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INTRODUCTION
E

/ Today the role of the college student ilnvolves a
commitment to an educational process that extends beyond
classroom training. It involves the attalnment of knowledge
and development of skills.and habits of mind and action
necessary for the responsible participation in the affalrs
of government and society on all levels, campus, community,
state, national, and 1nternationa1t//A student operating 1n
this role 1s one both dedicated to the truth and to preparing
himself for leadership in a democratic soclety. He must be
prepared to face the challenges of modern life and he must
be willing to confront the crucilal issues of publlc policy
that affect him beyond the classroom and that determine
the course of soclety. Thils combinatlion of student and
community is an essentlal part of the educational process.“
It demands the analyslis of the factual information, evalu-
atlon of evidence on the basis of normative standards,
the formulation of a point of view and the decision to
take actilon directed to the general welfare as he gees 1it.
These skilla of analysis, evaluatlion, declision, and actlon
are requilsites for participation in a democratic soclety.
Their fullest development through theory and practice ié
one of the ideals of an'American education.

\ It 1s agreed that education does not end when the

student walks out of the classroom door. The unlversity



student of today is 1lnvolved in a more complex educatlonal

process, Intricately interwoven inte this process is

found, on nearly all university campuses today, a system

of extracurrlcular actlvitles which seems to lend itself

to the total development of those indlividuals who particlpate,
“The convictlon that people live thelr way into thinking

even more than they think thelr way into 1living 1s a basilc

Justification for the existence of extracurricular activities

on the university campus'today; Hall T. Spraguve (24), in

an article in the Journal of Higher Education, has stated

of administrators:

I think that too often the concern 1s with
"keeping college life in bounds" or "co-ordinating"
it, I believe that an effective flrst step in
determining the extent to which administrators
should occupy themgelves with non-academic activ-
ltles 1s to learn more about students' attlitudes,
values, and views on work and play; thelr ldeas
concerning what college 1s for; their crlticisms
of thelr academlc programs; thelr dally activitiles;
the behavior their peer groups relnforce, and why;
and perhaps most lmportant, thelr tenderest expec-
tations and wishes,

Because these extracurricular activities seem to be
learning experiences for the university student outslde the
classroom, it becomes important to investigate these attitudes,
values, and views of universlty students concerning the'
extracurricular activitlies that are offered to a student
body on a particular campus. It was in an effort to detect
the attitudes of Iowa State University students toward

extracurricular activities on the Iowa State University



campus that this study was undertaken. v i

The study was desligned to investigate the interactilon
of attltudes toward activities and resldences among students
at Iowa State University. Interactions of attitudes were
measured Iin the followlng areas: étudents' reasons for
residing in thelr present residenee,’%ﬁe importance of
extracurricular activitiles in the educational experience,

/kactivities in which participation was desired by students,
;4reasons for non-participation,Lﬁhat stimulates interest
in extracurricular activities, andﬁthe importance of living
in a particular residence group in order to participate in
certaln activitles.

Stretch (25), in a discussion of curriculum, stated
that the word curriculum does not mean the same to everyone.
Each individual has a concept of the word that 1s determined
by the phillosophy and guiding princlples of educatlon that.
he has come 60 possess, Since there are many and varied
phllosophles and gulding principles of education, there
are many varied concepts of curriculum. Two general
classifications have emerged concerning definition of
curriculum. One group 1s concerned with emphasis on
subject matter while the other group places emphasls on
student experilence. The group 1lncluded in the second
classification tend to think of curriculum as the entire
range of experiences that are essentlal in developlng an

individual. Here the currliculum is much broader than



subject matter or textbooks. It 1lncludes all educatlonal
experiences, whether they arise in school, in instlitutions
other than school, or in life 1in general. This concept is
based on all the experlences which influence the student.
Such experiences must be arranged and related so as to
enrich and make meaningful the 1ife of the student.

It i1s with the second definilitlon of curriculum that

this investigatlion has been concerned.
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REVIEW OF LITERATURE

In an article by Robert W. Frederick (12), in 1965,

the origins of student activities were traced., As early

\——-\__ﬁ
as the 16th century the College of William and Mary, 1779,

and the Willlilam and Penn Charter School, 1777, were
experimenting wlth rudimentary forms of student government
as were Eton and Rugby, 1786, in England. In 1819 the
University of Virginia salvaged a form of student conbtrol.
Early ventures were also made at Mattakeseet School of
Ducksbury, Massachusetts, 1840, at Evanston College for
Ladles, 1873, and the Hartford Public Schools, 1852, The
very liberal George Junlor Republic was established in 1894
at Freeville, New York, under the.leadership of William
George. All %the attempts were made in the conviction that
the young must be glven experience in freedom if they are
to be free as adults; all were sporadlc and short-llived.
It was not untlil later than Americans finally declded to
break with the European tradlition of educatlon that had
preceded.

In one of the earliest surveys of student activities,
Van Wagenen (26, Pg. 156), in 1929, studied student activities
in colleges. Governmental groups, departmental organizations,
social clubs, honorary sociletles, and religious organlzations
were present on campus but they appeared to have "Jjust grown."

Each organlzation was a unlt within itself and had only slight



if any, relatlion to other student activities. No indi-
vidual or committee was delegated to co-ordinate the
student activity program or to develop policies in the
manner comparable to that employed with respect to the
academic curriculumnm,

More speciflc data on the persistence of certaln
types of activities was reported by Mehus (19), who stated
that since 1887, 553 organizations have come into existence
at the University of Michigan and 253, or 41.1 per cent,
have ceaged to function. At Wittenberg, 177 organizations
have developed since 1891, and 97, or 54.8 per cent, have
been discontinued, The most permanent type of organization
wag that supported by national organizations or which was
a part of the college or university organization -~ frater-~
nitles, sororities, honor societles, and the llke, The
next most permanent group included the local organlzatlons
that recelve faculty support - cratory, debate, dramatics,
and the likez The least permanent organizations were
purely iocal ones, such as literary and muslcal socleties.

Hand (15) stated in 1930 that half of the colleges
and universities reported as many as 28 activities and
three~fourths reported asg many as 45 campus groups. The-
range was from five to s8lightly over 200 organized groups
on a single campus.

In 1938, a survey of 100 state teachers colleges by

Briggs (3) also found a large range in number of activitiles.
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The range went from 2C to 125, the median being 42.6. The
larger inatitutions tended to offer a somewhat larger number
of activitics then the small ones, but not consistently so.
Briggs also found that & lack of simllarity in classification
prevented accurate compariscn between teachers colleges and
liberal arts colleges aznd universities. ‘There seemed to
be more actention glven in the university to academlc and
professional honorarles and athletic and nilitary activities
than in the teachers colleges. ISince exbtracurricular
activities 1n the teachers colleges have professional as
well as personal value ¢ the student, we might expect an
extensiva program of group work in these instltutlons.
Concerning group activities in teachers colleges,
Briggs (3) found that the relationship between size of
gschool and number of activitles was not as large as expected.
In-a large institution more small interest groups wera
needed to provide group experiences for all the students.
FPurther analysis of the data revealed the largest number
of organizations were those concerned with school control,
departmental clubs, music, school activlties, athletlcs,
and honorary status. Publications, forensics, and
religlous organizations were less numerous. In all, 386
different extracurricular activities existed in the state
teachers coulleges studied,
The opinlons of alumni fegarding the values of extra-

curricular activities were overwhelmingly favorable,
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Briggs (4) gathered information by personal interview

with 3939 students in 19 state teachers colleges in
Illinols, Kentucky, Missourl, Arkansas, Nebraska, Kansas,
Oklahoma, and Texas in 1938. The results showed that in
subjects such as home economics, agriculture, and physical
education, one-third or more of the alumnli felt that there
was conslderably "less value" in extracurricular activities
than the curricular actlvities. In most other subjects
thelr extracurricular activities seemed, in retrospect, of
"more value" than the curricular activities.

Most significant was the summary statement that 91
per cent of those who particlpated in academlc extracurricular
activities and 80 per cent of those who participated in
athletlecs valued them highly. It would have been more
11luminating 1if the basis of evaluation had been described. .
"Of more value" probably involved quite different interpre-
tations from one subject to another.

Results from a questionnaire answered by 956 sophomores
in the study by the Commission on the Relation of Schools
and Colleges of the Progressive Educational Association
(23, Pg. 209-222) revealed that students' participation
in the specific activities depends a great deal on the
program cffered. For example, a much greater lianterest
expressed by women gstudents in religious activities in the
university than the high school was probably due to differ-

ence in the quality of religious groups and the promotion
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of them on the different levels,

In discussing the extent of participation, Chapin (7),
in 1929, found that at the University of Minnesota in 1924
and 1325, one-third of the students were engaglng in no
campus actlvities.

In regard to trends in campus activities, Chapin (6),
in 1929, stated that the average number of extracurricular
actlvities had increased. The hilghesat mortality appeared
to be among muslic and debate, and dramatics; the lowest
mortality among sororitles, fraternities, honor societies,
religious organizations, and student government. The
survival was greatest among organizationsa that had national
ties, strong traditions, and, in some cases, centralized
control. Chapin was of the opinion that these changes 1n
student activities in colleges reflected the social
changes which had paralleled the more obvious changes 1n
the economlc industrial order, especlally in the increase
in number and complexity of remote or derivative groups.

Approximately the same proportion of students engaged
in student activities in California Junlor colleges was
evidenced in a study by Eells and Brand in 1930 (10).

More specifically, approximately one-fourth partlicipated

in no activities, almost another one-fourth 1n one activity,
8lightly more than one-fifth in two activitles, and the
remaining number in from three to seven activities.

A survey of campus actlvities by Moore (20), in 1939,
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revealed that in twelve four-year Alabama colleges - four
coeducatlional lliberal arts colleges, four coeducational
teachers colleges, and four liberal arts colleges for
women only - the existing organizations did not serve a
sufficlently large number of students. Only one-half of
the students in the colleges studlied belonged to any
campus clubs. Of the 2756 students who were members of
some organizatlons, approximateiy 14 per cent belonged

to more than three organizations and only 53 girls held
as many as two offices.

A study by Wilkins (28) in 1940 concerning student
participation in s coeducational college was also note-
worthy. The percentage of particlpants was practlcally
constant among the four classes, but was greater for
women than for men, the ratio being about 3:2. Iurther
analysis of the data showed a good general distribution
of responsibility and opportunity. There was no case of
extraordinary pyramliding of officershilps.

In an effort to determine the student motives for
participation, Benson and Mclullen (2) found in 1954 that,
for all organizations, the desire to meet people headed
the l1list of motlvating factors with recreational and
intellectual appeal usually next 1ln importance. The
professional and friendship values of organizations also
had very substantial weight. Thirty-two per cent found

no appeal in the campus organlzations; approximately the
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proportion that nelther belonged to nor attended campus
activities, In considering the circumstances which
limited or prevented participation, "studies" headed the
1ist of reported reasons. Others included employment,‘
family obligatlons, time spent with frlends, and health.

In a study done by Holland and Richards (17) con-
cerning academic and non-academic accomplishments, the
investigators found that, taken together, studies of
academic and non-academlc potentlal and achievement made
i1t clear that academic potentlial and achlevement have
1ittle relationship to some kinds of non-academic potentlal
and socially important performance. Some of the practical
applications or findings seemed clear. If a sponsor was
interested only in finding students who would do well in
the classroom in college, then high school grades and
tests of academic potential were the best techniques
avallable. On the other hand, if a sponsor also wanted to
find college students who would be outstanding outside the
classroom and in later 1ife, then he should continue to
make an effort to secure a betber record of the student's
competency and achlevements in high school. The number of
different student organizations 1in college and universities
ran into the hundreds and varled extensively.

A Tev attempts have been made to find out why students
do or do not engage in group actlvitlies. From an extensive

questionnaire, introduced under favorable auspices, but
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ellciting replles from only 27 per cent of the students
from whom 1t was distributed, Brown (5), in 1937, obtalned
information on reasons for, as well as on, extent of
student participation in group actlvities at the University
of Minnesota, The factors most frequently associated wilith
few social contacts were limited education and income of
pareﬁts, living at a distance off the campus, and necesslty
for'self—support. With the exception of members of frater-
nitles and sororitles, the students replying to the ques-
tilonnalre participated less 1in soclal affalrs in college
than in high school, and increasingly less each year of
collége. Tne fraternity members presented an entlrely
different pattern from that of the rest of the group
replying.

The most significant study reviewed was a study done
by Henningsen, loss, and Ross (16). This study was done
at Iowa State College 1in 1956,‘and concerned participation
in campus life at Iowa State. The study listed the types
of activitlies students most often particlpated in, It 1is
noteworthy that almost half of the student body participated
in religious, residential, and curricular activities; however,
exclusive of these three types of actlvities there was a
lower degree of particlpatilon.

The most significant fact concerning participation by
curriculum was that the home economics majors had an average

AP (activities participation) score that was almost twice
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that of any other division, Whatever the reasons, 1t
was concluded that the curriculum certainly was a factor
that affectad participation in cellege activities,

Parvicipatlion by residence group vias alsc sunmarized
by Henningsen. Womens' residences seemed to have a much
higher average degree of participation than did the mens!
groups. In general, Greeks had a higher AP score than
Independents of the same sex. This may be due to the
group pressure, egspecially during pledgeship, and the
member selection process which tends to seek thoge high
in high school or college activities., Sorority pledges
had the highest degree of participation with an average
AP score of close to 17. Thls would mean they are
actively menbers of at least six or seven campus organi-
zatlions. Tnhe fact that sorority actives had lower
average AP scores than pledges might 1lndicate that these
resldence groups encouraged pledges to partliclpate more
actively than the pledges would on a strictly voluntary
basis, The high participation of sorority pledges 1is
even more remarkable when we conslder that college
regulations dlscourage the particlipation in activitles
of first-quarter freshmen,

It 1s interesting tc note that pledges residing in
the fraternity house were more simllar in thelr partici-
pation behavior to theilr actives than were those pledges

residing outslde of thelr fraternity house. "Out of
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house" pledges had a lower degree of participation than
the average student with whom they actually lived. These
Individuals seemed to be neglected by both residence groups.

Henningsen's breakdown of activities particlpatilon
scores wags as follows: sorority pledges, 16.87; sorority
actives, 10.24; womens residence hall, 10.29; fraternity
members, 10.21; mens residence hall, 6.14; Alumni Hall,
5.67; off-campus residence, 3,79; Pammel Court, 3.36; and
the average for all students was 7.09, In discussing
personal characteristics and actlivitles, 1t was concluded
that particlipation in activities increased from the
freshman through the senior year. Thils was validated by
the survey findings.

A common l1ldea among Amerlcan college students today
1s that most of those actlive 1ln college were also active
in a great number of actlivitles in high school. Of course
there are exceptions to thls, with an occasional high
participator in campus activities who was a real "deadhead"
in high school, or vice versa, When students were asked
1f they were 1n more, the same, orless activitles 1n
college than in high school, Henningsen found that over
63 per cent reported decreased participation in activities
upon entering college.

One of the interesting facts in the study was revealed
when the AP scores of the part-tlme student workers were

tabulated against those that didn't work. From the results,
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it was shown that the part-time worker has a higher degree
of participation than the non-worker.

The study also related attltudes and opinions toward
student activities at Towa State. Most students at Iowa
State felt that particlipation in activitles was at least
fairly important. Of the sample students, 43 per cent
regponded that they felt participation in actlivities was
"very important” or "an absolute necessity."” Another 45
per cent sald that activities were just "fairly important"
and only 12 per cent thought that the activitles were
"not very important” or "unimportant." The regard for the
worth and importance of activities was directly related
to participation in activities. This finding might suggest
that, in thls case, at leaat attitudes seemed to be highly
related to actual behavlior. When questioned as to thelr
interest in campus activities, 4.5 per cent replied that
they were "not interested at all," 19 per cent were "not
very interested," and 66 per cent indicated they had "above
average interest." Only about one student in four was not
very interested in activitles.

A survey by Haggerty and Brumbaugh (14) of 42 junior
colleges, 38 publicly controlled teachers colleges, 189
liberal arts colleges, and 13 unlversities accredited by
the North Central Assoclation also deserves mention.
Information was eliclted from the inatitutions on offilcial

ingtitutional attlitudes towards student organizations,
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financial support.of’these activitiés,}étudent membershlp
on administrative boards and commitﬁées, adVisory and
supervisory functions, and the scope of organlizatlon and
partlicipation of the stﬁdents. Haggerty and Brumbaugh
concluded that more thaﬁ 95 §ef cent of the institutions
required that all exisﬁing student organizations be
offigially recognized and that new organizations secure
such approval. The amount of financial‘support recelved
by the 83 per cent of the 1nstitutions that charged fees
covered a range from one dollar to more‘than $50. The
average for the entire 235 was $14.62., Half of the
inatitutions had fraternlities and almost three-fourths
had regular chapel exerclses. Aslde from chapel activities,
community churches provided student programs in three-
fourths of the institutions.

The percentage of participation was higher in this
group of institutidns than 1n those 1ncluded in other
surveys. Thirty-nine institutions reported 100 per cent
participation and the average was 88 per cent. The six
mgst commonly reported objectives were: 1) to follow
intellectual interests informally, 2) to acquire appre- _
ciation in fine arts, 3) to develop social refinement,
4) to enjoy physical recreation, 5) to participate in
religious activities, and 6) to develop qualities of
leadership. The survey concluded by showlng the wlde

variation among institutions of higher learning with
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respect to their group activity program.

In an effort to dlscover characterilstics of a single
off-campus residence student and hils environment Prusok's
study (22) in 1960 found that the section of the question-
nalre felating to soclal and recreational actlvities asked
the respondents whether or not they had found social and
recreatlonal activitles and to list them if they had, Of
the male respondents, 80 per cent indicated they had found
such activitles and 88 per cent of the women respondents
reported that they had. The remaining 20 per cent eluded
to work situations, financial problems, and heavy course
loads as reasons for not having sought and found such
actlvities, Most of the activities and facllities used
were of an "anonymous" nature; that is, they did not
require belonging to a group or organization (with the
exemption of church groups, fraternities, and'sororities).
The organized types of student activitles were represented
to a very small extent. Therefore, the actual particlpation
and interest 1n Joining campus activitles appears to have
supported spegulations:about interested off-campus students
in a relatively unstructured type of activities when and
which "belonging" is not an essential feature. Primary
reasons for selectlion of off-campus residences were
finances and a desire for independence. Dormitory housing
was rejected primarily for flnanclal reasons, although

presumed poor study conditlons were a close second. In



18

approxlmately 50 per cent of the cases the students were
working an average of 17 hours a week,

In an attempt to lidentlify reasons for the dispropor-
tionate numbers of Greeks holding leadershilp positions at
the University of Milssouri, Farmer (11) found in 1960
that, according to lndlcations shown by the range of scores,
there were definitely larger numbers of non-members of
sororities who showed measurable tendencies toward the
soclal introversion on the MMPI (SI) Scale. Introvertive
tendencles, or a lack of them, seemed to be part of a
personallty pattern the student had when she arrived at
college. Durlng her flrst two semesters as a freshman she
began to express these tendencles through the actlvities
she joined or did not Join. Her fellow students had also
begun to show that they recognized these tendencies,

Baker (1) attempted to focus upon the relationship of
type of residence to student perception of envlronmental
press. He tested the followlng hypotheses: there are no
differences in the perceptlon of environmental factors
Lstween a) dormltory residents and boarding home residents,
b) students who reside in dormitories and students who
live with thelr own families, The results ilndicated that
the type of residence does significantly account for
difference 1n the perception of the characteristics of
college environment. Boarding and dormltory residents

seemed to be less aware of press of the college environment
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as compared to those who resided with their famllles.
Boarding and dormitory residents are in one sense more
éependent upon the unlverslty for thelr need satlsfactlons
than are family residents who are members of a commnlty. /

Jackson and Winkler (18) compared the characterilstics
of college freshmen who pledged and who dild not pledge soclal
fraternitles, From freshmen entering the Unlversity of
North Dakota in the fall of 1962 a random sample was drawn
and divided into four groups of 46 Ss each: male pledges,
‘male independents, female pledges, and female lndependents.
The results suggested that a) pledges are different from
those students who do not% plédge fraternlities on a number
of characteristics, values, and expectations, b) potential
pledges partlicipate in more social actlvities in high
school, and c) pledges had unfilled expectations of the
‘role fraternities would play in thelr academlc llves.

At the Universlty of Florida, Neal (21) conducted a
study of off-campus women. She concerned herself with
slx areas: key characteristics, houslng, academlc
performance, activities, dating, and advantages and dis-
advantages of off-campus residence., In regard to activities,
Neal reported that 45 per cent of the women off-campus
reported nonmembership in any campus organization. Only
20 per cent of the respondents were affiliated with
student religious centers. Data concerning events,

generally defined as voluntary, extracurrlcular programs



20

of an educatlonal, social, or entertainment nature,
likewlse revealed a relatively small degree of partic-
ipation. Slightly more than 215 of the respondents
were attending "regularly" or “frequently" ecach of the
two most popular kinds of events.

Neal also found that freshmen more than upper-
classmen, non-trangfer mbre than transfer, and part-
time Job holders more than non-job holders were partic-
ipating actively in campus actlivities. Neal concluded
that it would seem that women off-campus reflect a widely
noted trend of universlty students away from organlzed
activity.

In regard to participation by CGreeks, Goldsen {13)
found that extracurricular activities attract students
who value sociability and interaction and who feel secure
about thelr social skills - qualities which are also more
prevalent, whether by pre-selection or thorough soclaliza-
tion, arong fraternity members than among the independents.
Regardless of how secure the individuals may feel about
their soclal skills, fraternity members are conslstently
more likely than independent students tc engage in extra-
curricular activities.

In a study by Dollar (9) concerning student char-
acteristics and cholce of housing, 1t was found that
housing groups were not equal on certaln initlal char-

acteristics. The fraternity group had the greatest
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potentlal for academlc success and persistence in higher
education, The off-campus group presented a special
problen. ‘Dollar explained one can expect a hlgher

drop out rate from this group than should be expected
for the other groups for at least two reasons. First
they have less academlc aptltude; and second, there
seems to be a greater chance for filnanclal difflculty

to interfere wilth thelir progress in college.

The fraternity group valued recognition more than
the other groups and they described themselves as being
more sociable and ascendant 1in thelr hehavior patterns.
In other words, they considered 1¢ more lmportant to be
looked up %o and admired - to be recognized, and they
tended to be less submissive aﬁd more inclined to coms
to the defense of their ldeas, exhlblt hablts of leader-
ship rather than followling, and were less hesltant in
speaking out in public or with other indivlduals, They
described themselves as being more lnclined to have many
friends and acquaintances, manhy soclal actlvities and
soclal contacts, and to be more aggresslive in seeking
the limellght. .

The off-campus group valued belng benevolent more
than elther of the other groupa and the greatest differ-
ence was between 1t and the fraternlty groups.

The dormitory group valued independence more than
both other groups, Ccnsiderlng this data, Dollar tended



22

to place the dormlitory group in an intermediate position.
The range of student activitles and soclal affairs

formerly characterlistic of American colleges no longer
appears central to the interests of the college students.
Many such actlvlties are termed inconsequential or
~adolescent by the students, In large measures, Wise

(29) said students have turned agalnst the kinds of

campus activities that were once considered an essential
ingredient of college life, They disdain the "colleglate”.
Thelr interest in intercollegliate athlekics, in the usual
soclal activities of fraternity and sorority, and in the
maibhtenance of campus traditions 18 markedly diminished.
Thege trends are qulte compatible with the new seriousness
of many college students, their practical orlentation, and
their desire to make their total college experience count
‘1n preparing them for 1life after graduation. Wilse felt
that the actlvity program was of greatest interest to
those who were already partlicipating in thelr fraternity
ané sorority activitlies. Consequently some campus programs
were only serving to provide an extended range of actlvities
for the already active minority.

| In this chapter various literature was cited in four-
general areas,

First, a general historical background was given

concerning the emergence of extracurricular zctivibles in

the system of American higher education.
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Secondly, some types of actlvities which are involved
in a system of extracurricular activities were briefly
summarized. Also reviewed was literature concerning the
range of student activities.

Thirdly, reasons for participation by the student
were explored. DMost significant in this portion of the
chapter was a study by Henningsen (16) in 1956 concerning
activities at Iowa State University.

The effect of reslidence was the fourth area briefly
summarized.

Lastly, the trends as identified by Wise (29) in
1958, were discussed. By citing and discussing trends,
1t was hoped that the reader mignt put in proper perspec-

tive the development and future of extracurricular activities.
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METHOD OF PROCEDURE

For the purpose of this study 1t was decided to sample
students from each of five residence units at Iowa State
University: 1) Womens' Residence Assoclation, 2) Mens'
Residence Assoclation, 3) FPraternity system, 4) sorority
system, and 5) the off-campus housing group. No digstinc-
tion was made between off-campus students 1in general and
éhoée‘off—campus students belonging to the Ward system.
Married student housing was not represented because at
Iowa State Unlversity this sector of students' housing
exlsts as a distincetly separate unit 1ln relation to the
above mentloned units.

In this study, 100 names ol people in each type of
residence to be surveyed were randomly selected. The
names of sorority members were randomly selected from
the sorority membergship file in the 0fflce of the Dean
of Students. The same procedure was used in selectlon
of those male students residing in fraternities, The
" three remaining students residence were randomly selected
~from the student directory. These samples were gelected
with the ald of the table of random numbers (27). TFive
hundred questlonnaires were distributed throﬁghout the |
five residence areas. Three hundred seventy-tuwo, or
74.4 per cent were returned. The questlonnaires were
distributed to the mens' and womens' residence halls and

also to fraternitles and sororlties., The questlionnalres
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were malled to those in the off-campus group. Included
with the questionnaire was a self-addressed stamped
envelope for the indlviduals to return the questionnaire.
This envelope was addressed to the O0ffice of the Dean

of Students at Iowa State Unlversity. Perhaps this was
one reason T4.4 per cent were returned without a follow-
up letter. Because of this initial return no follow-

up was made,

The sample was gelected primarily on the basis of
residence. No graduate students were selected. Conse-
quently all academlc clagsifications were contacted.
Approximately the same number of men and women recelved
questionnalires, Exactly the same number of men and
women recelved questionnalres in eacn area other than
the off-campus group where men outnumbered the women,

The age range in the study was not definitely
defined. However, realizing that students in various
academlic classificatlions were contacted, 1t may be
assumed the age range was approximately between 18 and
23, This was not definite as it was assumed some students
will elude this range.

The questlonnaire was admlinistered to 25 Iowa State -
students in order to detect areas which needed further
explanation or revision. The questlonnaire contained
53 items to which the student could respond by writing

a number from 1 to 99 in the blank space followlng the
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statement. If the individual agreed completely with

the statement, he responded by writing 99. If he disagreed
completely he responded by writing 1 in the space following
the statement. Numbers between 1 and 99 were used for
various amounts of agreement or disagreement with each
statement. A response of 50 indicated the student was
uncertain or neither agreed nor disagreed with the
statement,

These numbers, furnished by the respondents, were
transformed to normal derivatlves. A response of one
was treated as .0l and transformed to -2,33, a response
of 50 was treated as .50 and transformed to 0.00, and
a response of 99 was treated as .99 and transformed to 2.33.
This procedure resulted in the relatlonship between two
variables being more nearly linear than other scaling
procedures (8).

The instrument was desligned with the assistance of
the graduate committee, members of student government,
and Dr. LeRoy Wolins, consultant.

Four items were also included regarding personal
1nformétion. These four were exclusive of the above
mentioned 53. These items included: 1) year in school,

2) sex, 3) per cent of college expenses earned while
attending Iowa State University, and 4) hours employed
per week while attending Iowa State Universlty. Therefore,

there were 57 total responses which mlght correlate. In
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the program, Variables 1-4 repeated twlce. Congequently
Variables 24-27 andv47—50 represent Variables 1-4.

' These were only presented once in the findlngs chapter.
On the sample questlonnalre in the Appendlx these items
have been blocked oust.

The items were desligned to measure any interaction
of attitudgs in the followlng areas: ostudents' reasons
for reslding in thelr present resldence, the importance
6f extracurrlcular activities 1n the educatlional experi-
ence, actlvitles which offer students an area to partic-
ipate, reasons for non-participation, what stimulates an
interest 1in extracurricular activitles, and the importance
of living in a certaln residence in order to partlecipate

in certalin activitles.
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FINDINGS

Information concerning the 363 questlonnalres returned
was entered in the tables following the description of
each varlable. The tables show each variable, the variables
with which that variable ias correlated, andlthe correlation.
There were 65 variables; however, due to the particular
program, Variables 1-4 were repeated twice in the listing.
Note wlill be made of this later in the chapter; however,
the four variables will only be discussed once,

Variable 1 1s the academlic classification of the
respondent. Varlable 1 was significantly, negatively,
correlated with Variables 12, 16, and 44, Variable 12:

i feel 1t 18 far more important to conecentrate on grades
in college than on extracurrlcular activlitles. Varlable |
16; It 1s hard for me to obtain information on extracur-

ricular activities, Variable 44: I would like to

Table 1. Academic classification of the respondents

Variable 1 3 12 16 Ly
1 1.000
3 .2859 1,000

12 ~.2505 -.0362  1.000

16 ~-,2627 .0506 . 0858 1.000

i -.2938 -.0132 .0202 .1885  1.000
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participate in more extracurricular activities. Variable
1 was poslitively correlated with Variable 3, which 1s the
per cent of college expenses the respondent was paying
while attending Iowa State,

These 1intercorrelations do not support the notion
that upper-classmen are more academically oriented and
less recreationally orlented. It may be noted that there
is a tendency for lower-classmen to respond to grades.
Grades are more Important than recreation relative to the
way upper-classmen responded,

Varliable 2 is the sex of the respondent., This
variable was.negatively correlated with Variables 3 and
20, Varlable 3 refers to the per cent of college expenses
the respondent was payling while attending Iowa State.
Variable 20: I would llke to participate in intramral

sports.

Table 2, Sex of the respondent

Variable 2 3 20
2 1.000
3 ~-.3279 1,000

20 - 4640 L1057 1.000
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Varlable 3 1s the per cent of college expenses the
respondent was earning whlle attending Iowa State. A
positive correlation exists with Variables 3 and 4.
Variable 4 refers to the number of hours the respondent
was employed per week, Variable 3 18 negatlvely correlated
with Variable 2, which 18 the sex of the respondent. The
posltive correlations express a positive relationship
between the number of hours worked per week and the per
cent of college expenses the student was earning.

Table 3. The per cent of college
expenses the respondent

was earning while attending
Jowa State University

Variable 3 2 4

1.000
- 3279 1.000
L1t - L2213 1.000

Variable 4 is correlated with Variable 3 and is
explained in the preceding paragraph.

Vériable 5: I am satlsfled living in my present
‘residence, This statement is highly correlated with A
Variables 8, 9, and 10, and highly negatively correlated
with Variables 13, 41, and 46. The positive correlations
include the following statements: Variable 8: I like
group living conditions, Varlable 9: I like the study
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condltions, and Variable 10: I 1ike the moclal and dating
conditions, These three correlations presented three
reasons for expressed satlsfaction of the present residence.
The negative correlations included: Variable 13: I would
like to date more; however, my present resldence has an
inadequate socilal program, Varilable 41: I do not participate
- in many activities because my spare time l1ls devoted to my
academic work rather than activitles, and Variable 46: I
would lilke to increase participation in student activities
if I lived in a different resldence group. The negative
correlatlons suggested reasons for which the respondent

wag dlissatlisfied with the present residence.

Table 4, I am satisfled living in my present residence

Variable 5 8 9 10 13 41 46
5  1.000
8 .3799 1.000
9 L4468  .3520 1.000

10 .3541  .5517 .3453 1.000

13 -.3182 -.1738 -.0546 -.3434 1,000

41 -.2065 -.0633 -.0564 -.2506 .2362 1,000

46 -.2345 -.,2002 -,0130 -.2207 4370 .0h99 1;000
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Variable 6: I reside in my present residence
because I can find no other place to llve., There were
no responses on the questlionnaire which were significantly
correlated elther positively or negatively to thils varilable,
Since no intercorrelations existed it was assumed that
respondents! cholce of residence was not influenced by
this variable,

Variable 7: I reslde in my present residence because
I like the privacy. Thls statement 1s highly correlated
wlth Variable 9, which states: I reside in my present
residence béacause I like the study conditions. This
. correlation indicates a positive relationshlp between
privacy and study conditions. Variable 7 is also
negatively correlated with Variable 45, which states
that the present resldence has adequate recreatlonal
programming. A negatlve relatlonship exists between
these two statements. As agreement to one increases,
disagreement will increase with the second. This
suggests that, for some reason, the privacy and study
conditions, which were highly correlated, are not
positively correlated with the recreatlonal oppor-
tunities afforded one in a residence facllity. Privacy
and study conditlons were two expressed attitudes
concerning choice of residence. Recreational programming
was not significantly correlated with privacy and stud:

conditions.



33

Table 5, I reside in my present
residence because I like
the privacy

Variable 7 9 45
7 1,000
9 .5055 1,000

b5 -.2320  -,0504 1.000

Varlable 8: I reside in my present residence because
I like group living conditions. This variable was highly
correlated with Variables 9, 10, 30, 31, 32, 42, 52, 53,
and 54, Varlable 9: I reside in my present residence
because I like the study conditions. Variable 10: I
reside in my present residéhce because I like the soclal
1life and dating conditions. Variable 30: I would like
to participate in Varieties (a student directed and
presented series of skits and individual talent).
Variable 31: I would like to participate in campus
residence politics., Varlable 32: I would like to
parﬁicipate in residence actlvities, Variablé 42: Soclal
events draw a lot of student support and enthuslasm from
my -present residence group., Varlable 52: I became
Interested in extrécurricular activities 1In college
because my residence helped me get into the actlivity.
Variable 53: I became interested 1n extracurricular

activities because I investigated the activity on my own.
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Variable 54: I became interested in extracurricular
actlvities because I participated in many activities in
high school, This series of intercorrelations indicated
gome relatlionship between the soclal, academlc, and
extracurricular activities which a residence or group
living conditlon might provide. It is significant that
group llving conditlons were poslitively correlated with
the éocial, academic, and extracurrlcular activitiles.
This seemed to emphaslze the general attitudes concerning
the well-rounded educatlonal experience. This serles
also measured reasons of general satisfactlon with the
present residence.

Variable 9: I live in my present reslidence because
I like the study conditlons. Highly correlated wlth this
variable were Variables 5, 7, &. 2né 10. Variable 5
states: I am satlsfled living in my present resldence.
Variable 7 states: I reside in my present reslidence
because I like the privacy. Variable 8 states: I
reside in my present resldence because I like group
living conditlons. Varlable 10 states: I reside in my
present residence because I llke the soclal and dating
condltions. Thils 1intercorrelation illustrated general
reasons fof residing in a partlcular resldence. This
suggested evlidence for the assumption that the student
on this campus is concerned with not only gathering

technlical knowledge and excelllng academically but also
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expanding himself socially.

Table 7. I live in my present residence because I 1like
the study conditions

Variable 9 5 7 8 10
9 1,000
5 L4468  1.000
7 5055 .2349 1.000
8 .3520 .3799 .0524 1.000

10 [ .3453 .3541 .1378 © .5517  1.000

- =

Variaﬁ;e 10: I reside in my present residence because
I 1ike the éocial and dating coﬁditiona. This variable is
highly corfélated with Variables 5, 8, 30, 31, 32, 42, 45,
and 52. Varlable 5: I am satisfied living in my present
residence. Varilable 8: I reside in my present residence
because I llke group living conditlions. Variable 30: I
would like to participate more in Varieties. Varilable
31: I would like to particlpate in residence politics.
Variable 32: I would like to participate in residence
activities. Variable 42: Soclal activities draw a lot
of student support and enthuslasm from my present residence
group. Variable 45: My residence has adequate recreational
programming. Varlable 52: I became interested 1n extra-
curricular activities in college because my residence

helped me to get into the actlvity., These correlations
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Table 8. I reside in my present residence because I like the social and dating conditions

Variable 10 5 ' 8 13 : 30. 31‘ 32 40 41 42 45 52
10 1.000
5 .3541 1.000
8 .5517 .3799 1.000
13 -.3434 ~-.3182 -.1738 1.000
30 .3208 .1807 .2825 =-.1342 1.000
31 .2507 -1313 .2908 =-.1200 .3128 1.000
32 .2689 .1821 .3522 -.1598 .3657 .5727 1.000
40 -.2535 ;;0857 | .0418 .1355 -.1580 -.1739 :—.2299 1.000
41 .2506  ~.2065 -.0633 .2362 -.0897 -.1404 -.1561 .5876 1.000
42 .3765 .1858 .3473 -.3556 .3069 .1754 .2728 ~.0977 ~-.1254 1.000
45 -.2812 1317 .2154 -.3648 .1036 .1434 - ..1932 -.1198 =.1030 .3825 1.000
52 .2877 1799 .2724 -.2731 .3060 .3122 .3849 ~.1997 -.1663 .3935 .3182 1.000
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relate the soclal attitudes of the respondents. Nega-~
tlvely correlated with Varlable 10 are Variables 13,

4o, and 41, Variable 13: I would like to date more;
however, my present resldence has an inadequate social
program. Varlable 40: I did not participate in many
extracurricular activitles because particlipation 1n
activities is not as important as grades to me. Varilable
41: I did not participate in many extracurricular
actlivlitlies because my spare time 1ls devoted to my
academic work rather than activities,.

Variables 5, 8, 9, and 10 are mubually intercorrelated
and appeared to represent measures of general satisfaction
with present residence. Variables 13, 41, and 46 correlate
relatively lower with the four previously mentioned
statements and appeared to measure somewhat more specifiec
~areas of dissatiefaction wilth present residence

There are no items which correlated highly, positively,
or negatively with Variable 11. Variable 1l 1s an open
end response on the questionnaire.

Variable 12: I feel 1t 1s far more important to
concentrate on grades in college than on extracurricular
activities. Variable 12 was correlated with Variable 40,
It was negatively correlated wilth Varlables 1, 59, and 60.
Variable 40: Participation in activities 18 not as
important as grades to me. Variable 1 refers to the year

enrolled in the university. Variable 59: I feel my
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participation in extracurricular activlitles 1s not as
important as are my grades. Variable 60: Participation
in extracurricular activitles wlll broaden my educational
experience, This matrix of correlations seemed to
exemplify two attlitudes by respondents regarding the
importance of extracurricuvlar actlvltles 1n relatlon to
academic excellence. One attitude valued the academic
whille the seccnd valued participation in extracurricular
activities.

Table 9, I feel it is far more Important to concentrate
on grades in college than on extracurricular

activities
Variable 12 1 40 59 60
12 1,000
1 -.2505 1.000
40 114 -.2209 1,000
59 -.4014 .2859 -,0156 1.000
60 -.3020 .0235 ~.2015 -.0116 1.000

Variable 13: I would like to date more; however, my
present resldence has an inadequate soclal program, This
variable is positively correlated with Variables 16, 37,
38, and 65. Varlable 16: It 1s hard for me to obtain
information on exbtracurricular student activities,

Variable 37: I do not participate in many extracurricular
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activities because I do not have the contact with people
in activitles. Variable 38: I do not participate in
many extracurrlcular activitles because I never recelve
any information about activities. Variable 65: I
partlcipate in activities because i1t offers me a chance

to meet members of the opposite sex, Variable 13 was
negatively correlated with Variables 10, 42, U5, 46, and
52, Variable 10: I reside in my present residence
because I like the soclal and datling conditions} Varlable
42: Soclal events draw a lot of student support and
enthuslasm from my present residence group. Variable 45:
My present resldence group has adequate recreational
programming. Variable 46: I would increase my partici-
pation in student actlivities if I lived 1n a different
residence group. Variable 52: I became interested in
extracurricular activities in college because my residence
helped me into the activity. Thils serles of intercorrela-
tions suggested reasons for general dissatisfaction with,
and nonparticipation in the soclal program of the present
residence group.

Variable 14; It is important to llve in a particular
residence group in order to obtain positions in extra-
curricular student activities. This»variable is positively
correlated with Variables 17, 43, and 57. Variable 17:

I have had some negative experiences with extracurricular

activities that I have tried to participate in. Variable 43,
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It is important to be a Greek in order to obtain a position
In student activities at Iowa State. Variable 57: A

ma jority of students involved in extracurricular activitiles
at Iowa State are Greeks. These correlaﬁions pointed to
the attitude of some respondents concernling the importance
of residing ip a partlcular resldence in order by obtaln

¢

positions in extracurricular activitiles.

Table 11, It is important to live In a particular
residence group in order to obtaln
positions in extracurricular activities

vafiable 14 17 43 57
14 1.000

17 L2641 1.000

43 L1355 .2750 1.000

57 L2714 .1086 .3918 1.000

Variable 15: Students in extracurrilcular activities
are just trying to bolster thelr ego. This variable 1s
highly correlated with Variables 17, 19, 35, 36, and 43.
Variable 17: I have had some negative experlences with
extracurricular activitles that I have tried to participate
in. Variable 19: I get tired of hearing about student
activities. Variable 35: Students involved 1n extra-
curricular activities are simply seeking items to use on

their credentials upon graduatlion. Variable 36: I do
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not particlipate in many extracurricular activitlies because
I am simply not interested. Varilable 43: It is important
to be a Greek in order to obtain a position in student
activities at Iowa State. This seriles of intercorrelations
suggested reasons for student dissatisfaction with extra-~
curricular activitlies, It is significant to note that

the variable concerning Greeks is correlated signifilcantly
with Varlable 15. Variable 15 is negatively correlated
with Varilable 60, which states: participation in extra-
curricular activities will broaden my educational
experience,

Table 12, Students in extracurricular activitles are just
trying to bolster their egos

Variable 15 17 19 35 36 43 60
15 1.000

17 .2910 1,000

19 .3360 .2917  1.000

35 5177 .2270 2642 1,000

36 .3017 .1380 .3272 .2517 1,000

43 2477 .2750 .1139 .2453  .0203 1,000

60 ~-.2513 ‘~.1190 -.2127 -,1947 ..3509 -.0219 1.000

Variable 16: It is hard for me to obtain information
on student extracurricular activitles, Thils variable was

nighly correlated with Variables 37, 38, 46, and 58. It
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1s also positively correlated with Variable 13, which
states: I would like to date more; however, my present
resldence hag an inadequate soclal program, Variable
37: I do not particlpate in many extracurricular activitiles
because I do not have any contact with people in activities.
Variable 38: I do not participate in many extracurrlicular
activities because I never receive any information about
activities. Variable U46: I would increase my participation
in student activities 1f I llved in a different residence
group. Variable 58: I feel it is difficult to become
Involved in extracurricular activities at Iowa State.
Variables 1, 42, 45, and 52 are negatively correlated with
Variable 16, Variable 1 refers to academic classification.
Variable 42: Soclal events draw a lot of student support
and enthusiasm from my present residence group. Variable
45: My present residence group has adequate recreational
programmling. Variable 52: i became interested in extra-
curricular activities in college because my residence
helped me get into the actlivity. The positlve correlations
exemplified an attitude of the respondents toward the
communications they received, and the attitude among some
respondents that information concerning extracurricular -
activities is not disseminated very well,

Variable 17: I have had some negatlve experiences
wlth extracurricular activities that I've trled to

participate in. Thils variable was highly correlated with
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Variables 14, 15, 19, and 43, Variable 14: It is
important to live In & particular residence group in order
to obtaln positions 1n extracurrlcular student activities.
Variable 15: Students in extracurricular activities are
Just trylng to bolster their egos. Varlable 19: I get
tired of hearing about student actlvities. Variable 43:
It is important to be a Greek in order to obtain positions
In student actlvitlies at Iowa State. It 1s interesting

to note that this variable was slgnificantly correlated
wlth the variable concerning the importance of being a
Greek in order to obtaln a positlon in extracurricular
activities. This reflected an attitude by respondents
concerning the importance of residence, particularly the
Greek residences.

Table 14, I have had some negative experiences with

extracurricular activities that I've tried to
participate in

Variable 17 14 15 19 43
17 1.000

14 2641 1.000

15 .23910 .2237 1.000

19 2917 .1263 . 3360 1.000

43 .2750 4355 L2477 .1139 1.000
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No items were significantly correlated with Variable
18, which states: There 1s a recognized group of student
leaders on thils campus.

Variable 19: I get tired of hearlng about student
activities. Variables 15, 17, 35, and 36 are significantly
correlated with this variable. Varlable 15: Students in
eitracurricular activitles are just tryilng to bolster thelr
egos. Varlable 17: I have had some negative experiences
‘with extracurricular activities that I have tried to
participate 1n. Variable 35: Students are simply seeking
items to place on their credentials upon graduation.
Variable 36: I do not participate in extracurricular
1 activitieé becaugse I'm simply not Interested. Variable 51,
which 18 negatively correlated, states: Extracurricular
actlivitlies lend themselves to the gocialization process

of the individual.

Table 15. I get tlred of hearing about student activities

Variable 19 15 17 35 36 63
19 1.000

15 .3360  1.000

17 .2017  .2920 1.000

35 2642 5177  .2270  1.000

36 3272 .3017  .1380  .2517  1.000

63 -,2581 -.1556 -.0574 -.2181 -.2330 1.000
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There was one item significantly correlated with
Variable 20, which states: I would like to particlpate
in Intramural sports. Variable 2, the sex of the
respondent, was correlated significantly.

Table 16. I would like to

participate 1n
intramural sports

Variable 20 2
20 1.000
2 L4640 1.000

Variable 21: I would like to particlpate in depart-
mental clubs. The only variable gignificantly correlated
with this varlable is Variable 28, which states: I would
like to participate in recreational and hobby groups.
Table 17. I would like to

participate in
departmental clubs

Variable 21 28

21 1.000
28 .3476 1.000
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Varlable 22: I would like to participate in student
pollitles. This varlable 1s highly correlated with
Varlables 23, 30, 31, and 33. Variable 23: I would
like to particlpate in student and faculty commlttees.
VariableA30: I would like to participate in Varietiles.
Varlable 31: I would like to particlpate in residence
politics., Variable 33: I would like to participate in
student~facuvlty seminars. Correlations 1nVO1ving student-
faculty committees and student-faculty seminars pointed
to an-apparent attltude among students deairing to

participate in these types of activities.

Table 18. I would like to participate 1n student politics

Variable 22 23 30 31 33
22 1.000

23 RYCY 1,000

30 .3038 .2530 1.000

31 .5363 .3732 .3128  1.000

33 .3238 .6459 1172 2773 1.000

Variable 23: I would like to participate in student-
faculty committees., This variable is highly correlated
with Variables 30, 31, 33, and 53. Variable 22 was also
positively correlated and sbated: I would like to
participate in student politics. Variable 30: I would
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like to participate in Varieties. Variable 31: I would
like to participate in residence politics, Variable 33:
I would like to participate in student-faculty seminars.
Variable 53: I becams interested ln extracurricular
activities 1in college because I investigated the activity
on my own.

Table 19. I would 1llke to participate in student-faculty
committees

Variable 23 22 30 31 33 53
23 1.000

22 4757 1.000

30 .2530 .3038 1,000

31 3732 .5363 .3128  1.000

33 .6499 .3238 1172 2773 1.000

53 2835  .1398  .1438  .1750  .2854 1,000

Variables 24-27 are actually Variables 1-4 which have
been repeated in the program, Because they were discussed
earlier they are not discussed here.

Variable 21 was significantly correlated wilth Variable
28, which refers to a desire to participate in recreatiqnal
and hobby groups. Variable 21 refers to a desire to
participate in departmental clubs.
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Table 20, I would like to
participate in
recreational and
hobby groups

Varilable 21 28
21 1.000
28 L3476 1.000

Variable 29: I would like to participate in Velshea
and/br Homecoming. Thils was signiflecantly correlated
wilth Variavles 30, 32, 44, 60, and 62, It is correlated
with Variable 36. Variables 30 and 32 refer to a
deslre to participate in Varleties and resldence activ-
ities, Variable 44: I would like to participate in more
university extracurricular activitles. Variable 60:
Particlpation in extracurricular activities will broaden
my educational experience, Variable 62: Student
activitles provide leadershlp training. Thls seemed to
point to the fact that valuable experlences have beeh
agsoclated with the activities mentioned in Variable 29,
The negative correlation states: I do not participate
in many extracurricular activities because I'm simply

not interested.
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Table 21: I would like to partilcipate in Veighea and/or

Homecoming
Varlable 29 20 32 36 Ly 60 62
29 1.000
30 4362 1,000
32 14306 .3657 1.000
36 -.2730 -.1889 -,1623 1.000
Ly .2923 L1745 L1571 -.2652 1.000
60 .2558 L0751 .2396 -.3509 .1577 1.000
62 .2hko1 .1016 2144 -,2620 .0871 4779 1.000

Variable 30: I would like to partlcipate 1n Varleties.
(Varieties 13 a series of student managed and produced
skits and individual talent presented during winter quarter).
This is highly correlated with Varilables 10, 22, 23, 29, “
31, 32, 42, 52, and 59. Variable 10: I reside in ny
present residence because I like the soclal and dating
conditions. Variable 22: I would like to partlcipate
in student politics. Varlable 23: I would like to
participate in student-faculty committees. Variable 29:

I would like to participate in Velghea and/or Homecoming.
Variable 31: I would like to particlpate in residence |
politics. Variable 32: I would like to participate in
residence activities. Variable 42: Social events draw

a lot of student support and enthusiasm from my present
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resldence group. Variable 52: I became interested in
extracurricular activities in college because my residence
helped me get into the activity. Varlable 59: I feel

my participation in extracurricular activities is as
important as are my grades.

Variable 31: I would like to particlpate 1ln residence
politles. This variable was highly correlated wlth
Variables 8, 10, 22, .23, 30, 32, 33, 52, and 59. Variable
8: I reside in my present residence because I like group
living conditions. Variable 10: I reside in my present
residence because I like the soclal and dating conditions.
Variable 22: I would like to participate in student
politics., Variable 23: I would like to participate in
student-faculty committees. Variable 30: I would like
to particlpate in Varletles. Varlable 32: I would 1like
to participate in residence activitles. Variable 33:

I would like to participate in student-faculty seminars.
Variable 52: I became interested in extracurricular
activities in college because my residence helped me get
into the activity. Variable 59: I feel participation 1n
extracurricular activities 1s as important as are my
grades,

Variable 32: I would like to participate in residence
activities. This is highly correlated with Variables 8,
iO, 29, 30, 31, 42, 52, and 59. Variable 8: I reside in

my present residence because I like group living conditions.
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Variable 10: I reside in my present residence because

I like the soclal and dating conditions. Variable 29:

I would like to participate in Veishea and/or Homecoming.
Variable 30: I would like to participate in Varietiles.
Variable 31: I would like to participate in residence
politics. Variable 42: Social events draw a lot of
student support and enthusiasm from my present resldence
group. Varlable 52: I became interested in extra-
curricular activities because my residence helped mnc

get into the activity. Variable 59: I feel partlclpation
in extracurricular activities 1s as important as are

my grades,

Variable 33:¢ I would like to participate in student-
faculty seminars., This was highly correlated with
Varlables 22, 23, 31, 51, and 53. Varlable 22: I would
like to particlpate in student polities. Varlable 23:

I would like %o participate in student-faculty committees,
Variable 31: I would lilkke to participate in residence
politics. Variable 51: I became interested in extra-
curricular'activities in college because I had a friend
in the activity. Varlable 53: I became interested in
extracurricular activities 1in college because T
investigated the activity on my own.

Variables 22-33 presented intercorrelations concerning
specific attitudes toward actlivitles. These lntercorrelations

represented general satisfactlon with those activitles



58

whlch are included. It 13 significant to notlce the
inclusion of student-faculty seminaré and student-Taculty
committees as activities which were included in this
cluster of intercorrelations. Also various reasons for
the respondents valuing these actlvitles were included

vin the correlations.

Table 25. I would like to participate in student-faculty

seminars
Variable 33 22 23 31 51 53
33 1.000
22 .3238 1.000
23 . 6499 AT57 1.000
31 2773 .5363 .3732 1.000
51 ,2818 .1664 .2131 .1804 1.000
53 2854 .1398 .2835 1750 .2178 1.000

There were no responses significantly correlated with
Variable 34, which states: Off-campus housing facilities
should be rated by the university in relation to physical
facilities.

Variable 35: Students involved in extracurrlicular
activities are simply seeking items to place on thelr
eredentials upon graduation. This 1is positively correlated

with Variables 15, 19, and 36. Variable 15: Students
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in extracurrlicular activities are Just trylng to bolster
thelr egos. Varlable 19: I get tired of hearing about
student activities. Varlable 36: I do not participate

" in extracurrlcular activitlies because I'm simply not
interested. Variable 43 was also correlated positively.
Variable 43 states: It is important to be a Greek in
order to obtaln a positlon in extracurricular student
activities at Iowa State. Thils series of intercorrelations
identified certain negative attltudes toward particlpation
in extracurricular activitiles.

Table 26. Students involved in extracurricular activities

are simply seeking 1ltems to place on thelr
credentials upon graduation

Variable 35 15 19 36 43
35 1.000

15 5177 1.000

19 .2642 .3360 1.000

36 .2517 . 3017 . 3272 1,000

L3 .2453 L2UTT .1139 .0203 1.000

Variable 36: I do not participate in many extracur-
ricular activities because I am simply not interested.
This varlable is highly correlated with Variables 15, 19,
35, 37, 38, and 40, and is negatively correlated with 44,
60, and 62. Variable 15: Students in extracurricular
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activities are just trying to bolster their egos. Varilable
19: I get tired of hearing about student activities.
Variable 35: Students involved in extracurricular
abtivities are simply seeking items to place on their
credentials upon graduation. Varlable 37: I do not
particlpate in many extracurrlcular activities because I

do not have contact with people in actlivities. Varlable

38: I do not participate in many extracurricular activities
because I never recelve any informatlon about the actlvities.
Variable 40: I do not participate in extracurricular
actlivities because particlpation in extracurricular
activities 18 not as 1important as grades to me, Varlable
4. T would like to participate in more university
extracurricular activities. Variable 59: Particlpation

in extracurricular activities would broaden my educational .
experience. Varlable 62: Student activities provide
leadership training.

Variable 37: I do not participate in many extracur-
ricular activities because I do not have any contact with
people in the activities. This variablélis correlated
with Variables 16, 36, 38, 39, 40, 41, 46, and 58. It
18 also negatively correlated with Variable 45, Variable
16; It 1s hard for me to obtain information on extracur-
ricular student activities. Variable 36: I do not
barticipate in many extracurricular activitlies because

I'm simply not interested. Variable 38: I do not
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participate in many extracurricular asctivitles because I
never recelve any information about the activities.
Variable 39: I do not partlcipate in many extracurricular
actlvities because I don't have the free time to participate
in activities., Variable 40: Participation in activities
is not as important to me as grades., Varilable 41: I do
not participate in many extracurricular actlvities because
my spare time is devoted to my academic work rather than
to activities, Varlable 46: I would increase my
participation 1n student activitles if I lived in a
different residence group. Variable 58: I feel it is
difficult to become involved in extracurricular activities
at Iowa State. Variable 45: My present residence group
haé adequate recreational programming. | -
Variable 38: I do not participate 1n many extracur-
ricular activities because I never recelve any 1nformationv
about activities. This variable 18 highly correlated
with Variables 13, 16, 36, 37, 39, 40, 46, and 58.
Varlable 13: I would llike to date more; however, -7
present residence has an lnadequate soclal progran. Varlable
16: It is hard for me to obtain information on extracur-
ricular activities. Variable 36: I do not participate
in many extracurricular activities because I'm simply
not interested. Variable 37: I do not participate in
many extracurricular activitles because I do not have

any contact with people in actlvitles., Variahles 39:
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I do not participate in many extracurricular activities
because I do not have enough free time to participate in
activities. Variable 40: I do not participate in many
- extracurrlcular activities because participation in
activities 18 not as important as grades to me. Variable
46: I would increase my participation in student activitiles
if I lived in a different residence group. Varliable 58:
I feel it is d4ifficult to become involved in exbracurricular
activities at JTowa State.

Variable 39: I do not participate in many extracur-
ricular activitlies because I do not have enough free time
to participate in activities., This varilable is highly
correlated with Variables 37, 38, 40, and 41. Variable
37: I do not particlpate in many extracurricular activities
because I do not have any contact wlth people 1in activities.
Variable 38: I do not participate in many extracurricularu
activitles because I never recelve any information about
activities. Variable 40: I do not participate in many
extracurricular activitlies because participation in
activities is not as important as grades to me. Variable
4i: I do not'participate in many extracurricular
activities because my spare time 18 devoted to my

academic work rather than activities.
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Table 30. I do not participate in many extracurricular
activities because I do not have enough free
time to participate 1in activitlies

Variable 39 37 38 4o 41
39 1.000

37 .é76u 1.000

38 .2916  .7604 1.000

Lo .4894 .3053 .2628 1,000

41 4011 .2885 .2418 .5876 1.000

Varisble 40: I do not participate in many extracur-
rilcular activities because participation in activities is
hot important as grades to me. Highly correlated with this
variable were Variables 12, 36, 37, 38, 39, and 41.

Varlable 12: I feel 1t is far more important to concentrate
on grades 1in college than on extracurricular activitiés.
Variable 36: I do not participate in many extracurricular
activities because I'm slmply notyinterested. Variable

37: I dc not participate in many extracurricular activitles
because I do not have any contact wlth people in activitiles.
“Varlable 38: I do not participate in many extracurricular
activities because I never recelve any information about
activities., Variable 39: I do not participate in many
extracurricular activities because I do not have enough

free time to participate in activities. Variable 41:
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which states: I do not particlipate in many extracur-
ricular activities because my spare time 1s devoted
to my academic work rather than to activities. Neratively
correlated were Variables 10, 59, and 60. Varilable 10:
I reside in my present residence because I like the
social and dating condlitiona. Variable 59: I feel my
participation in extracurricular activities 1is as
important as are my grades. Varlable 60: Participation
in extracurricular activities wlll broaden my educatlonal
experiensa.

Variable 41: I do not participate in many extracur-
riculér activitles because my spare time 1s devoted to
my academic work rather than activities. This ib positively
correlated with Variables 37, 39, and 40. Variable 37:
I do not participate in many extracurricular activitles
because I do not have any contact with people in
activities. Variable 39: I do not participate in many
extracurrlcular activities because I do not have enough
free time to participate in activities. Variable 40: I
do not participate in many extracurricular activities
because partlicipation in activitles 18 not important as
grades'to me., Variable 41 is also significantly negatively
correlated wilth Varlables 10 and 59. Variable 10: I
reside in my present residence because I like the soclal
and datingvcondiﬁiona. Variable 59: I feel participation
in extracurricular activities 18 as important as are my

grades. This cluster of correlations from Varlables 36~
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41 delineated some of the expressed reasons for non-
participation in activitiles.,

Reasona for nonpartlecipatlion in extracurricular
activities are exemplified in the series of inter-
correlatlions concerning Variables 36-41., They are:

1) I'm simply not interested, 2) I do not have any
céntact with people in activitiés, 3) I never receive
any information concerning activities, 4) I do not have
enough spare time to particilpate, 5) Participation is
not as lmportant as are my grades, and 6) My spare time
Is devoted to my academic work.

Table 32, I do not participate 1n many extracurricular

activitles because my spare time 1ls devoted to
my academlc work rather than activities

Variable 41 10 37 39 4o 59
i 1.000

10 -.2506 1.000

37 .2885 -,1668 1,000

39 4911 -,1587 L2764 1.000

40 .5876 -.2535 ,3053 L4894 1.000

59 -.2647 2074 -,1643 -.2081 -,4856 1,000

Variable 42: Social events draw a lot of student
support and enthusiasm from my present resldence group.
This varlable was highly correlated with Variables 8, 10,
30, 45, and 52, Variable 8: I reside in my present



70

000°T ¢gc2he’ - 28TE "’ 090¢ ° 9gle’ - T€LC" ~ Llge: tele’ GeE6E " 24

000°T 23GE°- w60~  2IgH” oLEN” Loge'- zoog'-  LgeE'- ot
| 000°T 9f£OT’ gh6e - @y9t'- 2182 HGTe” Gege Gy
000°T LTaTl'- ehET'~ gozt"’ Gege’ 690€E * ot
000°T #IGE" 2ghe’~  wyeT - g99e’- 91
000°T HEWE'- QELI'- 9GGE"- €T
000°T  LTGG° G9le" 0t
 000°T  ELHE g
000" T 2t
26 9 Gr o€ 9T €1 ) 8 et etrasraeA

dnoa3 mo:mcwmmp quagead
fu woag weersnyjus pus jaoddng juspnye JO 30T B MBIP S3UaA9 [BT00S ‘€€ 8148y



71

regldence because I like group living conditlons. Variable
10: I reslde in my present resldence because I like the
soclal and dating condltions. Variable 30: I would like
to participate in Varieties, Varilable 45: My present
resldence group has adequate soclal programming. Variable
52: I became interested in extracurrlcular activities
because ny residence helped me get into the activitles,
Variable 13: I would llke to date more; however, nmy
present resldence has an inadequate social program,
Variable 16: It 1s hard for me to obtain information on
extracurricular student activities., Variable 46: I would
increase my participation in student activitles if I

lived in a different residence groﬁp.

Variable 43: It is important to be a Greek in order
to obtaln a position in activitles at Iowa State. This
was significantly correlated wilth Variables 14, 15, 17,
35, and 57. Variable 14: It is important to live in
a particular residence group in order to obtain positions
in extracurricular student activities., Variable 15:
Students in extracurricular activitles are Just “rying
to bolster thelr egos. Variable 17: I have had scme
" negative experiences wlth extracurricular activities
that I have trled to participate in. Variable 35:
Students involved in extracurricular acti&ities are
simply seeking items to place on thelr credenvisls upon

graduation. Variable 57: A majority of students



T2

involved In extracurrlecular activities at Iowa State are

Greeks.

Table 34, It is important to be a Greek in order to
- obtain a position in activities at Iowa State

Variable 43 14 15 17 35 57
43 1.000

14 4355 1.000

15 L2477 .2237 1.000

17 .2750 ,2641 ..2910 1.000

35 ,‘ 2453 <1494 5177 «2270 1.000

57 . .3918 L2714 L0455 .1086 L0606 1.000

Variable 44: I would like to participate in more
university extracurricular activities. This was significantly
correlated with Variables 29 and 58, Varisktle 29: I would
like to participate in Velshea and/or Homecomlng. Varilable
58: I feel 1% 1s difficult to become involved in extracur-
ricular activities at Iowa State. This correlation of
attitudes represented another rezson for nonparticipation
in activities. Variables 36 and 44 were negatively
correlated with Variable 1, regarding the yeaf in school,
Variable 36: I do no% participate in many extracurricular

activitles because I'm simply not interested.
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Table 35. I would like to participate in more university
extracurricular activities

Variable 4y 1 29 36 58
uy 1.000
1 -.2938  1.000
29 .2923  -.1261  1.000
36 - .2652 0646  -.2730  1.000
58 2536 -.1929 .0029 .1093  1.000

Variable 45: My present residence group has adequate
recreational programming. IHHighly correlated with this
variable were Variabies 10, 42, and 52. Variable 10:

I reside in nmy present residence because I like the

social and dating conditions. Variable 42: Soclal events
draw a lot of student support and enthusiasm from my “
present residence group. Variable 52: I became
interested in extracurrlcular activities in college
because my reslidence helped me get into the activity.
Negatively correlated with thlis response were Varlables

7, 13, 16, 37, 46, and 58. Variable 7: I reside in my
présent residence because I llike the privacy. Varlable
13: I would like to date more; however, my present |
residence has an inadequate social'program. Variable 37:
I do not participate 1n many extracurricular activitles

because I do not have any contact with people 1n activities.
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Variable 46: I would increase my participation in student
activities 1f I lived in a different residence group.
Varliable 58: I feel it is difficult to become involved
in activities at Iowa State.

Variable 46: I would increase my participation in
student activities if I lived in a different residence
group. Thls was positively correlated with Variables
13, 16, 37, 38, 45, and 58. Varlable 13: I would like
to date more; however, my present residence has an
inadequate socialvprogram. Variable 16: It is hard for
me to obtain information on extracurricular student
activitles. Varlable 37: I do not participate in many
extracurricular activities because I do not have any
contact with people in activitiea, Variable 38: I do
not participate in many extracurrlicular activities
because I never recelve any information about activitles.
Variable 45: My present residence group has adequate
recreational programming. Variable 58: I feel it is
difficult to become involved in exbtracurricular activities
at Iowa State. Negatively correlated with variable 46
was Variable 42, which states: Soclal events draw a lot
of student support and enthuslasm from my present
residence group. This serles of correlatlons portrayed
attitudes of respondents concerning the possibllity of
increased participation in extracurricular actlvities 1if

they reslded in a different residence facility. This
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series also suggested rcasons for nonparticipation within
the residence group.

Variables 47-50 are actually Variables 1-4 which
have been discussed.

Varlable 51: I became interested in extracurricular
actlivitlies in college because I had a friend in the
activity, This was signifilcantly correlated with Variables
33, 52, and 54. Variable 33: I would like to participate
in student-faculty seminars. Variable 52: I became
interested in extracurricular activities in college because
my»residence helped me get into the activity. Varilable 54:
I becare interested in extracurricular activitlies in
college because I participated 1n many activitles in
high school.

Table 38. I became interested in extrécurricular

activitles 1n college because I had a
friend in the actlvity

Variable 51 33 52 54
51 1.000

33 .2818 1.000

52 .3736 .1828 1.000

54 2776 .2028 .2214 1.000

Variable 52: I became interested in extracurricular
activities in college because my resldence helped me get

into the activity. This varlable was poslitively correlated
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with Variables 10, 30, 31, 32, 42, 45, and 51, Variable
10: I reside in my present resildence because I like

the social and dating conditions, Varlable 30: I would
like to participate 1n Varieties, Variable 31: I would
like to participate in residence politiecs. Varlable

32: I would lilke to participate in resldence activitiles.
Variable 42: Soclal events draw a lot of student support
and enthusiasm from ny present resldence group. Variable
45: My present residence group has adequate recreational
programming. Varlable 51: I hecame Iinterested in
extracurricular activities In college because I had a
friend in the activity. Varlable 52 was negatively
correlated with Varlables 13 and 16, Variable 13: I
would like to date more; howaver, my present residence
has an inadequate social program. Variable 16: It

is hard for me to obtaln information on extracurricular
student activities.

Variable 53: I became interested 1in extracurricular
activities in college because I investlgated the activities
on my own, Variables 8, 23, 33, 54, and 59 were
significantly correlated with thls varlable. Variable 8:
I reside in my present resldence bhecause I like group
living conditions. Varlable 23: I would like to
participate in student-faculty commlttees. Varlable 33:
I would llke to partlcipate 1n student-faculty seminars.

Variable 54: I became interested in extracurricular
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actlivities in college because I partlicipated in the
activities in high school. Varlable 59: I feel my
participation in extracurricular activities is as
important as are my grades.

Table 40, I became interested in extracurricular

activities in college because I investigated
the activities on my own

Variable 53 8 23 33 54 59
53 1.000
8 .2523 1,000
23 .2835 577 1,000
33 .2854 .1801 .6499  1.000
54 .4200 .2641 .2332 .2028 1,000

59 .2018 .1240 .2430 L2142 .2506 1,000

Variable 54: I became interested in extracurricular
activities in college because I participated in many
activities in high school. This varlable was highly
correlated with Variables 8, 51, 53, 59, and 62.

&ariable 8: I reside in my present residence because

I 1like group living conditlions. Varliable 51: I became
interested in extracurricular activities in college
because I had a friend in the actlivity. Variable 53:

I became interested in extracurricular activities in

college because I investigated the activity on my own,
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Variable 59: I feel my participation in extracurricular
activities 1s as lmportant as are my grades. Variable
62: Student activities provide leadership training.
Table 41. I became interested in extracurricular

activities in college because I participated
in many activities in high school

Variable 54 8 51 53 59 62
54 1.000
8 .26 1.000
51 .2776 .1339 1.000
53 L4200 .2523 .2178 1.000
59 .2506 L1240 .2259 .2918 1.000
62 .2h18 .1658 .1188 .222%3 .3145 1,000

This serles of intercorrelations (51-54) exemplified “
expressed attlitudes by respondents concernlng the origin
of their desire to particlpate in extracurricular activities.
These represented reasons for which respondents may have
become involved in extracurrilicular activities.

No variables were signiflcantly correlated with
Variable 55. This was an open end response.

Variable 56: Participation in extracurricular
activities will enlarge employment opportunitles upon
gradu;tion. This statemént was signiflcantly correlated

with Variables 59, 60, 62, and 63. Varilable 59: I feel
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my participation in extracurricular actlvities is as
important as are my grades., Variable 60: Participation

in extracurrlcular activitles wlll broaden my educational
experience. Varlable 62: Student activitles provide
leadership training. Variable 63: Extracurricular
activities lend themselves to the soclalization process

of the individual. These responses seemed to reflect

the attitudes of those students who felt their particilipation
in extracurricular actlivitles would enlarge employment
opportunities upon graduation.

Table 42. Participation in extracurricular activities
will enlarge employment opportunities upon

graduation
Varlable 56 59 60 62 63
56 1.000
59 .3398  1.000
60 .3335 222 1.000
62 «3378 .3145 4779 1.000
63 .2998 .2788 4518 6702 1.000

Variable 57: The maJority of students lnvolved in
extracurricular activities at Iowa State are Greeks, This
was highly correlated with Varlables 14, 43, and 63,
Variable 14: It is important to live in a particular

resldence group in order to obtain positions 1n extracur-
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ricular student activities. Variable #3: It 1s important
to be a Greek in order to obtain a position in student
activities at Iowa State. Variable 63: Extracurricular
activities lend themselves to the soclallization process
of the lndividual.

Table 43. The majority of students involved in

extracurricular activities at Iowa
State are Greeks

Variable 57 14 43 63
57 1.000

14 2714 1.000

43 .3918 4355 1.000

63 .2334 .0681 .0181 1.000

Varlable 58: I feel 1t is difficult to become involved
in.extracurricular activities at Iowa State. This varlable
was positively correlated with Variables 16, 37, 38, 4,
| and 46, and was negatively correlated with Varlable 45,
Varliable 16: It 1s hard for me'to obtain information on
extracurricular student activities. Variable 37: I do not
participate in many extracurricular actlivities because
I do not have any contact with people in actlvities.
Variable 38: I do not participate in many extracﬁrricular
activities because I never receive any information about

activities. Variable &4: I would like to participate
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in more unlverslity extracurricular activities. Varilable
45; My present residence group has adequate recreational
programming. Variable 46: I would increase my
participation in student activities if I lived 1n a
different residence group.

Table 44, I feel it i1s difficult to become involved in
extracurricular activities at Iowa State

Variable 58 16 37 38 by 45 46
58 1.000

16 .3635 1.000

37 .3695 L4791 1.000

38 1020 .5609' L7604  1.000

Ly .2536 .1885 .1024 .1670 1.000

s ~-.2728 2948 -,2528 -.2487 .2101 1.000

46 .2969 4812 . 3367 .3529  .2323 -.3522 1.000

Variable 59: I feel my participation in extracurricular
activitles is as important as are my grades., Variables
gignificantly correlated with this variable were Variables
30, 31, 32, 53, 54, 56, 60, 62, and 63. Variables 12, 40,
41, and 61 were negatively correlated. Variable 30: I
would like to participate 1n Varieties. Variable 31: I
would like to participate in resldence politics. Variable
32:; I would like to participate 1ln residence activities.

Variable 53: I became interested in extracurrlcular



Table 45. I feel my participation in extracurricular activities is as important as are my grades

63

Variable 59 12 3o 31 32 40 41 53 54 56 60 61 62 63
59 1.000
12 -.4014 1.000
30 2479 -.0785 1.000
31 .2565 =-.0562 ,3128 1.000
32 .2581 ~-.0873 .3657 .5727 1.000
40 -.4856  .4114 ~.1580 .1739 -.229% 1.000
41 ~-.2647 .2224 -.0897 .1404 -.1561 .5876 1.000
53 .2518 -.1293 ,1438 1750 .1365 -.218% -.1424 1.000
54 .2506 =-.0723 .1804 .2047 .1861 -.1492 ~-.1413 ,4200 1.000
56 .3398 -.2201 .1197 .0985 .2079 .1960 -.1047 ,1820 .1815 1.000
60 .4222 -.3020 .0751 ,1464 .2396 -.2915 -.1834 .1578 .1804 .3335 1.000
61 -.3203  .1649 =-.0682 ~.1455 ~.1805 .2206 .1309 =-.1833 =-.2236 -.2521 -.3660 1.000
62 .3145 -.1867 .1016 .1589 .2144 -.2369 ~-.1918 .2229 .2418 .3378 .4779 .3342 1.000
.2788 -.1381 = .1161 .0858 .1419 ~.1621 =-.0795 ,1787 .1249 .2998 .4518 ~-.2594 .6702 1.000
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activities 1n college because I Investigated thé activity
on my own. Variable 54: I became interested in
extracurricular activities in college because I particilpated
in many activities in high school. Variable 56: Partici-
pation in extracurricular actlvitles wlll enlarge employment
opportunities upon graduation. Variable 60: Participation
in extracurricular actlivities will broaden my educational
experience. Varlable 62: Student activities provide
1eadefship training. Varlable 63: Extracurrlicular
uctivities lend themselves to the goclalization poncess
of the individual. Variable 12: I feel it is far more
important to concentrate on grades in college than on
extracurricular activities. Variable 40: I do not
participate in many extracurricular activlitles because
partiéipation in aetivities is not important as grades to
me. Varlable 41: I do not participate in many extracur-
ricular activitles because my spare time is devoted to my
. academic work rather than activities, Variable 61:
Participation in extracurricular activities is not
esgential in an educational program. These regponses
seemed to show the attitudes of those students who
felt participation in extracurricular activitles was as
important as were thelr grades.

Variable 60: Participation in extracurricular
activities will broaden my educational experience. This

variable was significantly correlated with Variables
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29, 56, 59, 62, and 63. Varlable 29: I would like to
participate in Velshea and/or Homecoming. Variable 56:
Participation in extracurricular activities will enlarge
employment opportunities upon graduation. Variable 59:
I feel my participation in extracurricular actlivities is
as Important as are my grades., Varlable 62: Student
actlvities provide leadership training. Variable 63:
Extracuiricular activities lend themselves to the
socialization process of the individual. Variable 60 was
negatively correlated with Variables 12, 36, 40, and 61.
Variable 12: I feel it is far more important to concen-
trate on grades in college than on extracurricular
activities., Variable 36: I do not pafticipate in many
extracurricular activities because I'm simply not
interested, Variable 40: I do not participate in many
extracurricular activities because participation in
activities is not lmportant as grades to me. Variable

' 61: Particlpation in extracurricular activities is not
essential in an educatlional program.

Variable 61: Participation in extracurricular
activities is not essential in an educational program.
This was negatively correlated with Variables 59, 60,
62, and 63. Variable 59: I feel my participation in
extracurricular activities 18 as lmportant as are my
grades. Varlable 60: Participation in extracurricular

activities will broaden my educational experience.
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Variable 62: Student activities provide leadership
training. Varilable 63: Extracurrlcular activities lend
themselves to the socilalizatlon process of the individual.
These represented opposite asttltudes as cexpressed by the
regpondents.

Table 47. Participation in extracurricular activities
is not essentvlal 1n an educatlional program

Variable 61 59 - 60 62 63
61 1.000

59 - -.3293 1.000

60 -. 3660 Jeo2 1.000

62 -.3342 .3145 AT7T79 1.000

63 -.2594 .2788 4518 .6702 1.000

Tarlable 62: Student activities provide leadership
training. This was significantly correlated with Varlables
29, 54, 56, 59, 60, and 63. Variable 29: I would like
to participate in Veishea and/or Homecoming. Variable 54:

I became interested in extracurricular activities in

college because I participated 1n many activities in

high school. Variable 56: Particlpation in extracurricular
activities will enlarge employment opportunities upon
graduation., Varlablce 59: I feel my participation in
extracurricular activities is as lmportant as are ny

grades. Varlable 60: Particlpatlion in extracurricular
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activities will broaden my educational experience., Varlable
63: Extracurrlcular activities lend themselves to the
goclalization process of the individual. Variable 62 was
also negatively correlated with Varlable 36, which states:
I donnot participate in many extracurricular activities
because I'm simply not interested.

vVariable 63: Ixtracurricular activities lend
themselves to the soclalizatlion process of the individual.
Thls variable was positively correlated with Varlables
19, 56, 57, 59, and 60, and was negatively correlated
with Varlables 61 and 52, Variable 19: I get tired of
hearing about student activities., Variable 56: Participation
in extracurricular activities will enlarge employment
opportunities upon graduatlon. Variable 57: The majority
of students involved in extracurricular activities at Iowa
State are Greeks. Variable 59: I feel my participatlon
in extracurricular activlties 1s as fmportant as are my
grades. Variable 60: Participation in extracurricular
activities will broaden my educational experlence.
Variable 61: Participation in extracurricular activities
is not essential in an educatlional program. Varlable
62: Student activities provide leadership training.
This series of correlaticns expressed the general
attitude of students who felt that extracurricular

actlvities lent to the soclalizatlion process,
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Variable 6l4: I prefer participation in social
activitles rather than vocational activlitiles such as
departimental clubs. This was highly correlated with
- Variable 65, which stategs: I participate in activities
‘because 1t offers a chance to meet members of the opposite
sex. The correlation seemed to indicate a motivation for
participation in soclal, rather than vocatlional, activities.
Table 50. I prefer participation

in soclal activitiles
rather than vocationsal

activities such as
departmental clubs

Varisble 64 65
64 1.000
65 .3499 1.000

Variable 65: I pafticipate in activities because it
offers a chance to meet members of the other sex. This
variable is correlated with Variables 13 and 64, Variable
13: I would like to date more; however, my present
residehce bas an inadequate social program. Variable 06b:
I prefer participation in social activities rather than
vocational activlities such as departmental clubs. This
series cf correlations exemplified an attitude of those
students who valued the social aspect of participation

in extracurricular activities.
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Table 51, I participate in activitles
because it offersg a chahce
to meet members of the other
sex

Variable 65 i3 6U
’65 1..000
13 2547 1.000

64 . 3499 , 0060 1,000
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DISCUSSION

The data presented in the previous chapter were
collected in an effort to detect interacting relationships
among attiﬁudes of Jowa State University undergraduates
in the previously described residences. Specifically,
interactions of attitudes were sought in the following
areas:

1. Students' reasons for residing in thelr present
residence.

2. The importance of extracurricular activities in
the educational experience.

3. Activities which offered students an area to
particlpate.

k. Reasons for nonparticipation,

5. What stimulated interest in extracurricular
activitiles.

6. The 1mpoftance of living in a particular residence
in order to obtain positions in certain activities,

In discussing these areas 1t was lmportant to Investigate
clusters of interactions rather than specific individual
interactions,

The expressed interaction of attitudes of respondents
concerning reasons for residing in a partlcular residence
was quite diverse., Interacting attitudes included:

privacy, study conditions, group living conditions, and
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goclal and dating conditions., This interaction was
expressed by Varlables 5-10. All but two of the attitudes
towards these actlivities were correlated. This suggests
that this cluster 1s indicative of reéaons respondents
resided in a particular resldence group. One variable
which was not lntercorrelated stated that the respondent
could not find any other place to live. There was
apparently a small portion of respondents who were forced
to reside in a particular residence because they could not
find any other place to reside. From the data 1t seemed
that those respondents expressing a positive attitude
toward the privacy a resldence offered were those inclined
to reside in off-campus facllities. KThose students who
apparently valued group conditions more than likely chose
the residence halls or the (Greek system.

These relationships suggested that those residences
providing better study conditions were less satisfactory
in facllitating recreational activity. This was consistent
with the popular notion of reaidence hall versus fraternity-
sorority residences. Detection of specific attitudes in
a particular group seemed to be an area for further
investigation.

Two general positions were expressed concerning the
interaction of attitudes toward the importance of partici-
pation in extracurricular activities. One éegment felt

that activities would broaden the educational experience,
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would lend to the socialization process, would provide
leadership training, and would enlarge employment
opportunlties upon graduation. This was evidenced by

the interaction of Variables 56, 59, 60, 62, and 63.

The opposite interaction of attitudes was expressed by
Variables 12, 40, and 41. This group's attitudes
emphasized the academic side of the educational experience.

The cluster of interactions centering about Variables
36-41 seemed to be related to this attitude as the cluster
showed reasons for nonparticipation. Expressed reasons
for nonparticipation ranged from concentration on the
academics to disinterest in extracurricular activitiles,
Significant variables in this interaction included 37
énd'38 which emphasized a laék of communication to the
respondents concerning activities.

Those respondents who did not value participation
saeaemed to emphasize the academic side of their university
life. From material cited in the review of literature and
in working with this data it Beemed that the group valuing
participation and possessing related attitudes were the
Greeks. Those off-campus residents, who had differing
attitudes and inadequate channels of communication,
represented the opposite end of the spectrum, Those
students residing in reslidence halls appeared to be at
a point between the first two.

The cluster of interacting attitudes about Varilables
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51-54 exhibited reasons for how some respondents became
interested 1n.the syétam of extracurricular activities.
Included were: friends in activities, regidénce influences,
individual 1nvest1gatibn,‘and prior experience. The
interaction with Variable 54, which refers to the
respondenta' prior experience in activities, suggested
that prior experience in activitiéa was lmportant in
future participation as 1t was trué.or the academic
predicting devices. Prior behavior séemed td prove to be
the important predictor of future actions. Thils data
seemed to indicate that this cluster was closely related
to the cluster concerning motivating factors for participa-
tion. |

The interactlon of attitudes toward activities in
which an individual might participate revéaléd the
following: cluster of activities such as departmental
clubs, student politics, student-faculty committees,
Velshea and/or Homecoming, Varieties, residence politics,
residence activities, and student-féculty seminars. There
were two activities which were not involved in the
interaction. These were intramural sports and recreational
hobby groups. This cluster seemed to suggest that
respondents would llke to partlicipate in the activities |
which were included in the extracurricular. It was
interesting to note that the student-faculty activities

were included in this interaction. This seamed to reveal
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that there was a.desire on the part of the réspondenta

to be involved with faculty members in varying degreea
other than the olassroom axperience. It seemed that

_ those individuals who expressed interest in participation
in any of the activities mentioned were 11kely to be |
1nterested in participating in other aotivitiea listed
Those students who malntained an attitude of indifference
toward participation in activitles were 1n61fferent toward
all of the activities listed. Therefoie; 1t was not
surprising that all Sut two of these activities were
1ntercorrelated.‘ Those students interested in activities
were 1ntereated in all activities llsted,

' Variables 14 17, 43, and 57 assoclated interacting
attitudes seemed to proJect the importance of residing
in a particular réaidence in order to participate in .

extracurricular activities. This cluster pointed to the
1mpdrtance of reéiding in a partibﬁlar reéidenée to a
segment of the respondents. This suggeated that because
of various leadership positions being regularly filled by
members of a particular group, certain members cutside
this group felt that it was difficult to become involved
in and obtéin positions in the system of extracurricular
activities.

From reviewing other literature it was apparent
that Greeks were more extensive in participating in

activities than were residents of other groups, Because
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Because the Greeks valued particlpation, 1t was natural
to assume they would attempt to involve many members in
various activities. Members of other résidence groups
seemed to have negative attitudes toward the Greeks
because of the importance they placed on extracurricular
gcetivities and the per cent of their numbers who obtalned
leadershlip positions in activities.

In reviewing the intercorrelations among Varlables
13, 16, 37, 38, and 57, it seemed there was an existing
attitude toward the lack of adequate communication which
a portion of the respondents felt existed. This seemed
to be an area in need of further lnveatigation. Specifically
1t must be known where the channels of communicatlon are
failing and what group of students are failing to

receive communication concerning activities.



101
SUMMARY

The study was designéd to 1hvest1gate various
intercorrelations of attitudes toward activities and
residences aﬁong students at Jowa State University.
Attitudes were measured 1n the following areas: students'
reasons for resgiding in thelr present resldence, the
importance of extracurricular activities in the educatlonal
experience, actlvities in which participation was desired
by Btudents, reasons for nonpartiéipation, whét stimulates
interest 1b extracurricular‘activities, and the importance
of living 1n a particular residence group'in order’to
participate in certain activities.

For the purpose of this study 1f was declded to
sample 100 students from each of five residence units at
Towa State University: 1) Womens' Residence Association,
2) Mens' Residence Association, 3) fraternity systenm,

4) sorority system, and 5) the off-campus housing group.

In this study 100 names of students in each type of
residence to be surveyed were randomly selected. The
names of sorority members were randomly selected from the
gsororlity membership file in the Offlce 6f the Dean of
Students. The same procedure was used in selection of
those male students residing in fraternities. The three
remaining residences were randomly selected from the

student directory.
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The questiohnairea were dlstributed to the mens' and
womens' resldence halls and also to fraternities and
sororities. The questionnaires were mailed to those in
the off-campus group. Included with the‘queationnaire
was a self-addressed stamped envelope for the indilviduals
to return the questionnaire. Thls envelope was addressed
to the Office of the Dean of Students at Iowa State
University. Perhaps this was one reason 372, or T4.4
per cent, were returned wlthout a follow-up letter. Because
of this initial return no follow-up was made, |

The questionnaire contained 53 items which the
student could respond to by writing a number from 1 to 99
1n the blank space following the statement. If the
individual agreed completely with the statement, he
responded by writing 99. If he disagreed completely,
he responded by writing 1 in the space following the
statement. Numbers between 1 and 99 were used for
varlious amounts of agreement or dlsagreement with each
statement, A response of 50 Indicated the student was
uncertain or neither agreed nor disagreed with the
statement,

- The ltems were designed to measure any correlations
of attltudes in the followlng areas: thudents' reasons
for reslding in thelr present resldence, the importance
of extracurricular activities in the educatlonal experience,

activities which offer students an area to participate,
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reasons for nonparticipation, what stimulates an interest
in extracurricular activities, and the importance of
living in a certain residence in order to participate in
certain activities.

The ma jor findinga drawn from thls data were as follows:

1. There was a diversity of reasons expressed by
regspondents concerning the reasons for residing in their
present residence. Intercorrelated reasons lincluded
privacy, study condltions, group living conditions, and
soclal and dating conditions. There were no other sgignifi-
cant correlations with the statement: I could find no
other place to llve. This seemed to indicate that this
statement was not a factor in resldence selection,

2. Two positions were expressed by the respondents
concerning the importance of particlpation in extracur-
ricular activities, One segment felt the system of
extracurricular activities offered many benefits in the
educational experlence, while the second segment placed
thelr academic success above any particlpation in activitiles,

3. Most activities liated on the instrument were
positively correlated with other varlables, Two variables
were not significantly correlated. These included hobby
groups and intramural sports actlvities. The absénce of
.correlations with intramural sports activities was
interesting when one considers the "model" intramural

program at Iowa State.
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4, Correlated reasons for nonparticipation included:
1) disinterest in activities, 2) lack of contact with
péople in actlvities, 3) lack of information concerning
activities, 4) not enough sﬁare time; 5) activities
lack the importance of grades, and 6) spare time is devoted
to academic endeavors.

5. Interest ln extracurricular activities was stimulated
by the residence grbup in which respondents resided, the
importance the respondenf placed on participation in
extracurrlcular activities, and the desire for a broad
educational experience which would provide him with
leadership training and would also contribute to his
optimum personal development. Previous participation
was also important.

6., It was apparent that the respondent felt 1t was
Important to reside 1in & rartlcular resldence in order to
obtain positions in extracurricular activities. The
residence seemed to play an important role in determining
the extent of participation by its occupants, in helplng
the individual into an actlivity, and cultivating an
attlitude toward extracurricular actlvities.

7. Certain correlations emphasized that there was
a lack of communication concerning activitles, which, in
turn, made 1t difficult to become involved 1n extracur-
ricular activitles. Correlations indlcated that respond-
ents who had little contact with people in activitiles,
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who recelved little information concerning activities,
and who wanted to participate in activities found it
gifficult to become involved and obtain positions in
extracurricular activities.

Many 1ntércorrelations existed concerning attitudes
of students toward thelr activitles and reslidence. Most
of the intercorrelations existed in the s8ix previously

described general areas,
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On the following page you will find statements concerning
your attitudes toward residence facillities and actlvitles
opportunities at Iowa State. Before responding to these
statements, would you please complete the brief portion
relating personal information by filling in the approprilate
number ln the blank at the right. It would be sincerely
appreclated 1f you would return this questlonnaire in the
enclosed self-addressed stamped envelope as soon as possible.

Personal Information

1. Year in school: élg Freshman, 223 Sophomore,
3) Junior, 4) Senilor

2, Sex: (1) Male, (2) Female.

3. Percené of colleée expenses you are earning
while attending I1.S.U.

(1) 0-10, (2) 11-25, (3) 26-50, (4) 51-75, (5) T76-100

4, Hours you are employed per week while attending I.S.U.

Please respond to each of the statements by writing a number
from I to 99 in the blank space following the statement, If
you agree with the statement completely, wrlite 99 in the
blank following the statement, LI you disagree completely,
write 1 1n the space followlng the statement. Use numbers
batween 1 and 99 for various amounts of agreement or
disagreement with the statement. A response of 50

indicates you are uncertain or nelther agree nor dlsagree
with the statement. You may refer to the followlng scale

if you have difficulty:

1l 10 20 30 4o 50 60 70 80 90 99

------------ Disagree----~---Uncertain--~---c---Agreg-~-=we--

Many thanks for your time and effort.

Sincerely,

Robert B. Vander Wilt

Graduate Asslstant

Office of the Dean
of Students
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11.

I am satlsfied living in my present residence.
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I reside in my present residence because:

a.
b'
c.
d.
e,
r.

I feel 1t 1s far more 1mportant to concentrate
on grades in college than on extracurricular

I could not find any other place to live

I like the privacy

I like group living conditions

I like the study conditions ,

gtlike the social and datling conditions
her:

Ansvers

it

activities.

I would like %o date more; however, my present

residence has an lnadequate soclal progran,

I% is important to live 1n a particular residence
group in order to obtain positions in extracur-
ricular student activitiles,

Students in extracurricular activitles are Just
trying to bolster thelr egos.

It 18 hard for me to obtain information on
extracurricular student activities.

I have had some negative experiences with

extracurricular activities that I have tried

to participate in.

There i a recognized group of student lsaders

on this campus.

I get tired of hearing about student activitles.

I would like to participate in:

a.
b.
cl
d.
el
f.
g.
h.
il

J.

Intramural sports
Departmental clubs

Student politics
Student-faculty committees
Recreatlonal and hobby groups
Veishea and/or Homecoming
Varleties

Resldence politics

Resldence actlvities
Student-faculty seminars

il

il
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13.

14,

15.

16.

17.‘

18.

19,

20,

21,

113

Off-campus housing faclilities should be rated
by the University in relation to physical factors.

Students involved in extracurricular activities
are sinmply seeking items to place on thelr
credentials upon graduation.

I do not partlcipate in many extracurricular
activities because:

a, I'm simply not interested.

b. I do not have any contact with people
in actlvities.

¢, I never recelve any informatlon about
activities,

d. I do not have enough free time to
participate in activitles,

e. Partilcipation in activities is not
important as grades to me.

f+ My spare time 1ls devoted to my academic
work rather than activities, .

g. Other ‘

Social events draw a lot of student support
and enthuslasm from my present residence group.

It 18 lmportant to be a Greek in order to obtaln
a position 1n student activlities at Iowa State.

I would like to participate in more University
activities.

My present residence group has adequate
recreatlonal programming.

I would increase my partlclpation in student
activities if I lived in a different residence.

I became interested in extracurricular activities
in college because:

a. I had a friend in the activity.
b. My residence helped me get into the activiE
c. I investigated the activity on my own
d. I participated in many activitles in
hlgh school,
e, Other

Particlpation in extracurricular activities

will enlarge employment opportunities upon

graduation.
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22, The majorlity of students involved in extracurricular
activities at Iowa State are Greeks.-

23. I feel 1% 1is difficult to become involved in
extracurricular activities at Iowa State,

24, I feel my participation in extracurricular
actlvitles 1s as important as are my grades,

25. Participation in extracurricular activities
will broaden my educational experlence,

26, Participation in extracurricular activities
is not essential in an educational program.,

27. Student activitles provide leadership
training.

28. Extracurricular activities lend themselves
to the sociallzation process of the
individual,

29, I prefer participation in soclal sctivitles
rather than vocational activities such as
departmental clubs,

30. I participate 1n actlvities because 1t offers
a chance to meet members of the other sex.





