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INTRODUCTION

The purpose of this research was to investigate the reactions of
teenage pupils, administrators, teachers and parents toward the wearing of
uniforms to school. The subject's reactions to wearing uniforms were tested
against the variables: age, sex and socio-economic status of the family.

In this research the word uniform was used to convey the original
meaning of the word, uniform: one form, all alike. Basically, the uniform
was invented as a means of indicating the relationship of an individual to
a group, such as members of the same tribe. So many are the uses of
uniforms today, that the origin of the word is frequently forgotten. By
wearing the uniform of a particular group, a man shows by his clothing that
he has given up his right to act freely as an individual but must act in
accordance with and under the limitations of the rules of his group

(Langner, 1959, pp. 127-132).

Reasons for Undertaking the Study

School uniform, it is often hoped, is an outward sign of inner
conformity and sense of community. Not only this, the uniform makes a
distinction between one school community and another. However, as early
as the middle of the fourteenth century there were rebellions against
uniformity just as there are today. The Oxford authorities declared then
that excess, extravagance and laxity of dress among the students forced
the authorities to legislaté on what should be worn. De Menton in The Times
(1965, p.1891) was the first to prescribe a special habit for members of his
college. In his statutes of 1270, he ordered his scholars to wear uniform

clothing as far as possible. This tradition was instituted in England to



improve the appearance of pupils and also after the Reformation when
charitable people, realizing the necessity of teaching the poor, established
and endowed Blue coat and similar schools. All these schools adopted
speéia] uniforms; some the long Tudor coat, others followed the fashion of
the day. The adoption of uniforms in these schools for the aesthetic and
charitable reasons given, fostered the spread of this tradition to many
other parts of the world. In most countries where British educational
influence has been predominant, this deep-rooted tradition has been esta-
blished requiring the use of uniforms by pupils from first grade through
high school.

As a tradition, not many people have questioned the meritg or
Timitations of pupils wé;;fng uhffdfms during their formative years. There
has come to be an increasingly popular recognition and acceptance of the
emotional needs of children. This is reflected in such phenomenon as the
growth of Mental Health Movement, the popularity of psychology as a subject
" of school curricula and the growth. of popular periodicals dealing exclu-
sively with raising children. fhis awareness has also spread into the area
of children's clothing. It is through the light thrown upon this subject
by cufrent research, that the writer has been motivated to attempt to
examine the merits and demerits, the psychological, sociological and
economic implications of the wearing of schooi uniforms by teenage pupils
with special reference to Rhodesian African teenage children.

Many artic]es\havehbeen written from the high school administrator's
or teacheré' point of view concerning the topic of teenage dress, for
example: Ménch (1956, pp. 81-84) and Cadden (1957, pp. 40-42, 90). Some

writers on adolescence and adolescent behavior such as Jersild, Hurlock,
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Ryan, Silverman, Cole and many others have alluded to the problems of
c]othing young people, but not specifically on school uniforms. Litt]e
research has been done régarding the student's ideas, needs and deéfres
c;;ééfhing the wearing of uniforms. Choitz (1968) did the one study the
wrifer‘found which attempted to measure the students"attitUdes'toward the
wgaping»df;ynjforms”fo.school. The research is presented briefly in the
following chapter. |

The writer assumed that the attitudes toward weéring uniforms would be
different between the students in the United States and Rhodesia where
every school child wore a uniform and where this was the tradition from
first grade through senior high.school and even to the upper sixth Fohﬁ.
Also because the standard of living, and the socio-economic standards
were low, where the peopie still struggled to meet the bare necessities of
1ife; the attitudes toward the use of uniforms would be different from the
reactions of‘the people in the United States. Shamuyarira (1965, pp. 79-
113) in his book, 'Crisis in Rhodesia' explained that in Rhodesia because
of the Land Apportionment Act, the Land Husbandry Act with its destocking
of cattle, the lack of employment, many Rhodesian Africans existed on a
Tow sﬁbsistance level or economy, raising or making most of their require-

ments. Thus the study was designed to investigate the reactions of the

Rhodesian African teenége pupils towards wearing school uniforms.

Objectives
The specific objectives of this study were:
1. To find out the pekceptions and reactions of a selected group of

Rhodesian African teenage pupils and adults toward the use of uniforms



to school.

2. To examine the advantages and disadvantages of wearing school
uniforms as the pupils see them.

3. If disadvantages were discovered, to consider ways of making up
for the limitations due to wearing school uniforms so that recommendations
might be made to parents and administrators to improve the situations for

the students.

Assumptions
Assumptions made in this study were: Pupils, parents, teachers and
administrators will have reactions and perceptions on the use of uniforms -

for school and that these can be obtained by questionnaires.

Limiﬁations
The study was Timited to pupils enrolled in two African schools in
Rhodesia. The results obtained are app]icéb]e only to those participants
questioned and may not be generalized to all African teenage pupi]s in
Rhodesia. The sample size and the nature of its selection, the differences

in'uniform styles, colors, quantity, methods of acquisition, socio-

economic status of subjects could engender the type of response made and the

general attitude toward the use of uniforms.



REVIEW OF LITERATURE

- A review of literature re]ated to adolescent clothing needs, and
.clothing behavior was done as avbackground for the research; The review
has been divided into the following areas: (1)Aunder§tanding the
adolescent's social and clothing problems, (2) the psychological clothing
needs of the adolescent, (3) the dress right programs, (4) student attitudes

toward uniforms.

" Understanding the Adolescent's Social and Clothing Problems

Roach (1969, p. 693) discussed how adolescent dress and undress today
provokes criticism, confusion, and conf]ict.‘ It always has because the
concern dates back at least to Biblical times. Whatever its antiquity,
the most prominent present day manifestation of the perennial dispute is
the considerable amount of press notice given to conflicts concerning the
clothing and personal care of adolescents. Nhy do the teenagers capture
the spotlight? Because their legs are so much exposed - or their faces so
little exposed? Because they wear bright colors - or overall basic black?
Because their dress is so different from that ten years ago - or ten
minutés ago? Superficially, these may appear to be some of the reasons.
Howe?ér, comprehension of the full meaning of current debates concerning
adolescent dress requires attention to more than its external form. It
demands examinatfon of a number of interdependent factors which relate to
the issues'invo]ved. |

Roach believed that during the last three centuries a number of
socio-cultural factors have worked togéther_to shape the world of the

American adolescent and the kind of personal display which'he'exhibits.



Social and economic conditions have worked together to bind contemporary
teenagers into a distinct contingent within the social structure, a contin-
gent which, not unlike many previous generations of the young, challenges
the old and embraces the new. Even those societies which are highly geared
to change may feel threatened by breaks with traditions. Therefore, as
adolescents adopt new standards for behavior that represent their adjust-
ments and situations of their own generation they often meet resistance
from the establishment. Many adults associate deviance in dress with the
antisocial act. Thgmindjvidua1 who adopts sharply differing dress is felt
to be preparing for undesirable and potentially disrupting behavior.

A comprehensive review of factors related to the development of the
dress of American adolescents reveals that this dress is indeed socially
meaningful. In the first place, it is for these adolescents a tool which
may be manipulated in their struggle for social survival, especially within
the peer group which provides the environment for much of their significant
interaction. Additionally, their dress symbolizes that adolescents today
reside within a long period of social and economic dependence, marking time
until they can emerge as fully productive, participating units within adult
society. During the period of maturation, adolescents may experiment with

a succession of unique arrangements of their personal appearance.

The Psychological Clothing Needs of the Adolescent
Hurlock (1956, pp. 477-479) wrote that as chilidren reach the end of
childhood, they begin to take more interest in their appearance. By the
fifth and sixth grades, girls show a greater concern about their looks,

their clothing, and their}grooming than they did when they were younger



and than do boys of the same grade. Even though girls of this age are
becoming interested in their appearance, boys of twelve years of age prefer
an unkempt appearance to tidiness. To be popular, older girls discover that
they must make a good appearance, while for boys of the same age, emphasis
on appearance is likely to label them as "sisses".

Interest in appearance is closely related to age of sexual maturity
and because girls mature earlier than boys, interest in appearance devé]ops
sooner in girls than in boys (Hurlock, 1956; Silverman, 1945; Ryan, 1966;
Vener & Hoffer, 1959).

Throughout the adolescent years, interest in appearance is very great.
Not only is the adolescent concerned about his physique, but his concern
spreads to his clothes. If he is poorly dressed, out of style, or
inappropriately dressed, he feels uncomfortable and inadequate (Hurlock,
1956; Silverman, 1945; Ryan, 1966).

Slavish conventionality in regard to clothing comes when children
reach the self-conscious age, beginning around the eighth or tenth year.
At thfg time, boys and girls want to be noticed as little as possible, and
if they are like others in appearance, there is less chance for them to be
sing]ed‘out and made conspicuous. If the child is forced to wear clothes
different from those of his friends, he feels ashamed and is afraid to go
out for fear of being laughed at. This attitude becomes increasingly
pronounced with each successive year until the end of early adolescence,
at approximately the sixteenth year. After that, with regaining of self-
confidence and a definite desire to be noticed, the adolescent swings to
the opposite extreme in his attitude toward his clothing (Hurlock, 1956;

Silverman, 1945; Ryan, 1966).



The child's clothes are not only a source of much pleasure to him,
but they add tremendously to his attitude of self-confidence. A well-
dressedAchi]d is more self-confident, better mannered, and 1es§browdy than
a poorly dressed one. This is increasingly true as the child grows older.
The attitude of the social group must also be taken into consideration in
evaluating the influence of clothing on the child's behavior and attitudes.
Studies have shown that clothing is more important to happiness during
adolescence than at any other age level. Silverman (1945) found in a study
of 373 girls ranging in age from 12 to ]8Up;;£;£hg f{ghfuc1b£he§“wefe”
necessary fqr happiness‘for about three-quarters of the group. C]dthing
and app;arance were seen as factdrs»in aiding éejf-confidence, success in

getting a job, and increasing chances of marriage.

The Dress Right Programs

Choitz (1968, p. 7) reported that due to the emphasis on the
importance of clothing in today's teenage culture, 'schools try to deal with
the topic in various ways. Some schools require all of their students to
wear uniforms, some have dress rules or codes which dictate what the
students are and are not to wear, and some leave the matter of student dress
to the discretion of the parents. As a result, there are two rather
distinct points of view on the mattef“of student dress, one favors control
of student dress by the school and the other does not.

Although Manch (1956, pp. 81-84) had no statistical proof to show that
student dress brings about better student behavior, as an administrator of
the Buffalo, New'York secondary schools, he felt that the student-managéd

dress right program had greatly reduced discipline problems. Observations



showed that the success of these dress campaigns hinged on students
planning and implementing these programs, free from adult control or

enforcement.

Students' Attitudes Toward Uniforms

In an article in the California Journal of Secondary Education, Bush

(1956, pp. 188-189) maintained that the uniform is more democratic since
economic status is not reflected in the dress of the students. Bush
beiieved that uniforms place clothing in the proper perspective and erase
clothing competition among students; that with the use of school uniforms,
school spirit is fostered, discipline enhanced, high standards of pupil
behavior maintained both in and out of school; school uniforms are more
ecb&oﬁ%;;i»%n féﬁnsidf time and money; tﬁey enﬁourage students to gain

recégnition and show individuality through more desirable channels than
ow;érship of clothing; and uniforms are designed specifically to match the
kinds of activities engaged in by school children.

Opponents of uniforms, Cadden (1957, pp. 40-42, 90) like Wittenberg,
Akers and Jersild among others believed that uniforms stifle creativity and
individuality which can be expressed through personal selection of clothing,
and that uniforms prevent cultivation of personality, robbing young people
of the valuable experience of learning to choose appropriate clothing in
preparation for the independence of adult living.

 Wittenberg in Cadden (1957) suggested that the question of youngsters
and clothes be looked at in the light of two ¥acts: 1) children express
feelings by the way in which they dress, 2) by prescribing clothes, one

does not really change basic feelings.
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Jersild in Cadden (1957) thought the most important objective is to
encourage youngsters to accept their own bodies, to take a healthy pride
in appearance ahd to dress in a way that is most becoming to them.
| Some maintain that, rather than being economical, uniforms force
parents into buying two sets of clothing, one for school and one for outside
activities. Others perceive that school uniforms are a form of military
regimentation which mark children in the eyes of the public. In an

article in the Catholic School Journal Sister Antoine Marie Mohen (1965,

p. 44) noted that school uniforms contribute to the self-identity confusion
in a society in which there are already too many elements which reduce
individuals to numbers.

Very few studies have attempted to measure the attitude of young
people toward uniform types of clothing. A study was conducted by the
Survey Research Center of the University of Michigan for the Girl Scouts
of America (1957). Of the 1,290 girls ages 11 to 18 in the sample, only
7% suggested a uniform when asked about their preference for any special
clothes for a club. Almost two-thirds of the sample objected to any sort
of Special clothing as identification. The older the girls, the moréR*z
likely they were to object to uniformity in dress.

Hemming (1965, p. 1894) has suggested that there is a sex
difference in attitude toward uniforms. He maintains that during the early
years of adolescence many boys appreciate having the anonymity of a uniform
which can be an anathema to girls of the same age. Another factor to be
considered in dealing with students is that rigid standardization inevitably
produces resentment and revolt, but reasonable limitation is usually

accepted as long as it does not include elements‘which make the wearer
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feel childish. However, Hemming concluded that as a society the English
are getting out of uniform.

In her study of 373 adolescent girls, Silverman (1945, p. 116) noted:

That the members of the group had a great desire to
express their own individuality in dress was shown
by the rejection of a school uniform by 92% of the
group, by their rejection of second-hand clothes,
and by their desire to choose their own clothes.

Choitz (1968) made a study of the differences in attitudes toward
uniforms between girls who did and did not wear uniforms to high school.
Her sample consisted of 157 Junior class girls in two high schools, one
1ocafed in a metropolitan city in Michigan and the other located near a
metropolitan area in Pennsylvania. Two parochial, coeducational high
éthoo]s were chosen for this study, one Catholic in which uniforms were
worn and one Lutheran in which uniforms were not worn. The study was
conducted in the fall of 1967. She found that 92% of the respondents from
the school where uniforms were not worn dis]iked the idea of school
unifqrms; 96% of the fespondents from the school where uniforms were worn
liked the idea of school unifdrms. However, although 96% of the respondents
from the school where uniforms weré‘used liked school uniforms, only 33%
of them voluntarily selected a uniform as a preferfed school garment.

Of the respondents from the school where uniforms were worn, 51% preferred
a skirt and blouse or sweater and 11% preferred a dress. This finding
seemed to indicate that while the girls who wore uniforms seemingly did not
mindeearing uniforms, when given a choice they preferred another type of
school attire. There seemed to be a greater aversion to wearing uniforms

by those from the school which did not wear uniforms and had not experienced
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wearing uniforms. Those who wore uniforms did not view them as a
par@jcu]ar hardship.& Thué, it would seem that wearing of uniforms was seen
as a gr;;£;frﬁrob]em by people who had not had the experience. Thosé who
wore uniforms also saw different advantages and disadvantages to uniforms
than those who did not wear uniforms. Also found in this study was that
the older the girls, the more likely they were to object to uniformity in
dress. This agreed with the finding of the University of Michigan study on
adolescent girls (1957) that the rejection of uniformity increased with
age.

Choitz (1968) believed that of the studies done thus far, it would
appear that teenagers reject the rigid uniformity of school dress advocated
by some school authorities, preferring their own type of uniform: sweaters,
shirts, and skirts or trousers for school dress. Such basic items satisfy
the need of teenagers to conform to accepted practices, yet offer oppor-
tunities to express individuality in the color, design, and combinations

of favorite school garments.
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PROCEDURE

Review of literature concerning adolescent c1othing, the dhess right
programs and the use of uniforms was done as background for the study.

For the _purpose of th1s study a quest1onna1re was chosen as the
1nstrument to use to measure the pup11s and adu]ts percept1ons and
reactions to USjng uniforms for schoo], }Background questionnaires were
develoned adepting Choitz's (1968, pp. 72-80) instrument. The.questton-
na1res were pretested on a sample of twelve students 1n the Ames area. Ten
of those students had worn uniforms to school in the1r home country,
Nigeria.

| Corrections on the initial questionnaires were made following
recommendations of the researcher's committee, members of the graduate
faculty, other graduate students, and Dr. R. Warren from the department of
Statistics and Sociology. Two questionnaires were developed: one for the
pupils, boys and girls; and the other}foh the adults; parents;”teaehers
and school administrators. Copies of the instrument may be found in
Appendix A.

Description of Sample

The sample consisted of 216 respondents drawn from two private,
m1ss1on\operated coeducat1ona1 high schools. Hartzell High School
s1tuated ten m11es from Umtali town has a student enrollment of 3,000 and
Mutambara H1gh School sixty miles south of Umtali town has a student
enro]]ment of 500. Of the 216 respondents, 115 were girls, 64 boys and 36
adu?tslm“The sampTe”Was'furtheh“broken down in the fo110wing way: 65 of

thexatFls:"17ﬂin Junioh'Hidh and 21 in Senior High came from Hartzell High
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School, while the remaining 48 girls came from Mutambara. Of the 48 girls,
3;H§%rls wergwjnvdunior High and 14 in Senior High. Thirty-one boys from
Hartze1{ High School consisted 6f‘15 boys fh'Junior'Hfgh School and 15
boys ih Senior High School and of the 33 boys from Mutambara High School,
17 were in Junior High School and 17 in Senior High School. Of the 36
adults, 25 were teachers and school administrators and 11 were parents.

Sixteen'feathers and 7 parents came from Hartzell while 9 teachers and 4

parents came from Mutambara.

How the Sample was Chosen
A1l girls at Hartzell High School were used and the 48 girls from
Mutambafa were selected at random. For the boys, 8 boysvih each Form,
Form I to IV were selected at random from both schools. A1l teachers at
both schools were used. Parents were those available who could read and

write.

Data Collection
The questionnaires were sent to Rhodesia where the data were collected
in the spring of 1972. The questionnaires were distributed to the pupils
in their homerooms and returned on completion to the principals who

administered the questionnaires.

Analysis of Data
The comp]eted questionnaires were mailed by air to the researcher so
that she could do her own coding, tabulating and analysis of the data.
The responses to the questions were coded and tabulated to facilitate

analysis. Hand tabulating was done so that the writer would be thoroughly
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familiar with the replies of the subjects and might see fe]ationships and
explénationg fdr findfagénwhiéh might notiotherwise be recognized. The
questionnaires with the sfﬁdent responses for each question were recorded
to determine the total frequency of each response for each question.
Percentages of like responses for each Form and for the adults were
calculated, because the Forms and the adult sample were not equal in size,
percentages were calculated for easier comparison. Tables were prepared

to present summarized results.
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FINDINGS

After the analysis of the data, interpretations and inferences were
made and implications drawn. Findings of the study will be presented in
the following order: (1) background characteristics of the sample,

(2) comparison of opinions>of boys, girls and adults regarding uniforms,

(3) changes suggested by subjects in the study.

Background Characteristiés of the Sample
The sample consisted of 216 respondents, 36 adu]ts and 180 pupils. Of
the 36 adults, 12 were women and 24 were men, and of the 180 pupils, 64
weréwbbysband 116 were girls. Of the sample 62.5% came from the tribal
trust area, 2.7% lived as squatter§ on European farms, 6.9% lived on their
own farms qnd 18.5% Tived on missibh stations. These groups represented.

the rural portion of the sample; 7.8% came from urban area.

Family Composition
OQut of the sample of 180 pupils, 5 pupils came from families with less
than 3 children, and 40 came from families with 4 to 5 children, and 49
came from families with 6 to 7 children and 70 came from families with 8 to
10 children and the remaining 12 cahe from families of 11 to 13 children.
of thé'adult sample 11 were single, 10 had one child each, 10 had between

3 to 4 children, and 4 had four children.

Occupation of Father
Seven categories were used to classify fathers' occupations or
situations: professional, managerial, skilled, semi-skilled, unskilled, in

addition to unemployed, and deceased. Of the 180 students, 15.6% reported
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the father's occupation as professional, 1.5% as managerial, 10.9% as
ski]]ed; 18.7% as semi-skilled, 18.7% as unskilled, 7.8% as unemployed,
3.1% as deceased or not staying with the family and 21.8% did not respond

to the question.

Family Income
The monthly income scales used in the study were calculated from the
base Wage and salary scales of the different occupations listed in the
above paragraph. Of the 216 respondents 7.5% rgpprtgd family monthly
incomes of $19“andiiégg:m12:9%“féﬁdftéa.$éd-$39, 10.6% reported $40-$59,
20.8%’réported $605$79, 12% reported $80-$99 and 23.1% reported $100 or
morg;¢_HowéQér the higher percentage of the $100 or more group came from
—M;Ee adults. Of 36 adults, 25 of them are college graduates who earn much
more than $100. The family is the extended type. Of the 36 adults, 3 of
them reported that they supported families of less than five people, 11 of
them supported families of 6 to 8 people, 11 supported 9 to 12 people,
6 supported families of 11 to 14 people and the remaining 5 supported
families of 16 to 20 people. Of the eleven adults who indicated they were

still single, 8 of them supported families with 7 to 11 people.

Social Class of the Family
While the social classes in the African segment of the population in
Rhodesia were not always distinct, three classes often used were (1) upper
middie, (2) lower middle, (3) the lower class. Hence of the total sample
of 216, 23.1% belonged to lower middle class, 32.8% belonged to the upper
lower class, and 31.0% belonged to the lower class.. The researcher used

occupation and income of the fathers to determine social class.
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Number of Pupils who Worked
The students in the study were asked to indicate whether or not they
wprked during school holidays. If they worked during the holidays, they
were asked to indicate whethef they used fhe hoﬁey‘éarhéa fér (1) school
fees,”ﬁgzMFlp;hjhg; (3)'other. of thé 180 stﬁdents,v78 of them reported
that they worked duriﬁg the holidays, 28 of them used the monéy for school
fees, 23Afof c]dthing, and 38 of them reported that they split the money

for fees, clothing and other things.

Financial Assistance
Of the 180 pupils in the samp]e, 106 of them received financial help,
34 received help with school fees, 28 with clothing and 56 had help with
schoo] fees, clothing and other things. The financial assistance was

rendered by the students' brothers, sisters and relatives.

Age Range
The ages of the sample ranged in years from 12 to 64. One reported
12 years, 16 repbrted 13 years, 39 reported 14 years, 37 reported 15 years,
43 reported 16 years, 25 reported 17 years, 15 reported 18 years, 5
reported 19 years. Two of the adu]ts were in the 18-24 range, 19 were in
the 25-34 range, 12 were in‘the 35—444range, 1 was in the 45-54 range and

2 were in the 55-64 range.

Education of the Adults
Of the adult sample of 36, 32 were professional people, and all were

teachers employed in one of the two high schools: Hartzell and Mutambara.
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Twenty-five of the 32 were college graduates with monthly incomes of more
thaﬁw$1QQ}M'The‘otherléeven had two or three years teacher training after
hiéﬁwschooi certificate and were employed as elementary school teachers.
The four parents were skilled workers. Thirty-four out of the 36 adults
had attended elementary and high schools in Rhode§fa and hence had worn

uniforms to school.

Comparison of Opinions of Boys,_Girls,
and Adults Regarding Uniforms

As background to the boys' and the girls' reactions and opinions on
the use of uniforms, the researcher asked the respondents to indicate how
many schools they had attended and how many style uniforms they had worn.
O0f the 180 students, 6 of them attended one school, 79 attended 2 schools,
55 attended 3 schools, 21 attended 4 schob]s, 11 attended 5 schools, 5
attended 6 schools and 2 attended 7 schools. Of the styles worn: 27
reported using one style, 44 reported 2, 49 reported 3, 31 reported 4,

17 reported 5, 9 reported 6, and 2 reported having worn 7 styles.

Of the 180 students, 88.3% reported that they liked the tradition of
wearing uniféfms, 5.5% we}e undecided and 5% reported that they.did not
like ﬁniforms, 0f the 36 adults, 94.4% reported that they liked uniforms,
2.7% wére undecided and 2.7% did not'like them. After the students and
adults were combined, out of a sample of 216, 89.3% reported liking the
uniforms, 6% were undecided and 4.6% reported that they did not like them.

When students and adults rated reasons as to why they liked uniforms,
the ratings showed the following reasons in order of importance.

(1) Uniforms make the students took equal; the economic status of the
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parents is not shown, and (2) uniforms give the student body a neat
homogeneous appearance. In order of importance other reasons given for
1iking Uniforms were, (3) uniforms afforded protection and identification,
(4) uniforms gave an outward symbol setting the students apart as school
children, (5) on public vehicles studenté travelled on special student
rates, (6) and that students concentrated on their school work and
activities without worrying about-clothes and spending time deciding what
to weaf,' Those who reported that they did not like uniforms gave the
fOlIowing general reasons: (1) colors were not pleasing, (2) uniforms
were an extra expense, (3) the unifonns lacked variety thus became
monotonous, (4) and the same style was not flattering to all figure types.

Part II of the questionnaire had 15 parallel statements for students

and adults, and the students answered an additional five. The statements

or‘items wére designed to compare the opinions on the wearing of uniforms
to school between: (1) girls and boys, (2) junior and senior forms, .
(3) students and adults.

The statements or items were divided into six categories: economic
and social class; psychological, sociological, traditional, educational
aﬁd”éagggrance. The main purpose of placing these statements of opinions
d;m%tems»in the §ix categories was to see which of the items in the six
grdﬂps rated highest on the use of uniforms for school. »Presented below
aré the réactions to the statements or items of the various groups of
subjects. Several of the statements were included in more than one of the
sfx categories; for example, item 19 was considered in the economic and

the psychological and item 8 was psychological and sociological, while

item 13 was in both the traditional and appearance categories.
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From Table 1, item 15, wearing uniforms to school helps cut down the
clothing expenses rated highest for all three groups; girls, boys and
adults. While item 17, economy of time was important for girls, it was
not quite so important for the boys. Both bqys and girls agreed that
there would not be competition in dress when uniforms are wdrh; égain the
peréentage of the gfrls th agreed Was highér.; Item 2 was interesting in
that while the percentage of the girls who agreed was higher than that
of the boys, the percentage of the adults was higher than both.

According to the response of the different groups of subjects on the
psychological aspects of the school uniforms (Table 2), item 12, the
protective aspect of the uniform had the highest percentage of agreement,
with the adults showing the highest percentage of 94.4. Items 19, 18,
14, 10, 3, and 8 were considered important but with great variation
between the three groups. Item 16 was interesting from two standpoints:
(1) it has the lowest percentages from both boys and girls, (2) the
percentage of girls who agree with the item is almost the same as the
percentage of boys who disagree. However, looking at the percentages of
those who agree and those who disagree, this item rates Tow.

The results of the three items as shown in Table 3 indicated that
all three were rated quite high. The group spirit and identity were
considered important. However, of the three, item 20, that a uniform was
an outward symbol and gave pride in belonging to the group was rated
highest by boys and gir]s.; The adults' questionnaire did not include that
item.

Noteworthy on the three items on the continued tradition of the use

of schooT uniforms (Table 4) was that all groups unanimously agreed that
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the tradition should be continugd?AquMppysiinva11 three cases showed a
higher percentage of those who disagreed with the items throughout.
/wwﬂoiéQdfthy about the two items on the educational aspects of the
uniform was (Table 5): in the comparison between the students' and
adults' responses on item 4. While all three groups disagreed with the
item none among the adults agreed with the statement, and the boys who

agreed with the item were almost twice as many as the girls.

As shown in Table 6, item 5 was rated highest by all the three groups.

Item 16 was rated lowest by both boys and girls. Adults and girls showed
higher percentages of disagreemeﬁt more than the boys on items 6 and 13.

When asked what changes they would like to have made on their present
uniforms, of the 180 students, 64 reported that they would Tike the style
changed, 32 color, 26 quality, 30 both style and color, and 35 suggested
additional accessories such as neckties and socks.

Students were asked who chose the style of the uniforms for their
school. From the response given it was clear to the writer that students
did not know who chose the school colors and styles. That was true for
both schools. Of the students who responded to the question, 34 thought
the faculty chose the style, 25 reported the school prefects, 39 reported
the student themselves, 38 the administration and 29 reported combinations
of faculty and administrators and faculty and students.

When asked who should choose the styles of the uniforms for the
school, of the 180 students, 107 reported that it should be the students
themselves, 44 reported a combination of students and the administration,
18 reported the school prefects and faculty members and 10 reported that

the administration should choose the style.

e
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The students were asked to indicate whether or not they thought their
school was too rigid with the rules enforcing the use of uniforms. Of the
180 students, 95 reported that the schools were rigid with the rules, and
82 reported they were not. Those who reported that the rules were too
rigid gave the following reasons: (1) students were punished if not in
full uniform, (2) students were forced to wear uniforms when going home
for holidays. Nearly half of those who reported that the rules were rigid

were in the senior forms.
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INTERPRETATION OF FINDINGS

The findings of the study were reported in the previous chapter. In
addition to the findings already reported, the researcher attempted to
describe aspects of the sample and the research which might have influenced
the results of the study. These are presented in this chapter.

The samb]e was drawn from two private, mission-operated high schools.
In Rhodesia, mission schools cater predominantly to the rural segment of
“the Afripan population. Hence the sample consisted mostly of the rural,
Tower class students, while the adult sample was predominantly lower middle
class. Since the sample was not a cross representation of all classes in
Rhodesia that influenced to some extent the results of the study. The
sample was typical of mission schdo]s, however.

A greater variation in responses was affected by such variables as the
age of the respondents, the sex, the number of schools they had attended,
the number of uniform styles they had worn, how rigid the school was in
enforcing rules on the use of uniforms. The adults, girls and young boys
agreed that uniforms offered students protection while away from schoo]
grounds, that the tradition of wearlng school un1forms shou]d be continued
as long as a pupil attends school, and a un1fonn gave a student an outward
symbq] and hence pride in belonging to his school. The senior boys
disagréédAWith'the statements. They felt they were old enough to take care
of themselves and did not need the protection of a uniform. They wanted to
be independent and free from adult supervision.

While there was unanimous agreement that a student body wearing a

uniform gives an attractive and neat appearance, the older girls and
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especially the older boys disagreed that boys like the way girls Took
when they Are in uniforms. The boys seemed to point out.the difference
betwéen neat and attractive. The senior boys alone supported that uniforms
were all right for grade and elementary school students but were childish
for high school students and that the tradition of wearing school uniforms
should be modified. Girls and adults seemed to stress-the-economic aspects
of the uniforms. They agreed that by wearing a uniform, the wealth of the
parents is not shown in the dress of the chiidren, uniforms cut down on
clothing expénses, and uniforms reduéé the amount of competition in the
dress -of students. |

‘hesearch has shown that clothing is more important to happiness during
adolescence than at any other age level. While clothes are important for
both sexes, they seem to mean more to girls. Silverman (1945) found in a
study of 373 girls ranging in age from 12 to 18 that the righf clothes were
necessary for happiness for about three-quarters of thé"group. Silverman
and others have shown that girls rank the brdb]ems centering in clothing
and appearance comparable in importance to problems of vocational prepara-
tion, philosophy of life, money and health. Hurlock (1956) maintained that
clothes play an important, if not the most 1mportant; foie in appearance.
Hence in the study girls and adults supported the idea and the tradition of
using uniforms not perhaps because they liked the uniform per se but
perhaps more for what they do for the students who come from the varying
social and economic backgrounds. From fhe responses to the question why
the students liked uniforms, common among girls were such responses as:
“I do not have good clothes to wear to school”, "my parents cannot afford

to give me enough decent clothes to compete with other gifis", "most of the
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poor students would suffer".
) While the adults and the girls agreed that when uniforms are worn
there is Tittle or no argument between children and parents on clothing,
therboys were indifferent to the statement. In Rhodesia, the African
culture haé more strict and rigid rules for its women. Any deviat{on on
the part of the girls from the set standards of clothing in respect to
hem-lengths, fitness in dress would precipitate immediate reaction from
the adults. Hencé.in Rhodesia the statement pertained to the girls more
than the boys.

In the study both the girls and adults did not think that uniforms
hindered students from dressing well for adult life after school. Students
drgss in Uhiform for classes in general and are free to wear their own
clothes after school and during weekends. Students bought their own
clothes and were free to experiment as much as they wanted. When students
dress, they would probably not so much imitate the adults but would follow

the dictates of their peer group. There was disagreement from all the
| three groups that students became careless with the use of uniform,
stressing the.ppinion that personality was shown in uniforms. A student
who was generally careful with her appearance in her own clothes looked
the same in uniform and vice versa.

Differences in styles of uniforms used in the two schools could have
influenced the response to the question on uniforms being out-of-date in
style or made of dull and uninteresting materials. While all three groups,
girls, boys, and adults, did not agree that uniforms in general are out-of-
date in style, they agreed that the colors and styles used for unifprms

have not always been attractive. The writer has no intentions of
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minimiiing the work of the missionaries in Rhodesia, but the dull,
uninteresting uniform colors and styles, cutting”gir]s.hair, discouraging
makeub and userf acceséd}ies that made girls attractive, seemed their main
gdé]. The uglier the uniform the better it served the purpose. It was

fhe writer's observation that a more favorable attitude towaréwuniforms
cdh]d be created if uniforms were new, made of colorful, interesting
materials and attractively styled.

Manch (1956) had no statistical proof to show that student dress
brought about better student behavior. As an administrator of the Buffalo,
New dek“secondary schools, he believed that the student-managed dress-right
program had great]y reduced discipline problems. The three groups in the
s tudy agrééd that discipline was better and school spirit was fostered in
a school where everyone wore a uniform. However, the boys agreed less
strongly on the item than girls and adults.

In a 1929 study of atfitudes toward clothing, Hurlock (1956) discovered‘\n
that while many adolescents disliked wearing a school uniform because they
did not want to be "regimented", they 1iked the uniform if it helped to
identify them with a prestigeful school or college.

Hemming (1965) has suggested that there are sex differences in
attitudes toward uniforms. He?gtressed that another factor to be considered
in dealing with students was that rigid standardization inevitably produced
resentment and revolt, but reasonable limitation was usually accepted as
Tong as it did not include elements which made the wearer childish. The
present study showed that the older girls and boys thought the school rules
were rigid and regimented. Hence the senior boys had an unfavorabie,

almost resentful attitude toward uniforms. Uniforms were childish they
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maintained. The present study agreed with the findings of the University
of Michigan study on adolescent girls (1957) and Choitz's (1968) study, the
older the girls and boys the more likely they were to object to uniformity.
One noteworthy aspect of the present study was that the rejection of
uniformity increased with age particularly among the boys.

Choitz (1968, pp. 38-40) made a study on the differences in attitude
towards those who wore uniforms and those who did not. Of the 85 students
from school A, where uniforms were worn, 82 liked uniforms and 3 disliked
uniform§fw This finding was similar to the present research because in
Rhodésia, out of a sample of 216 used for the study, 193 students and
adults Tiked uniforms, 10 disliked uniforms and 13 were undecided. Thus
it seemed that those who wore uniforms generally liked them and did not
view them as a burden. Noteworthy was that although the students in both
studies genera]1y liked uniforms, evident from their responses, the
d1fference between what they thought they ]1ked and what they really liked
Vwas shown by criticisms and suggestions offered in their rep11es in other

'parts of their questionnaires.
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RECOMMENDATIONS

Recommendations for Use of the Findings

While the writer does not expect the results of the study to have
much impact in her home country, Rhodesia, where the tradition of using
uniforms is deep-rooted, the writer hopes that the research may set school
administrators, faculty members, students and parents thinking about
uniforms. From/the,findings of the study, uniforms as worn by African
students in Rhodesia seemed to serve a real need, and the respondents in
the study indicated a general liking for uniforms. |

Administrators and parents should ffnd the suggested changes and
recommendations from stﬁdents noteworthy. Students unanimously suggested
that the students themselves should participate in the choice of their
uniform styles and colors. With student participation encouraged, the
students would feel more a part of the school, and form a more favorable
attitude toward the school uniform. The styles could be changed or varied
more often to reduce monotony. )

Senior students suggested use of different uniform styles from youngef /
students and expressed a need for more freedom and individual expression
encouraged by less regimentation of rules dea]ing with school uniforms.
The students like uniformity without absolute conformity.

The results indicate a need for similar researches in Rhodesia and
perhaps in other countries of Africa too. There might be other aspects
to the tradition of wearing uniforms than the results of the research have
indicated, because most of the African countries that have gained their

independence have changed a few of the customs and traditions that have
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been associated with colonial domination, but the tradition of using
uniforms to school has been maintained. Nevertheless, the research seems
to indicate some disadvantages and limitations of school uniforms and a
need to be aware of the limitations and see what could be done to improve
the situations for the students.

The study might stimulate the thinking of people interested in the
sociological and psychological aspects of Textiles and Clothing, those who
work with adolescents, and those interested in clothing behaviors and

clothing problems of adolescents.

Recommendations for Further Research

The results of the study indicate a need for a much wider research on
the clothing needs and problems of the adolescent boy especially the 16 to
19 year olds.

A similar study might be conducted using a more representative sample
to determine whether the socioeconomic level of the family might influence
one's attitude on the use of uniforms.

Studies might be conducted to determine students' opinions towards
uniforms, selecting students who live in boarding schools to compare with
students who live in their homes while attending public schools, students
who are in all-girls schools as compared to students in all-boys schools,

and students in European schools compared to students in African schools.
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SUMMARY

The purpose of the study was to compare the opinions of the adults and
students in two African schools in Rhodesia on the use of uniforms. The
main objectives of the study were to compare the opinions and reactions of
girls, boys and adults on the use of uniforms for school. The researcher
maintained that there would be differences of opinions between the sexes,
boys and girls; between younger and older students, and between students
and adults.

A review of literature done as background to this study showed that
clothing was important during the adolescence period, and that their peer
groups' standards were more influential and important at that age. While
the adolescents generally reject the idea of a prescribed school uniform,
Choitz's 1968 study indicated that those who wore uniforms generally liked
them.

- Questionnaires for the two groups, adults and students, were developed.
The questionnaires were designed to obtain information about the family
background, number of schools the students had attended, number of uniform
styles they had worn, their opinions on the use of uniforms and the changes
that they would like to have made on their present uniforms, and also
changes on other practices related to uniforms.

Two private, coeducational, mission-operated high schools were used
for the study. Hartzell High School situated ten miles from Umtali town
has a student enrollment of 3,000 and Mutambara High School sixty miles
south of Umtali town has a student enroliment of 500. Of the 216 respon-

dents, 115 were girls, 64 boys and 36 adults. Part of the sample from
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Hartzell consisted of 65 girls, 31 boys and 23 adults, while the other
part from Mutambara consisted of 48 girls, 33 boys and 13 adults. The
questionnaires were sent to Rhodesia where the data were collected in the
spring of 1972. The questionnaires were administered to a sample of
students randomly selected within all forms by the principals of the
schoo]s. The adult sample was parents and faculty available. Upon the
return of the questionnaires to the United States, the responses to the
questions were coded and tabulated to facilitate analysis. Percentages of
like responses for the Forms and the adults were calculated, because the
different Forms and the adult sample were not equal in size, percentages
were calculated for more meaningful comparisons. Tables and charts were
used to summarize the results.

The objectives of the study were to compare the opinions and reactions
of girls, boys and adults on the use of uniforms for school. The
researcher maintained that there would be differences of opinions between
the sexes, boys and girls; between younger and older students, and between
students and adults.

Differences were found between the sexes. Girls generally favored
uniforms and boys did not always give as favorable responses as girls did.
Senior boys indicated that uniforms were not appropriate for high school
students.

Differences of opinion between the various age groups were observed.
The younger girls and boys indicated that they 1iked uniforms and supported
all positive items about uniforms while disagréeing with all negative
items about uniforms. The senior girls and boys showed a general liking

for uniforms but disagreed with the young students on certain aspects of
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the use of uniforms. What the younger students viewed as advantages, the
older students viewed as disadvantages and Timitations. The adults'
opinions were generally more favorable towards the use of uniforms. Wider
variations of opinions were observed in the age ranges of 17 to 25, while
the very young students and the older adults tended to be homogeneous in

their responses.
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Iowa State University
College of Home Economics
140 MacKay Hall

Ames, Towa 50010

Dear Student:

Students in Rhodesia and many other countries where British educa-
tional influences have been predominant, wear uniforms to school. We
have accepted this tradition through the years and not many of us have
questioned the advantages and disadvantages of wearing uniforms.

In my period of graduate study at Iowa State University, it has come
to my attention that many students in the United States do not wear
uniforms to school. For this reason I am making a study which will
examine the advantages and disadvantages of wearing uniforms to school.
It is very important that you students directly invoived in wearing
uniforms be the ones to give your opinions in this study. You are asked
to participate by giving information and opinions that will help us to
know more about your reactions and perceptions about the use of uniforms.

Witll you please complete the attached questionnaire and return it
to the person who gave it to you?

Through this study and the assistance you are giving us, it should
be possible to make suggestions and recommendations on the use of uniforms.
The information that you give will be confidential because your name will
be known only to myself.

Sincerely,

Rudo A. Mandizha

Domestic Science Teacher at
Nyamuzuwe High School
presently on study leave

in the United States



44

QUESTIONNAIRE FOR STUDENTS

Form Age
1. occupation of father.
2. How many children are in your family?

total number of children now
_____boy(s)
girl(s)

Check (__) your sex: Male Female

Where does your family live? (Check the ones that apply).
(a) in the tribal trust area (reserve).
(b) on your own farm
(¢) on a European farm
(d) on a mission station
(e) in town
(f) other

Do you work during the school holidays?

Yes

No
If 'you work during the school holidays, do you spend some of your
money for:

(a) school fees

(b) clothing

(c) other

Do your brothers, sisters and relatives help you financially?
Yes
No
If Yes, relatives help you financially, do they help you
(a) pay school fees
(b) buy your clothing
(c) other
If your answer is Other, please explain:

Is your family monthly income:  Rhodesian Dollar (Check the one that
applies).

$ 0 - 819
$ 20 - $39
$ 40 - $59
$ 60 - $79
$ 80 - 599
$100 - or more
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11.

12.
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How many different schools have you attended?
How many different styles of uniforms have you worn?

What is your opinion about wearing a uniform to school? (Please
check the answer in each question which best shows the way you
feel or behave).

(a) I like it very much.

(b) I like it.

(c¢) It makes very little difference to me.

(d) I dislike it.

(e) I dislike it very much. If your answer in Number 9 is (a)
or (e) please list reasons for liking or disliking:

What changes would you like to make on your present uniform? (Check
what applies).

(a) colour

(b) style

(c) other. 1If your answer is Other, then list the other changes
you would like to make:

Who chooses the style of the uniforms for your school?
(a) faculty members
(b) the school prefects
(c) the students themselves
(d) the administration
(e) other. If your answer is Other, then explain:

(f) a combination of the groups checked above.

What groups should participate in selecting the school uniform?
Check (__) the ones that you want:

(a) faculty members

(b) the school prefects

(c) the students themselves

(d) the administration

(e) other. If your answer is Other, then explain:

(f) a combination of groups checked above.
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13. Do you think your school is or is not too rigid or hard with the
rules enforcing the use of uniforms?
Yes, is too rigid or hard
No, is not too rigid or hard
If Yes, explain why you think the school is too rigid or hard
with the rules: . '

Part 11

Some reasons given by students for liking and not liking uniforms for
school. 1If you agree with the student circle A; if you disagree,
circle D; and if you really have no definite opinion on the statement,
circle the U (Undecided).

D U A 1. When students wear uniforms to and from school, their
behavior reflects on their school.

D U A 2. If students look alike when everyone wears a uniform,
the wealth of the parents is not shown in the dress
of the children.

D U A 3. When a uniform is worn to school, there is little or
no argument between children and parents on clothes.

D U A 4. Wearing a uniform to school does not teach the student
how to dress well for adult life after school.

D U A 5. A student body wearing uniforms gives an attractive
and neat appearance.

D U A 6. When students wear uniforms, they get careless about
their appearance.

D U A 7. The use of uniforms for school is expensive in that
two sets of clothes are bought - one for school and
another set for out of school.

D U A 8. Discipline is better and school spirit is fostered in
a school where everyone wears a uniform.

D U A 9. The tradition of wearing school uniforms should be
continued as long as a pupil attends school.

D U A 10. Uniforms may be all right for grade school and ele-
mentary school children but not for high school students.

D U A 11. Uniforms are more expensive than similar garments of
the same quality of materials and workmanship.

D U A 12. Uniforms provide students protection when away from
school grounds or in towns.

D U A 13. A uniform makes a student look dull and uninteresting

because it is made of dull and uninteresting materials.



47

4
D U A 14. VUniforms are out-of-date in style.
D U A 15. Wearing uniforms to school helps cut down the clothing
expenses,
D U A 16. Boys like the way girls look when they wear uniforms.
D U A 17. It is good to wear a uniform because you do not have
to spend extra time deciding what to wear.
D U A 18. Because one goes to school to learn, by wearing a

uniform a student does not have to spend a lot of
time worrying about clothes.

D U A 19. When uniforms are worn to school, there is no
competition in the dress of the students.

D U A 20. A uniform gives a student an outward symbol and hence
pride in belonging to his school.

Thank you very much for filling up the questionnaire; please go back and
make sure you have filled up all the 4 pages.
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Iowa State University
College of Home Economics
140 MacKay Hall

Ames, Iowa 50010

Dear Student:

Students in Rhodesia and many other countries where British educa-
tional influences have been predominant, wear uniforms to school. We
have accepted this tradition through the years and not many of us have
questioned the advantages and disadvantages of wearing uniforms.

In my period of graduate study at Iowa State University, it has come
to my attention that many students in the United States do not wear
uniforms to school. For this reason I am making a study which will
examine the advantages and disadvantages of wearing uniforms to school.
It is very important that you students directly involved in wearing
uniforms be the ones to give your opinions in this study. You are asked
to participate by giving information and opinions that will help us to
know more about your reactions and perceptions about the use of uniforms.

Will you please complete the attached questionnaire and return it
to the person who gave it to you?

Through this study and the assistance you are giving us, it should
be possible to make suggestions and recommendations on the use of uniforms.
The information that you give will be confidential because your name will
be known only to myself.

Sincerely,

Rudo A. Mandizha

Domestic Science Teacher at
Nyamuzuwe High School
presently on study leave

in the United States
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QUESTIONNAIRE FOR STUDENTS

- Form Age

1. occupation of father.

2. How many children are in your family?
total number of children now
boy(s)
girl(s)

3. Check (__ ) your sex: Male Female

4. Where does your family live? (Check the ones that apply).
(a) in the tribal trust area (reserve).
(b) on your own farm
(c) on a European farm
(d) on a mission station
(e) in town ’
(f) other

5. Do you work during the school holidays?
Yes
No :
If you work during the school holidays, do you spend some of your
money for:!
(a) school fees
(b) clothing
(c) other

6. Do your brothers, sisters and relatives help you financially?
Yes
No )
If Yes, relatives help you financially, do they help you
(a) pay school fees
(b) buy your clothing
(c) other
If your answer is Other, please explain:

7. Is your family monthly income: Rhodesian Dollar (Check the one that

applies).
$ 0 - %19
$ 20 - $39
$ 40 - 859
$ 60 - $79
$ 80 - $99
$100 - or more
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8. How many different schools have you attended?
How many different styles of uniforms have you worn?

9. What is your opinion about wearing a uniform to school? (Please
check the answer in each question which best shows the way you
feel or behave).

(a) I like it very much.

(b) I like it.

(c) It makes very little difference to me. .

(d) I dislike it.

(e) I dislike it very much. If your answer in Number 9 is
(a) or (e) please list reasons for liking or disliking:

10. What changes would you like to make on your present uniform? (Check

what applies).

(a) colour

(b) style

(c) other. If your answer is Other, then list the other
changes you would like to make:

11. Who chooses the style of the uniforms for your school?
, (a) faculty members
(b) the school prefects
(c) the students themselves
(d) the administration
(e) other. 1If your anmswer is Other, then explain:

12. What groups should participate in selecting the school uniform?
Check (___) the ones that you want: '
(a) faculty members
(b) the school prefects
(c) the students themselves
(d) the administration
(e) other. 1If your answer is Other, then explain:

(f) a combination of groups checked above.
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13. Do you think your school is or is not too rigid or hard with the
rules enforcing the use of uniforms?
Yes, is too rigid or hard
No, .is not too rigid or hard
If Yes, explain why you think the school is too rigid or hard with
the rules:

Part II

Some reasons given by students for liking and not liking uniforms for
school. 1If you agree with the statement circle A; if you disagree,
circle D; and if you really have no definite opinion on the statement,
circle the U (Undecided).

D U A 1. When students wear uniforms to and from school, their
behavior reflects on their school.
D U A 2. 1If students look alike when everyone wears a uniform,

the wealth of the parents is not shown in the dress of
the children.

D U A 3. When a uniform is worn to school, there is little or
no argument between children and parents on clothes.

D U A 4. Wearing a uniform to school does not teach the student
how to dress well for adult life after school.

D U A 5. A student body wearing uniforms gives an attractive and
neat appearance.

D U A 6. When students wear uniforms, they get careless about
their appearance.

D U A 7. The use of uniforms for school is expensive in that

two sets of clothes are bought - one for school and an-
other set for out of school.

D U A 8. Discipline is better and school spirit is fostered in
} a school where everyone wears a uniform.
D U A 9. The tradition of wearing school uniforms should be

continued as long as a pupil attends school.

D U A 10. Uniforms may be all right for grade school and elementary
school children but not for high school students.

D U A 1l1. Uniforms are more expensive than similar garments of the
same quality of materials and workmanship.

D U A 12. Uniforms provide students protection when away from
school grounds or in towns.

D U A 13. A uniform makes a student look dull and uninteresting
because it is made of dull and uninteresting materials.

D U A 14. Uniforms are out-of-date in style.



D U A 15.
D U A 16.
D U A 17.
D U A 18.
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Wearing uniforms to school helps cut down the clothing
expenses.,

Boys like the way girls look when they wear uniforms.
It is good to wear a uniform because you do not have
to spend extra time deciding what to wear.

Because one goes to school to learn, by wearing a uni-
form a student does not have to spend a lot of time
worrying about clothes.

When uniforms are worn to school, there is no competition
in the dress of the students.

A uniform gives a student an outward symbol and hence
pride in belonging to his school.

Thank you very much for filling up the questionnaire; please go back and
make sure you have filled up all the 4 pages.
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Iowa State University
College of Home Economics
140 MacKay Hall

Ames, Iowa 50010

Dear Parents and Teachers:

Students in Rhodesia and many other countries where British
educational influences have been predominant, wear uniforms to school.
We have accepted this tradition through the years and not many of us have
questioned the advantages and disadvantages of wearing uniforms.

In my period of graduate study at Iowa State University, it has come
to my attention that many students in the United States do not wear
uniforms to school. For this reason I am making a study which will
examine the advantages and disadvantages of wearing uniforms to school.
It is very important that you as adults, give your opinions on the use
of uniforms for school. You are asked to participate by giving informa-
tion, opinions, suggestions and comments that will help us to know more
about your reactions and perceptions about the use of uniforms.

Will you please complete the attached questionnaire and return it to
the person who gave it to you?

Through this study and the assistance you are giving us, it should
be possible to make suggestions and recommendations on the use of uniforms.
Thank you in advance for your cooperation.

Sincerely,

Rudo A. Mandizha

Domestic Science Teacher

at Nyamuzuwe High School

presently studying in the
United States



54

QUESTIONNAIRE FOR ADULTS
Part I

Check (__) one that applies to you.
(a) Parent
~~_(b) Teacher
(c) Administrator (Principal, manager, Headmaster, etc.).

Check (__) your approximate age range.
" _(a) 18 - 24 years old
(b) 25 - 34 years old
(¢) 35 - 44 years old
(d) 45 54 years old
(e) 55 - 64 years old
(f) 65 and above

Check (__) your sex,
. Male
" Female

Are you at present: (Check the one that applies).
married ‘
v single
widowed
divorced

How many children do you have? (Insert numbers in blanks provided).
) _total number now
__boy(s)
girl(s)

Are all your children in school?

Yes
¢ . No

Where does your family live? (Check the ones that apply).

(a) in the tribal trust area (reserve).
(b) on your own farm
(c) on a European farm
(d) on a mission station
(e) in town

.. (£f) other

Do your relatives help you and your family financially?
Yes
No

If Yes, relatives help you financially, do they help you
(a) pay school fees
(b) buy children's clothing
(c) other
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11.

12,

13.
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If your answer is Other, please explain:

If your answer is No, give reasons:

Is your family monthly income: Rhodesian Dollar (Check the one
that applies).

$ 0 - 819

$ 20 - $39
$ 40 - $59
$ 60 - $79
$ 80 - $99

) $100 - or more

What is the total number of people who are supported by this income?

Did you wear uniforms when you went to school?
Yes

No

Did you like to wear a uniform?
Yes
No

Do you think it would make any difference if the boys and girls dis-
continued the use of uniforms?

Yes

No

If your answer is Yes, what difference would you expect for boys?

If your answer is Yes, what difference would you expect for girls?
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Part II

Listed are some reasons for liking and not liking school uniforms. If
you agree with the statement, circle A; if you disagree, circle D; and
if you really have no definite opinion on the statement, circle U (Un-

decided).
D U A
D U A
D U A
D U A
D U A
D U A
D U A
D U A
D U
D U A
D U A
D U A
D U A
D U A
D U A

1.

2.

10.

11.

12.

13.

14,
15.

When students wear uniforms to and from school, their
behavior reflects on their school.

When everyone wears a uniform, students look alike,
the wealth of the parents is not shown in the dress
of the children.

When a uniform is worn to school, there is little or
no argument between children and parents on clothes.
Wearing a uniform to school does not teach the student
how to dress well for adult life after school.

A student body wearing uniforms gives an attractive
and neat appearance.

When students wear uniforms, they get careless about
their appearance.

The use of uniforms for school is expensive in that
parents have to buy two sets of clothes - one for
school and another set for out of school.

Discipline is better and school spirit is fostered

in a school where everyone wears a uniform.

The tradition of wearing school uniforms should be
continued as long as a pupil attends school.

Uniforms may be all right for grade school and ele-
mentary school children but not for high school
students.

Uniforms are more expensive than similar garments of
the same quality of materials and workmanship.
Uniforms provide students protection when away from
school grounds or in towns.

A uniform makes a student look dull and uninteresting
because it is made of dull and uninteresting materials.
Uniforms are out-of-date in style.

Wearing uniforms to school helps cut down the
clothing expenses.
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16. List in the two spaces below what you think are the advantages or
disadvantages of wearing school uniforms:

ADVANTAGES DISADVANTAGES

Thank you very much for filling up the questionnaire; please go back and
make sure you have filled up all the 4 pages.
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APPENDIX B
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Chart 1. The analysis in numbers and percentages of Part Il of the

questionnaires
Form I Form I1I
Girls Boys Girls Boys
N=41 N=16 N=40 N=16
Item A D A D A D A D

1. 210 7 13 1 37 3 n 3
51.2° 17.0  81.2 6.2 92.5 7.5 68.7 18.7

2. 32 3 1 5 34 5 12 3
78.0 7.3 68.7  31.2 85.0 12.5 75.0 18.7

3. 28 10 8 6 24 10 8 7
68.2 24.3 50.0 37.4 60.0 25.0 50.0  43.7

4. 3 3% 2 12 3 34 2 12
7.3 87.8 12.5  75.0 7.5 8.0 12.5 75.0

5. 39 1 1 3 40 - 13 2
95.1 2.4 68.7 18.7 100.0 81.2  12.5

6. - 40 3 12 - 40 1 14
97.5  18.7  75.0 100.0 6.2  87.5

7 7 23 5 7 9 21 5 6
17.0  56.0 31.2  43.7 22.2  52.5 31.2 37.4

8 25 9 9 5 32 7 7 6
60.9 21.9 56.2  31.2 80.0 17.5 43.7  37.4

9 31 6 12 3 39 1 12 3
75.6  14.6  75.0  18.7 97.5 2.5 75.0 18.7

a - agrees; D - disagrees.

b

indicates percentages.

First row indicates actual numbers of respondents; second row
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Form III Form IV
Girls Boys Girls Boys Adults
N=19 N=16 N=16 N=16 N=36

A D A D A D A D A D

16 2 12 4 1N 3 8 6 27 5
82.2 10.5 75.0 25.0 68.7 18.7 50.0 ~ 37.4 75.0 13.8

15 4 8 8 15 1 14 2 36 -
78.9 21.0 50.0 50.0 93.7 6.2 87.5 12.5 100.0

11 6 7 7 8 6 7 6 26 5
57.9 31.4 43.7 43.7 50.0 37.4 43.7 37.4 72.2 13.8

7 10 5 10 4 N 8 8 - 32
36.8 31.2 62.5 25.0 68.7 50.0 50.0 88.9

17 2 11 4 15 1 12 4 35 -
89.4 10.5 68.7 25.0 93.7 6.2 75.0 25.0 97.2

2 17 2 14 2 14 4 9 - 34
10.5 89.4 12.5 87.5 12.5 87.5 25.0 56.2 94.4

2 14 3 10 3 12 7 8 4 29
10.5 73.6 18.7 62.5 18.7 75.0 43.7 50.0 11.1 80.5

16 ] 11 3 14 1 10 6 30 1
84.2 5.2 68.7 18.7 87.5 6.2 62.5 37.4 83.3 2.7

18 - 10 5 13 1 6 8 26 4
94.7 62.5 31.2 81.2 6.2 37.4 50.0 72.2 11.1
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Chart 1. (Continued)

Form I A Form II
Girls Boys Girls Boys
N=41 N=16 N=40 N=16

Item A D A D A D A D
10. 4 36 5 % 8 32 A 12
9.8 87.8 31.2 68.7 0.0 8.0 25.0 75.0

11. 13 22 3 9 7 27 3 10
31.7 53.5 18.7  56.2 17.5 67.5 18.7 62.5

12. 27 n 1 4 40 1 15 1
65.8 26.8 68.7  25.0 100.0 2.5  93.7 6.2

13. - 40 2 k2 - 36 2 13
’ 97.5 12.5  75.0 90.0 12.5 81.2
14. 7 27 4 1 3 31 5 1
17.0 65.8 25.0 68.7 7.5 77.5 31.2  68.7

15. 35 3 12 3 37 3 14 . 1
85.3 7.3 75.0 18.7 92.5 7.5  87.5 6.2

16. 18 1 9 4 23 1 8 5
43.8 26.8 56.2  25.0 57.5 27.5 50.0 31.2

17. 37 2 12 2 38 - n 5
90.2 4.8 75.0 12.5 95.0 2.5 68.7 31.2

18. 31 8 10 2 35 3 12 4
75.6 19.5 62.5 12.5 87.5 7.5 75.0 . 25.0

19. 28 8 10 5 40 - 10 5
68.2 19.5 62.5 31.2 100.0 62.5  31.2

20. 34 3 12 1 3 3 n 2

82.9 7.3 75.0 6.2 90.0 7.5 68.7 12.5
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Form III Form IV
Girls Boys Girls Boys Adults
N=19 N=16 N=16 N=16 N=36
A D A D A D A D A D
4 15 7 9 2 12 13 3 6 25
21.0 78.9 43.7 56.2 12.5 75.0 81.2 18.7 16.6 69.4
- 17 2 13 3 11 5 6 1 28
89.4 12.5 81.2 18.7 68.7 31.2 37.4 2.7 17.7
12 4 11 3 13 2 10 5 34 1
62.8 21.0 68.7 18.7 81.2 12.5 62.5 31.2 94.4 2.7
- 19 3 13 2 12 6 6 3 30
100.0 18.7 81.2 12.5 75.0 37.4 37.4 8.3 83.3
6 1 2 12 1 14 7 8 3 27
31.4 57.9 12.5 75.0 6.2 87.5 43.7 50.0 8.3 75.0
15 3 14 2 13 3 10 6 32 1
78.9 15.7 87.5 12.5 81.2 18.7 62.5 37.4 88.9 2.7
2 12 7 6 6 4 1 12
10.5 62.8 43.7 37.4 37.4 25.0 6.2 75.0
16 2 12 2 15 ] 9 6
82.2 10.5 75.0 12.5 93.7 6.2 56.2 37.4
13 3 14 1 14 2 9 6
68.4 15.7 87.5 6.2 87.5 12.5 56.2 37.4
13 3 12 4 14 1 13 3
68.4 15.7 75.0 25.0 87.5 6.2 81.2 18.7
17 - 15 1 16 - 9 6
89.4 93.7 6.2 100.0 56.2 37.4
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