correlated. This suggests 

that this cluster is ind1cative of reasons respondents 

resided in a part1cular res1dence group. One variable 

wh10h was not intercorrelated stated that the respondent 

could not f1nd any other place to 11ve. There was 

apparently a small port1on of respondents who were forced 

to res1de in a part1cular residence because they could not 

f1nd any other place to res1de. From the data 1t seemed 

that those respondents express1ng a pos1t1ve att1tude 

toward the pr1vacy a residence offered were those inclined 

to res1de in off-campus fac1l1ties. Those students who 

apparently valued group conditions more than l1kely chose 

the residence halls or the Greek system. 

These relationsh1ps suggested that those res1dences 

provid1ng better study cond1t1ons were less sat1sfaotory 

1n fac111tating recreat10nal act1v1ty. This was consistent 

with the popular notion of residence hall versus fraternity­

sorority residenoes. Detect10n of spec1fic att1tudes 1n 

a particular group seemed to be an area for further 

1nvestigat1on. 

Two general pos1t1ons were expressed concern1ng the 

1nteraction of att1tudes toward the 1mportance of part1ci­

pat10n in extracurr1cular act1vit1es. One segment felt 

that aotiv1ties would broaden the eduoational exper1enoe, 
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would lend to the socializat1on process; would provide 

leadership training, and would enlarge employment 

opportunities upon graduation. This was evidenced by 

the interaction of Variables 56" 59; 60, 62; and 63. 

The opposite interaction of attitudes was expressed by 

Variables 12" 40, and 41. This group's attitudes 

emphasized the academic side of the educational experience. 

The cluster of interactions centering about Variables 

36-41 seemed to be related to this attitude as the cluster 

showed reasons for nonparticipation. Expressed reasons 

for nonpartioipation ranged from concentration on the 

academics to disinterest in extracurricular activities. 

Significant varlablea in this interaction included 37 

and 38 which emphasized a lack of communication to the 

respondents concerning activities. 

Those respondents who did not value partic1pation 

seemed to emphasize the academ1c s1de of their university 

life. From material cited in the review of literature and 

I~ work1ng with t~is data 1t seemed that the group valuing 

partIoipat1on and possessing related attitudes were the 

Greeks. Tbose off-campus residents; who had differ1ng 

attitudes and inadequate channels of communication" 

represented the opposite end of the spectrum. Those 

students reSiding in resIdence halls appeared to be at 

a point between the first two. 

The cluster of 1nteracting attitudes about Variables 
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51-54 exhibited reasons tor how some respondents became 

Interested in the system ot extracurr1cular aot1vities. 

Inoluded were: friends in activities, residence influences, 

ind1vidual investigation, and pr10r experience. The 

interact10n with Variable 54, which refers to the 

respondents' prior experience in activities, suggested 

that prior experience in activities was important in 

future participat10n as 1t was true of the academic 

predicting devices. Prior behavior seemed to prove to be 

the 1mportant predictor ot future actions. This data 

seemed to indicate that this cluster was closely related 

to the cluster concerning motivat1ng factors tor participa­

tion. 

The interaction ot attItudes toward activities in 

which an individual might participate revealed the 

following: cluster of activities such as departmental 

clubs, student pol1t1cs, student-faculty committees, 

Veiahea and/or HomeCOming, Variet1es, residence polit1cs, 

res1dence act1vities, and student-faculty seminars. There 

were two act1vities which were not involved in the 

1nteraction. 

hobby groups. 

These were 1ntramural sports and recreat10nal 

This cluster seemed to suggest that 

respondents would like to partic1pate in the activ1ties 

which were included in the extracurricular. It was 

interestIng to note that the student-faculty act1vities 

were included in this 1nteraction. This seemed to reveal 
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that there was a desire on the part of the respondents 

to be involved with faculty members in varying degrees 

other than the alassroom experience. It seemed that 

those 1ndiv1duals who expressed 1nterest 1n participation 

in any of the activities mentioned were likely to be 

interested in participat1ng in other act1v1ties listed. 

Those students who mainta1ned an att1tude of 1nd1fference 

toward participation in activities were 1ndifferent toward 

allot the activit1es listed. Therefore, it was not 

Burprising that all but two of these activities were 

intercorre1ated. Those students interested 1n activit1es 

were 1nterested in all activities 11sted~ 

Var1abisa l4~; i 7, 43, and 57 assoc1ated 1nteract1ng 

attitudes seemed to project the 1mportance of res1d1ng 

in a part1cular res1dence 1n order to part1cipate in 

extracurr1cular aotivities. This cluster pOinted to the 

importance of residing 1n a particular res1dence to a 

.egment or the respondents. Th1s suggested that because 

of various leadersh1p pos1t10ns being regularly filled by 

members or a particular group, certain members outs1de 

thie group felt that 1t was difr1.cult to become involved 

1n and obta'in positions 1n the system of extracurr1cular 

activities. 

From reviewing other literature it was apparent 

that Greeks were more extensive in participat1ng in 

activit1es than were residents of other groups. Because 
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Because the Greeks valued part1cipation, it was natural 

to assume they would attempt to involve many members in 

various activities. Members of other residence groups 

seemed to have negative attitudes toward the Greeks 

because of the importance they placed on extracurricular 

actIvitIes and the per cent of the1r number. who obta1ned 

leadership pos1t1ons in activities. 

In review1ng the intercorrelations among Variables 

13, 16, 37, 38, and 57, it aeemed there was an exiating 

attitude toward the lack of adequate communication which 

a portion of the respondents felt existed. This seemed 

to be an area in need of further investigation. SpecifIcally 

1t must be known where the channels of communication are 

fail1ng and what group of students are failing to 

receive communication concern1ng aotlv1t1es. 
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SUMMARY 

The study was designed to investigate various 

intercorre1ations of attitudes toward activ1ties and 

res1dences among students at Iowa State University. 

Attitudes were measured 1n the following areas: students' 

reasons for residing 1n their present res1dence, the 

1mportance ofextraourricular activ1ties 1n the educational 

experience, activities in which participation was desired 

by students, reasons for nonpartlcipat1on, what stimulates 

interest 1n extracurricular,act1vIties, and the importanoe 

of l1ving in a particular residence group 1n order to 

participate 1n certain activ1ties. 

For the purpose of this study 1t was dec1ded to 

sample 100 students from each of five residence units at 

Iowa State Univers1ty: 1) \yomens' Residence Association .. 

2) Mens' Residence Assoc1at1on, 3) fratern1ty system, 

4) sorority system, and 5) the off-campus housing group. 

In this study 100 names of students in each type of 

residence to be surveyed were randonUY selected. The 

names of sorority members were randomly selected from the 

sorority membership fl1e in the Office of the Dean of 

Students. The same procedure was used in selection of 

those male students resid1ng 1n fraternities. ~le three 

remaining residences were randottUy selected from the 

student directory. 
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The questionnaires were distributed to the mens' and 

womens l residence halls and also to fraternities and 

sororities. The questionnaires were mailed to those in 
• the off-campus group. Included w1th the quest10nna1re 

was a self-addressed stamped envelope for the 1nd1viduals 

to return the quest10nnaire. Th1s envelope was addressed 

to the Office of the Dean of Students at Iowa State 

Un1versity. Perhaps th1s was one reason 372, or 74.4 

per cent, were returned w1thout a follow-up letter. Because 

o~ this 1n1tial return no follow-up was made. 

The questionnaire contained 53 items which the 

student could respond to by writ1ng a number from 1 to 99 

in the blank space following the statement. It the 

1ndividual agreed completely with the statement, he 

responded by writing 99. If he disagreed completely, 

he responded by writing 1 in the space following the 

statement. Numbers between 1 and 99 were used for 

various amounts of agreement or disagreement with each 

statement. A response of 50 1ndicated the student was 

uncerta1n or ne1ther agreed nor disagreed with the 

statement. 

The 1tems were designed to measure any correlations 

of attitudes in the ~ollowing areas: \students t reasons 

~or residing in their present residence, the importance 

of extracurricular activities in the educational experience, 

activities which offer students an area to partiCipate, 
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reasons tor nonpartic1pat1on, what st1mulates an 1nterest 

1n extracurricular act1v1t1es, and the importance of 

living in a certain residence in order to participate In 

certain activities. 

The major flndings drawn from this data were as follows: 

1. There was a d1versity of reasons expressed by 

respondents concerning the reasons for residing in their 

present residence. Interoorrelated reasons Included 

privacy, study condit1ona, group 11ving conditions, and 

soclal and dating condltions. There were no other signlf1-

cant correlatlons with the statements I could find no 

other place to llve. This seemed to indicate that this 

statement was not a factor in residence selection. 

2. TWo posit1ons were expressed by the respondents 

concernIng the importance of partic1pation in extra cur­

ricularact1vlt1es. One segment felt the system of 

extracurricular act1vlties offered many benefits in the 

educational experience, while the second segment placed 

the1r acade~ic success above any partIo1pation in activ1ties. 

3. Most activ1ties listed on the instrument were 

posit1vely correlated with other variables. Two variables 

were not signif1cantly correlated. Those inoluded hobby 

groups and intramural sports activ1ties. The absence of 

.correlations with intramural sports activities was 

interest1ng when one considers the "model" intramural 

program at Iowa state. 
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4. Correlated reasons for nonparticipation included: 

1) disinterest in activities, 2) lack of contact with 

people in activities~ 3) lack of information concerning 

activities, 4) ·not enouSh spare time, 5) activities 

lack the importance of grades, and 6) spare time is devoted 

to academic endeavors. 

5. Interest in extracurricular activities was stimulated 

by the residence group in which respondents resided, the 

importance the respondent placed on partiCipation in 

extracurricular activities, and the desire for a broad 

educational experience which would provide him with 

leadership training and would also contribute to his 

optimum personal development. Previous participation 

was also important. 

6. It was apparent that the respondent felt it was 

important to reside in ~ ~~~~1cular residence in order to 

obtain pOSitions in extracurricular act1vities. The 

res1dence seemed to play an important role in determining 

the extent of partiCipation by its occupants, in helping 

the individual into an activity, and cultivating an 

attitude toward extracurricular activities. 

7. Certain correlations emphasized that there was 

a lack of communicat1on concerning activities, which, 1n 

turn, made it difficult to become involved in extracur­

ricular activities. Correlations indicated that respond­

ents who had little contact with people in activities, 
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who received little information concerning activities, 

and who wanted to participate in activities found it 

d1fficult to become involved and obta1n positions in 

extracurricular act1vities. 

Many 1ntercorrelat1ons existed concerning attitudes 

of students toward their activities and residence. Most 

of the intercorrelationa existed in the six previously 

described general areas. 
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On the following page you will find statements concerning 
your attitudea toward residence facilities and activities 
opportunities at Iowa state. Before reoponding to these 
statements~ would you please complete the brief portion 
relating personal information by filling in the appropriate 
number in the blank at the right. It \'1Ould be sincerely 
appreciated if you would return this questionnaire in the 
enclosed self-addressed stamped envelope as soon a8 possible. 

Personal Information 

1. Year in school: (1) Freshman, (.42) Sophomore, 
(3) Junior, () Senior 

2. Sex: (1) Malel (2) Female • 
. -' ,.', 

3. Percent of college expenses you are earning 
while attend1ng I.S.U. 
(1) 0-10~ (2) 11-25, (3) 26-50, (4) 51-75, (5) 76-100 

4. Hours you are employed per week while attending I.S.U. 
(1) none, (2) 1-10, (3) 11-20, (4) 21-30. 

Please respond to each of the statements by writing a number 
from 1 to 99 in the-DIank space following the statement. If 
you kg~i with the statement COmpletely, write 99 in the 
blan 0 lowing the statement. If you disagree completely, 
wr!t~ 1 in the space following the statement. Use numbers 
bAtwe~n 1 and 99 for various amounts of agreement or 
disagreement with the statement. A response of 50 
indicates you are uncertain or neither agree nor disagree 
with the statement. You may refer to the following scale 
if you have difficulty: 

1 10 20 30 40 50 60 70 80 90 99 

------------Dlsagree-------uncertaln----------Agree--------

Many thanks for you~ time and effort. 

Sincerely, 

Robert B. Vander Wilt 
Graduate Assistant 
Office o~ the Dean 

of Students 



112 

1. I am satisfled 11vlng in my present residence. 

2. I reside in my present residence because: 

a. I could not find any other plaoe to live 
b. I 11ke the prlvaoy 
c. I like group living condit1ons 
d. I 11ke the study conditions 
e. I llke the social and dating condit10ns 
r. Other: 

3. I feel It Is far more important to concentrate 
on grades in college than on extracurricular 
act1vities. 

4. I would 11ke to date more; however, my present 
residence ha$ an inadequate social program. 

Answers 

----

5. It Is important to llve in a particular res1dence 
group In order to obtain poaitions in extracur­
r1cular student act1vities. 

6. Students In extracurricular actlvlties are just 
trying to bolster their egos. 

7. It 1s hard for me to obtaln Informat10n on 
extracurrlcular student activit1es. 

8. I have had some negatIve experlenoes with 
extraourricular aotivities that I have tried 
to particIpate in. 

9. There Is a recognized group of student leaders 
on this campus. 

10. I get tired of hearing about student activIties. 

11. I would like to part1cipate in: 

a. Intramural sports 
b. Departmental clubs 
o. Student politics 
d. Student-faculty oommittees 
e. Recreational and hobby groups 
r. Veiehea and/or Homecoming 
g. Varieties 
h. Residence politics 
1. Residence act1vities 
j. Student-faculty seminars 
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12. Off-campus housing facilities should be rated 
by the Univers1ty in relation to physical factors. 

13. stUdents involved in extracurricular activit1es 
are siraply seeklng items to place on thelr 
credentials upon graduation. 

14. I do not participate 1n many extraourricular 
activities because: 

a. I'm s1mply not interested. 
b. I do not have any contact w1th people 

1n act1vities. 
c. I never receive any information about 

activities. 
d. I do not have enough free time to 

partic1pate in act1vlties. 
e. Participatlon in activ1t1es 1s not 

important as grades to me. 
f. My spare time is devoted to my academic 

work rather than activities •. 
g. Other ----------------------.------------

15. Socla1 events draw a lot of student support 
and enthusiasm from my present residence group. ____ __ 

16. It 1s 1mportant to be a Greek in order to obtain 
a position in student activit1es at Iowa state. ____ __ 

17. I \'Jould like to part1c1pate 1n more Univorsity 
act1vit1es. 

18. My present residence group has adequate 
recreational progra~ng. 

19. I would 1ncrease my part1cipat10n 1n student 
act1vities it I lived 1n a different resi1ence _____ __ 

20. I became interested in extracurricular activities 
in college because: 

a. I had a friend- in the activity. 
b. My residence helped me get into the activlty ____ _ 
c. I investigated the activity on my own 
d. I partiCipated in many activities 1n 

h1gh school. 
e. Other ---------

21. Partic1pat1on 1n extracurricular activities 
\,1111 enlarge employment opportunit1es upon 
graduation. 
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24. 

25. 

26. 

28. 

29. 

30. 
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The majority of students involved in extracurricular 
activities at Iowa state are Greeks. 

I feel it is difficult to become involved in 
extracurricular activities at Iowa state. 

r feel my participation in extracurricular 
activities is as important as are my grades. 

Participation in extracurricular activities 
will broaden my educational experience. 

Participation in extracurricular activities 
is not essential in an educational program. 

Student activities provide leadership 
training. 

Extracurricular activities lend themselves 
to the socialization process ot the 
individual. 

I prefer participation in social activities 
rather than vocational activIties such as 
departmental clubs. 

I participate in activities because it offers 
a chance to meet members of the other sex. 




