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9;>INTRODUCTION

( Background of the Problem)

Since the golden age of Athens 2200 years ago, students
have been journeylng from distant lands to attend the great
schools of their dey. The far-reaching effects of the con-
cepts thus gained are evident on the pages of history.

Ghandi, and later Nehru, of Indla, were educated 1in Englang;
Sun Yat Sen returned to his native China from schooling in
ﬁussla to lead the revolutlon which established the Republic
of China; Romulos of the Philipplnes, who received his tralin-
ing in the United States, helped to found the United Natlons.
The sttitudes and opinions thus acquired or altered in foreign
study, as well as the fundamental knowledge galned, have
played a part in the destinies of nations under thesge 1eade£s.
Hence, a consideration of the role of the foreign student in
the American educational system is one of the utmost impor-

tance, especially during the present "cold war" period of

history.

- Forelgn students in the U.S.

Early history. The first international student in the

Unlted States, who returned home to lead the South American



| struggle for 1ndependenqe from Spaln, was Franclsco de
Miranda, who entered Yale in 1784 (1, p. 6). De Miranda was

a piloneer whose:footsteps were not often retraced during the
century which followed. During this period the flow of inter-
national students was largely to other countries, with few
students choosing colleges and universities in the United
States for thelr education. It has been estimated that in
German schools alone more than 10,000 Americans studied during
the 19th century (1, p. 5).

Approximately 100 years after De Miranda chose to attend
Yale University, the first organized movement of a group of
“exchaggeﬁﬁ students to the U.S. took place. The imperisl
government of China sent 120 young men in groups of 30 to'
study in New England during the period 1872~1881- Reaction-
aries in the Chinese go?ernment forced abandonment of fhe plan
(1, p- 7).

The first American organizatlon to ald forelgn students
on a large scale was estsblished in 1911, 1in cooperation with
the Young Men's and Young Women'g Christian Associations. It
was called the Committee on Frliendly Rel atlons Among Foreign
Students; with financial help over thegyears from the Ford
Foundation, the Institute of International Education, and

various church boards, the Committee has continued to function.

#3ee page 9 for definition of terms.



Perhaps i1ts most important activity 1s its port of entry
service, which sees that lncoming students are met, on re-
quest, at ports and alrfields on both East and Yest coasts
(2). In addition, the Committee published an annual census
of foreign students from 1915 through 1954. This census now
is published Jolntly by the Committee and the Institute of

International Education under the title Open Doors (3). The

Committee also has published guides for both forelgn visitors
and thelr hosts.
2?7 The first national survey of forelgn students was made
in 1922 at the suggestion of the Committee on Friendly Rela-
tions Among Foreign Students. A commission was formed to
~survey all foreign studente in the United States, and the com-

misslon issued an extensive report in 1925. This has been

PR

summarized by Du Bols (4, p. 203).
By 1925, the pfiGQte organizations helplng exchangees
numbered 115, and there were more than 6,700 foreign students

in the United States (1, pp. 9-10).

Later developments. American leadership in the area of

international exchange today is in the hands of the Institute
of International Education (known informally as the I.I.E.),
which supervises government exchangees (5, p. 17). Founded
in 1919 by Nicholas Murray Butler, then president of Columbia
University and a trustee of the newly-crested Carnegie Endow-

ment for International Peace, the I.I.E. in 1955 supervised
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2,812 forelgn students with public and private grants for
study in the United States. one-hundred-thousand persons‘in
America and abroad used the Institute's counsellng serviceé
that year (5, p. 9).

The first central index of educational exchangees was
compiled by the I.I.E. in 19866. 1t presented data on the
200,000 persons who trained in countries "not their own" from

1919 to 1956 (6).

Trends in the foreign student program

Two main trends are apparent in the 37-year perlod cover-
ed by the arofementioned central index. The first of these is
the entry of natlonal governments into the schoiarship fileld
on a large scale. Two small-scale agreements had set a
precedent for the large exchange programs: the Boxer indemnity
remissions of 1908 and 1924, and the Buenos Aires convention
of 1936, which implemented the "Good Neighbor" policy with an
exchange of two graduate students from each participating
country annusally, and one or more professors every two years
(1, pp. 17-19). Vhile the earlier programs were somewhat
limited 1in geographlcal scope, more recent developments, such
as the Fulbright Act of 1846 and the Smith-Mundt Act of 1948,
have greatly increased the number of eligible natlons.

The Fulbright Act allows travel grants which, in the case



- of forelgners, may -be pald in thelr own currenclies from the
sale of surplus United States. government property in their
home countries, if the reciplent comes to the U.S. to study.
The Smith-Mundt Act applles to more countries and to visitors
outside the academlc field. However, 1t depends upon annual
Congressional appropriations for its continued existence (1,
p. 22).

A second trend noticeable by 1956 was the establishment
of foreign student advisers on large campuses. Meetings épon-
sored by the I.I.E. from 1942 to 1948 resulted in the organi-
zation of the National Assoclation of Forelgn Student Advisers
(N.A.F.S.A.). 1In 1855, after 21 reglonal conferences spon-
sored by the N-A-F.S-A-, 1400 foreign student advisers had
recelved the Association's new publication on immlgration
regulations (7). In that year, the foreign student adflser
at Iowa State College was appolnted regional representative

for the North Central area.
Need for the Study

In 1955 the Institute of Internatlional Education (3)
reported that there were more than 34,000 foreign students
from 129 countries in American colleges and universities. In
1966 at least 36,500 foreign students were expected in the

United States (8). These students form part of a worldwide



movement which has expanded five-fold since the days before
World War II and the organizatlon of the Unlted Natlons.
While two national studles dealing with the needs of
forelgn students in the United States have been completed,
relatively few studles on a local level, where they would
appear to be most useful, have been completed. Approximately
100 such local~level studles aré under way, but these repre-
sent less than four per cent of the colleges and universitles
" in America. Few of these studies have been published as yet.
The writer's interest in 1nter—persohal communication,
especlally stimulated by a letter from Frank Laubach, Point

Four literacy worker, to the Lsdies Home Journal (9) led to

- the development of the present study. Iowa State College
officlals expressed an interest in a local study of foreign
student problems, and it wes decided that a study broader in

scope than that of inter-personal communlications might be

developed.
Objectives of the Study‘

L?o better understand the purpose of the study, one must
have some understanding of the factors which lead students to
seek knowledge in distant places. In the pre~World War II
period, the students' personal ambitions frequently provided

the sole impetus. In the post-war period, however, newly-



independent home governments have sent thousands of young
people ébroﬁd for»tfaining‘which presumably will lead to
 better standards of 1iving in their homelands. In addition,
'the»decision of the United States government to place its
resources behind exchanges of forelgn students, in ‘an effort
which the State Department hopes may create “a new climate of
internatlonal understanding and tolerance at & people-to-
| people level," has been an lmportant stimulant to the program |
(10).

Although U.3. government participation in exchange pro-
grame began officilally in 1936, relatively few students were
involved until 1946, when a period-of rapld growth in the
moﬁement.began- Whereas only 5,701 forelgn students were
enrolled in American colleges in 1934-35, the figure had in-
creased to 14,942 in 1946-47, end by the 1951-52 school year
had passed the 30,000 mark (1, p. 9). As suggested earlier,
this figure is expected to ihcrease by some'G,SOO addltional
forelgn students during the year 1956.

Thus, some students seex higher education gbroad with
personal funds; some with funds from thelr own governments,
and some with travel grants from the U.S. government and/or
scholarships from American colleges. 1In many cases, a combi-
nation of these prevalls, posing a potential conflict in the
student's objectives.

With this as a background, the writer established the



objectives of the investigation. Three obJeotivés seemed
fundamen;al- These were:
l-/’To learn how well each international student at Towa
; State College thought hls individual goals were belng
. reached and hls orlentation problems solved.
% 2. To learn whet he thought could be done to solve
| various problems of adminlistration and training at
Iowa State College, so that he might more efficlently
reach his goalé of vocational service to his home
country.

3. To‘discover whether any conditions in Iowa community
relations are a serious barrier to our government's
goal of mutual understanding between Americans and
thelr foreign student "guests.® '

As a coroliary, the writer sought to determine the extent
to which foreign students at Iowa State College are studying
communications technlques, since such courses might influence
the spread of thelr newly-gained knowledge and increase mutual

understanding.
Definition of Terms
It seems appropriate that several terms used in the

study be clarified at this point. The following definitions
wlll apply throughout the thesis:
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ACE L -

American Councll on Educatlon test, quantitative sec-
tion. Thils includes a number of non-verbeal concepts,
requiring figure analogles and number sequences. It

relles less on English language skllls than the ACE L.

The linguistic section of the freshman battery of
tests, adminlstered to all Iowa State College fresh-
men except those forelgn students whose Lado tests in
English are indicative of very low Engllsh language
proficiency.

Area council - A group of persons in & college community who

ald the foreign student sdviser in meeting many ori-
entation problems of foreign students, and usually
plams a definite program which sometimes includes both
orientatlion of foreign students and education of
Amerlcans in adjusting themselves %to persons from
other cultures and understanding them better. This
council may include both faculty members of a col-

lege or unlversity and representatives of orgesnizations
or industries in the area outside the campus. '

Blg Brother plan - A threshold orientation plen by which a

forelgh student 1s met at the alrport, tus statlon or
depot near the campus of the college or university

to which he 18 coming, by a volunteer who is willing
to serve as gulde and "brother! during his period

of early orlentation. :

Boxer indemnity -~ Payment made by the Chinese government %o

citizens of the United States and certain other
countrles who claimed injuries during the Boxer
rebellion. Half of the American indemnltles were
not claimed by citizens of the United States, and the
surplus money vas remitted to the Chinese government
with the suggestion by President Theodore Roosevelt
that the funds be applled to finance scholarships
for Chinese who wanted to study in the United States.

Cross-cultural study - A study of the effects on persons

belonging to one culture when they are exposed to
another culture, as they are under the foreign stu-
dent exchange programs.

Disorientation -~ The damaging effect on personal equilibrium

shown by a person who has been exposed too strongly
to cross-cultural influences and is unable to adjust
well to his own culture when he returns home.
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Exchange student - In administrative procedure of the foreign
gtudent office of Iowa State College, "exchange!
clagsification applies to all studente coming from

" other countries under the Fulbright, Smith-Mundt, and
other government programs, under certain privately
sponsored arrangements like the Rockefeller and
Kellogg grants, and under the "P 732" program which
is sponsored by the College. Not 2ll College scholar-
ships are listed as exchanges, nor are all persons
called "exchangees™" actually exchanged for Amerlcan
students who go abroad in thelr places, as do the
4-H club and teacher exchangees. The term ls loosely
applied throughout the United States to many types of
foreign students. Those sponsored by thelr own
governments are not listed as exchangees by the Iowa
State College foreign student offlice.

Immigrant visa - The visa which allows entry of a forelgn
student into the Unlted States for permanent resi-
dence.

I.I.E. - The Institute of Internationsl Educatlon, which pro-
vides many services to foreign students, including
that of supervision of government exchange programs
and certain privately sponsored exchange programs.

Internship - The practical training period in which a foreign
student gets work experience in his chosen fileld in
the United States prior to returning home and durlng -
a "terminal perlod® in his studies, usually defined
by the immigration service as the period between get-
ting the bachelor's or master's degree and resuming
work on the degree next higher. This period of prac-
tical training may last six months and be renewved
twice. Practicel tralning may also be secured during
any vacation period.

Lado test - A test for English proficlency devised by Robert
Lado at the University of Michligan to be adminlistered
to foreign students in the United States. This test
is accepted at I.3.C. as the most rellable test of
its kind, and also 1s used overseas.ln many countries
as well as in other American colleges and universities
to determine wvhether a student from a non-English
speaking country is sufficiently proficlent in Eng-
lish to gain from study in the Unlted States.

N.A.F.S.A. - The National Assoclation of Foreign Student
Advisers, composed of faculty members who counsel
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forelgn students.

Orientation - The process of adjustment to new conditions,

Special

applled in student counseling situations to the spe-
cial problems of new students coming to a campus for

~the first time. "Freshman Week" at Iowa State Col-

lege 1s an orientation program for all new under-
graduates, when they are given a battery of entrance
tests and a series of lectures on college life.
Forelgn students are invited to a picnic sponsored
by the Y.M.C.A. and the Y.W.C.A. the first Sunday
after registration for the fall quarter, and to a
reception on the following Tuesday evening, spon-
sored by Cerdinal Guild, at which orientation talks
are given. Church groups see that every new foreign
student has an invitation to an American home during
the first two weeks of the quarter, and the Cosmo-
politan Club issues ilnvitations to a reception on
the second Friday of the quarter.

student - Mature students who édo not wish to become
candidates for a diploma or degree, and are admitted
as special students to pursue courses whlch they are
prepared to undertake. As a basis for admission,
evidence of adequate educational accomplishment and
approval of the dlvisional dean concerned are required
(11, p. 18).

Threshold orientation - The initial period of orlentation

vhich may include meetling the new foreign student at
the station, introducing him to campus life and
regulations, alding him to meet language difficul-
ties durlng the first weeks of hls stay, and helping
him to find some one willing to form a frlendship

Typologles - In this study, the types of forelgn students

which the cross-culturasl commlittee of the Soclal
Science Research Councll set up for research purposes,
as described by Du Bois (6, p. 111).
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REVIEW OF LITERATURE

The wrliter's examination of the literature on forelpgn
students in the Unlted States revealed only one oation-wlde
survey covering all nationalities among foreign students in
American colleges and universities since 1925.

.Cieslak (1, p. 26) began the investigation with a pre-

tes§y;gw£h§wfallyof“1951,‘uslngvonewquestionnaireoto,regohwgo
colleges and universities and .another fto gather data.from 100
foreign students. After the pre-test, 175 more institutions
were clrcularized, as were 700 additional students. Tho in-
quiry dealt with admission, oriontatiop, on-campus and off-
campus‘problems- Cieslak.(1,.p..25) found that, due to the.
autonomy of the American educational institution, and %o lack

EINUSREVE

of proper information regerding adminlstrative norms, college

PORPpRNLE R ol

policies toward these problems varied greatly. He stated that

e RIS 4 R
St g £

there had ‘been few studles and infrequent critical examination
of the‘area of "faith in the. values.of student exchange" (1,
p. 144). gswggcufed responses_from 122 institutions and 392
students.

These values, developed during the foreign students?
Anmericen college experience, and applied after their return
home, have been explored 1ln recent research\//ln studying
foreign students who had returned home, vilson (12, p. 12)/
employed two criterla which might be used to measure the

e T e o =

effectiveness of a college policy toward forelgn students:
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l. Has the exchange succeeded 1n 1mparting,}extending,

— S,

or 1ntensifying 1nformation, skills or attitudes?

2. Are returned exchangees effective in influencing
peeEieband events back home in ways consistent with
the prOgram objectives?

/ﬁilson 's International Research.Assoclstes.used..a.free-gnswer

questlonnaire in studying 60 exchangees from Latin America for

i et -y [

the U S Department of State (12, P 15). This qqegﬁiqueire

it O s

was replaced in _studlies of European.exchangees of various ages

e b A AT AT

and groups with a highly structured interview schedule cover-

ing both the exchangeea and their associates in their home -

bt Aot LG P 25

eountries- State Department sponsorship of the project was

R A

concealed to avoid blas. The sample size was increaeed,“ and
more rigorous procedures were used in matching as well as
sanpling. After completing research in Europe, Latin America
.and the Far East, Wilson reported in 1955 that adult exchangees

QEE,EEEE impressed by Amerlcen labor.relations-and.political
organization- A typical shift of opinion occurred in. the con-

o tar:

cept.ef race relations. Exchangees who thought the Negro{sw
pesition in America had.materially improved in the last 10

years roee from 20% before their exposure to American culture
to 62% afterward; among their associates at home, the change

was from 13% to 21%. Latin Amerlcans interviewed in VWilson's

#The extent of increase was not explained in this
abridged report (12) and the writer was unable to obtain the
complete study in the time avallable to her.
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sggﬁﬁlﬁwwere@morewwillingwtOwbel1evem§Q§§m§§¢ Amer;gan syste@
widely dlstributes the benefits of 1ta productivity to ell
clesses. Wilson's respondents also showed increased under-
éﬁ;ﬁégééiéf\ﬁhe”@Qtivations.in,Amerlcan»P°l1ﬁ¥aS'

- Another follow-up study of exchangees who had returned to
their homeland rerorted on ‘''disorientation' during the Ameri-
can stay. The disorlentation left the forelgn students unable
to assume leadership when they returned home. Watson and Llp-'f/

pitt (13) interviewed 29 German "leader visitors" who were on

the University of Michigazn campus for perlods ranging from six

months to a year during the period from 1949 through 1951.

Interviews were conducted upon the vigitors'! arrival and de-

parture from the campus,'and again after the subjeots had been

homeAfor s1x or eight months. Study in America apparently hed
not affected thelr pre-judgments of German superiority ér
(géerican faults in certain areas of human relations. These
foreign students retained many of thelr stereotyped concepts,
but their attitudes toward the methods of democracy appesred
to undergo a definite change. On their return home, some of
the respondents Telt frustrated by the apathy that met their
%kﬁfﬁempts at democratic leadership (13, pp. 3-5).
Du Bois (4), 1in a cross-cultural study for the Social
Sclence Research Council published in 1955, attempted to set

up a ploneer system of typologles®* for predicting reactions

#After a 10-day conference in August, 1953, 13 members
of the Soclal Sclence Research Councilt's committee on cross-
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of forelgn students to a new college environment. The system
was based on analysis of case historles and formed one of a

serles sponsored by the Carnegie Endowment for International

.Peace, the Ford Foundatlion, and the Rockefeller Foundatlon in

an effort to formulate "a framework of generallzatlons as a

. starting point of new research.”

An laréa for further study was suggested by Du Bols (4,
p- 62)

Gthe friendship relation and its eXpectations.t) This
aspect of the problem is dealt with briefly in the present
study's Findings.

(Footnote continued) cultural education tentatively classi-
fied foreign students into types. Du Bois (12, pp. 111-121)
listed these types from which tentative predictions could be
mede as to foreign students' reaction to an American campus:

1. 8Students wlth high wants and expectations, both
confirmed by the situation;

2. Students with high wants and low expectations, in
a situation exceeding expectatlon;

3. Students with low wants and experiences, in a
rewarding situatlion;

4. Students with low wants and high expectatlons,
An a situation confirming expectatlons;

5. ©Students with high wants and low expectations,
in a situation coilneciding with expectations; ,

6. Students with low wants, and high expectations,
in a situation that falls short of expectations;

7. Students with low wants and expectations, in an
unrewarding situation;

8. Students with high wants and expectations, in an
unfrultful situatlon.

Eight additional classificatlions were bullt up from similar
combinations of self-esteem, and personal involvement with
nztional status.

\
\

Pt
{

/
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John and Ruth Useem (14, p. 9) studied the .effective use
of foreign education in the Bombay, India,areavduriﬁg 1953 and
1954. They gathered 11fe'historles of a sample of 110 forelgn-
educated men and women in elght towns or citles of three
reglons. The sample was limlted to persons who returned from
forelgn study between 1935 and 1951. Two other groups were
interviewed: the respondents' assoc;atee, and 50 "men of
influence" in the area. Responses indicated that a '"sizable
percentage" of foreign—educatien Indians had neither found
work in the specialty for which they were trained,'nor had
been given authority or'equipment te introduce the modern
practices which they had learned. More practical training in
the United States was recommended, beginning with small eXx-
perimental "pillot" projects (14, pp--81, 210-213) .

Research at Iowa State College has concerned the pes-
sibility‘of predicting'scholastio achlevement of foreign
students from grades they have made in the Lado Engiish pro-
ficiency tests given on entrance. |

Swayampati (15, pp. 19~21) studied a group of 44 under-
graduates in 1966. In this small group, foreign students held
thelr grade point sverage ot 2.06 during the first cuarter
compared with 2.07 for the Amerlicsn students, in spite of.
lower scores on the language and psychological examinatiens.
Therefore, Swayampatl statea that no satisfactory prediction

_ of first quarter achievement could be made from the Lado,
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ACE L and ACE Q tests on the basls of her findings. However,
a cumulative record is being kept by the forelgn student
adviser and further'research 1s planned for the future.
Students from the Middle Eastern countries achlieved the high-
est mean grade-point average, 2.69, in the Swayampatl study,
while students from Asia with 1.72 and Latin America with
2.27 had the lower rankings.

Statements of Cieslak (1, p. 132) and Du Bois (4, p.
186) similarly suggest that Middle Eastern students tend to
make higher grades than those from Latin American countries.

The research projects cited above suggest the complexity
of the problem areas dealt with in the present study. Thus,
many investigators in the field of foreign student relation-
ships have suggested the need for evaluative studles. This
thesis is an attempt to provide evaluative data which may sug-
gest improvements ln the tralnling of forelign students at Iowa

State College.
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METHOD OF PROCEDURE
Selection of Method

The principal research method that applled to this study
was the personal interview. One hundred ten personal .inter-
vlgygmygyﬁwéonducted with forelgn students at Towa State Col-
lege, based upon a one-page questionnaire (see Appendix A):
Seven questions in the form were used to classlify and describe
the international students interviewed. ngnty-five questions
were designed to ascertain their views concerning orientation,
vocational training, and communications problems at the Col-
lege. Two additional questions at the end of the form pro-
vided for free discussion after the interview.

Conslderation was given the use of mail zas a possible
approach to the problem. This approach was rejected by the
writer due to the greater chance of misinterpretation caused
by the language barrier. It was felt that in many cases the
interviewer would have to reword questions, amplifying or ex-
plaining to those experiencing difficulty with the English
language.

Another approach to the problem might have been through
a 11m1£ed number of depth intervliews and the case study method.
However, the writer felt that this first limited survey of

Iovwa State College foreign students should be in the nature



18

_of an exploratory project. Thus, the present study might
serve as a preliminary investigation for later studies in
which depth interviewing and/or case histories might play a
major role.

The need for an over-all study such as the present one 1is
emphasized by the dearth of attitude-oplinion data avallable to
College officlals. VWhile Iowa State furnished informatlon %o
one researcher conducting a national study (1), no definitive
plcture of local conditlons has yet been developed. In the
data collected for the national survey, the College's adminis-
trative officers furnished one set of replies to a mall ques-
tionnaire, and two foreign students on campus responded to
another set of questions.

In designing the thesls now under conslderation, the fol-
lowing assumptions were made: that there would be a suffi-
clent number of cases to provide meaningful interpretation;
that the indlviduals contacted would supply information will-
ingly and with sufficlent mastery of English to make usable
replies; and that in their responses to open-end questions
enough homogeneity would appear to permit classification and

summarization of data.

\\//// Construction of the Interview Liat

The intervliew population was based upon lists made avail-
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able to the writer by College officials. The foreign student
adviser furnished the names of 99 students from the Far East,
Middle East, and Africa early in the Spring Quarter of 1956.
This 11st was based upon officisl records in the Reglstrar's
Office. Because this appeared to be the maximum desirable
personal interview losd for one term, Latin Amerlcan students
were not included in the first phase of the project.

One week after registration for the Summer Quarter, a
1ist of Latin Americans was complled from the records of the
forelgn student adviser and the director of residence. 1I%
provided 20 names. Later 1n the quarter, when 1t was posslbie
to check with the final registration 1ist released by the
Registrar, the names of eight students were found to have been
omitted from the interview 1ist. Three of these were persons
who had registered for the first time while the interviews
were belng conducted. Because of thelr recent arrival, 1t
was not felt that interviews would yleld valid information
for the purposes of thls study. However, the five other.
students, all of whom were reglstered in earlier quarters,
were added to the Latin America interview list, bringing‘the
population for the second phase of the project to 25, or an
over-all total of 124 names for both phases.

The 124 names selected for inclusion in the present study
repreéentgd 60% of‘the total forelgn student enrollment (207

-atudents) at Iowa State College, based upon Spring Quarter,
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1956, figures. Students from countries where English 1s
spoken as the native language were excluded from the study,
as thelr adjustment problems were felt to differ markedly

from those of other foreign studente.

The Pre-Test

A pre-test glven to 12 foreilgn students helped to indi-
cate which of the original questions to revise or omit. At
the suggestion of members of the statistical section in the
Department of Vocatlonal Education, a few multiple-choice ques-
tions were 1nserted and several questions worded to encourage
one-word replies in the first section. Open-end questions were
retained toward the end of the questionnaire to encourage spon-

taneous replies followed by dilscussion after the interview.

Composition of the Intervliew Population

Phase 1

vhen the Phase 1 interviews were begun, 1t was found that
seven of the 99 persons on the interview list had already left
the campus; two were not enrolled ln formal course work, but
were engaged in observation and practical training, and two
held immigrant visas signifying thelr intention to remain in
the United States permanently. These 11 atypical names were

dropped from the 1list. Of the 88 students remaining, 86 were
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interviewed. Two refused to cooperate, clting the language

barrier as thelr reason. Fifty-three were from the Far East,
18 from the Mlddle East, including Egypt, and 15 from Africa.
Eleven of the interviewees were women. Table 1 indicates the

natlonalitles of the students included in Phase 1.

Table 1. Natlonallities and sex of students interviewed
in Phase 1 of the study

: Jex
Homeland Male Female

Afghanistan
Burma
Ceylon
China

Egypt

Ethiopla

Gold Coast

Hong Kong

Indla 1
Iran

-
oo

Iraq
Israel
-Japan
Kenya
Korea

Liberia
Pakistan
Philippines
Ryukus

South Africa

Syria
Thailand
Turkey

OO OOKHOOC 0OO00OKHO OHGCMHNMO HUHOO

MOK HEWKHHF DDA koo
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Phasge 2

Of the 25 Latin American students lncluded in Phase 2 of
the study, all but one, who had moved without leaving a for-
warding address, were lnterviewed. Thelr nationalitles are
indicated in Table 2. Only one woman was in the interview

population of Phase 2. ©She 1s a citlzen of Guatemala.

Table 2. HNatlonalities of students interviewed in
Phase 2 of the study

Homeland ' Number interviewed

Argentina
Bolivia
Brazil
Columbisa
Coata Rica

Ecuador
Guatemala
Mexlco
Nicaragua
Panama

G} DHPDOHE NDHWDN

Peru

Interview Problens

Each student was interviewed approximately 18 minutes on
the first 32 questions. Free discusslion on Questions 33 and

34 was informal and varied in length of time. Each respondent's
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statements were recorded on one copy of the questionnaire
during each individual interview. On six occasions 1t was
impossible in the free dlscussion to isolate the respondent
from other reSpondents who joined in the discussion. On these
occasions, the remakrs of each person in the discussion were
then written on hils own individual questionnaire.

Tabulatlon of the personal interviews was not made by
machine because many of the questlons were of the open-end
variety and because the others sometimes brought varying
replies due to language difficulties. "Don't know" and con-
ditional "If . . ." responses were listed as qualified re- '
sponses in questions calllng for yes~no answers.

On the topics which were to be compared with the national
survey by Cieslak (1), percentages were then computed. .The
counting was done from tallles marked 1in columns on large
sheets of bookkeeping paper, six for areas and thelr totals,
one for comments classifled 1n groups, and one for names of
- those interested in communications and extenslon work, with
the courses they had mentioned.

Interviewing was focused upon the student's preparation
for his future work, since the Useems' study (14) indicated

a need for further research in this fileld.
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Organization of Data

Three methods of sub-dividing responses were considered
for the presentation of data: by geogrephical sarea, by
graduate-undergraduate classification, and by the student's
length of stay at Iowa State College. Because of the nesar-
equal 1lmportance of these factors, it was declded to use all
three in most of the %tabular presentations of data.

As part of the research plan in this investigatlion, the
subjJect matter of the questlionnaire was tabulated in four
sections: orientation problems, administrative or scademic -
problems, vecational problems, and communications protlems and

community service.

Orientation

Eight cuestlons deait wlth orientation and language
needs, nationality of roommate and natlonallty preferred,
cultural erxperience most valued, and experiences on-campus
that were enjoyable or unpleasant (Questions 27-34, Appendix
A).

Administration

81x questions asked the respondent about permanent bene-
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fits from study at Iowa State; research people of whom he
would like to hear after his return, eilther in letters or
~from reports in journals; periodicals to which he would
subscribe; internatlonal professional groups which he mlight
jolin, and courses that could or could not be applied in his

work at home (Questions 16-21, Appendix A).

Vocztlon

Four questions sought information on vocational goals,
Job expectation, and desire for internship, a practical train-

ing period (Questions 8, 10, 11, 26, Appendix A).

Community service and communications

Nine questions dealt with the extension service and 4-H
clubs, comnunity service groups in the respondent!'s country,
adult education work there, communications technliques, or
plans to take courses in communicatlions, and avocational in-
terests such as photography, wrlting and public speaking (Ques-
tions 7, 12-15, 22-25, Appendix A).

Other guestions

Questions 7, 8, 9, and 26 were scattered away from their
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groups 1h the questionnaire to avoid making them leading ques-
tions, or to make a transition seem reasonable to the respond-
ent. If the question on hobbles on speaking, writing or
photography had been next to the one on communications
courseg, or the two questions on internship had come to-
gether, one question might have served as a "leading question"
for the other. The simpler questions wlth possible one-word
answWwers were placed near the beglinning to give the respondent
confidence. Questions that might need re-wording for those
with language difficulty d1d not begin until Question 10 and
were scattered in an attempt to minimize the influence of

the 1ntervieﬂer- (Questions 10, 12, 13, 15, 19, 22, and 26
at times required restatement.) Of the 34 questions asked,
seven were for classification purposes: country of birth.

and cltizenship, length of stay, method of support, major
field, and work, travel and former college experience away
from the home country (Questions 1-6, 9).

In the process of collecting data, 11 members of the
College staff were asked to coument on the feasibility of
suggestiong maede by the forelgn students interviewed. Staff
members who provided information for thls study were: the
foreign student advlser, the assistant registrar and the
assistant examiner in the registrar's office, the secretary
of the graduate college, a professor of modern languages

and a professor of vocational educatlon, two members of the



soclology staff, two members of the home economics staff,

and the head of the Student Counseling Service.
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\/ FINDINGS

As indicated in the Method of Procedure section, the
data collected wlll be presented in four major sections:
orientation problems, administrative or academic problenms,
vocetional problems, and communications problems and commu-

‘nity service.
Orientation Problems

Guldance

Table 3 reveals attitudes of foreign students at Iova
StateAGollege concerning the need for an orientatlion plan
which would help them adjust more readily to dampus and commu-
nity life. Fifty seven per cent of the 110 forelgn students
1hterv1ewed sald they would recommend a more extensive orienta-
tion program. More students from the Far East (68%) wented
such a program than did those from Africa (53%) or Latin Amer-
ica (33%). Sixty one per cent of the students from Middle
Eastern countries favored such a program. A comparative survey
conducted by this writer among Indilan students at the Univer-
siﬁy of Iowa, where an orlentation seminar was introduced in
1955, offers tentative evidence of the value of orientation pro-
cedures. Thé data for this survey, in which 98% of the S.U.I.
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students interviewed favored such a progran, are reported in
Appendix B. .

In terms of classification, graduate students sppeared
to be more interested in an orientation program than were
undergraduatea, many of whom have participated in the regular
freshman orientation week for American students. While 507
of'the undergraduates wanted a speclal orientation course,

' 6lx of the graduate students approved the idea. The influence
of length.of stay upon the responses glven tended to velldate
the orilentation recommendations of Du Bois (4, p. 89); who
suggested that adjustmentlls good among exchange students
sent to another country either for periods of less than six
months or more than 18. A larger percentage (587) of those
who had been on campus more than six months and less then 18
expressed a need for orientgtion than respondents in the
other length-of-stay categories. Forty five per cent of
those who had been at I.3.C. less than six months recommended
an orientation course, as did 52% of thogse who had been at
the College more than 2 year and a half.

Meeting and gulding new students on arrival and intro-
ducing them to regulatlons of the instltution were included
by Cieslak (1, p. 111) under the term "threshold orientation, "
which he distinguished from '"continuing orientation." At Iowa
State College in 1956, the forelgn student adviser, who also

was acting adviser to the entlire student body and a part-time
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English instructor, usually notified compatrlots of a new

arrival, and when and where the lncomlng student could be

met. Misunderstanding sometimes arose among those meeting

new foreign students whether the new student was walting at

the Des.Noines alrport or taking a bus to Ames. Thls was

indic-ted in comments glven at the end of the lnterviews.
\//Graduate gtudents from the Far East sald:

a (Student A)
V//I had no help to get from the Des Moines alrport.
I found 1t very difficult to come by taxl, bus and
taxi again because of language difflculty.

/’ (Student B)

I couldn't find a house to stay in; I didn't know
where to go. I stopped at the economics bullding
to get help to locate myself.

. (Student C)
Orientation takes time.

(Students D, E and F)
Eastern countries might need orientation, but not
those of us from India.

(Student G) .
It might be useful for the young and inexperienced.
Not for India. In my own lab, while I worked in
India, more then 20 Ph.D.'s from American colleges
had thoroughly advised me.

(Student H)
I didn't take orlentetion, so I don't know. I have
seen silly mistakes made, due to cultural differ-
ences. Orientation should probably be made compul-
sory to all south and east of Greece. '

".. (Student I)
An orlentation course could be modeled on the "How
to Study"' course of the psychology department.

A speclal student from the Far East sald:



A department of the college, perhaps soclology,
should actively teach a course in adj)ustment to other

chultures, for both Americans and forelgn students,
emonstrating thelr ways. Amerlicans need a cosmo=-
olitan approsch asg badly a8 we do.

Undergraduates\i;7ﬁ/the Far Eanet said:
' (Student A1)

Students could be met at the bus station; I carriled
three sultcases from the highwey . . . . Here the
American students leave us to go 1t alone. No one
ever came up and offered help. No professor ever
came up after class to ask if he could help.

(Student B)
A new student gcts lost; he needs help from the
Y or the foreign student adviser. 1In my experience,
I.3.C. does a good Job of arranging residence and
gending some of the person's own nationality to
neet hin.

(student C)
My only enjoyment since leaving home has been the
" trlip from 3San Francisco to here. I sent a telegram
from Omeha, for I wae worrled what to do. When I
rrived;, there was nobody there. I left my baggage.
at the station locker and took a bus to "Dogtown.H
The director introduced me to a boy from China who
took me around and made me feel better. It makes
a great difference when you are greeted by Jjust one
person.

A graduate student from the Midale East saild:

./ Some one from the college should meet a foreign
student at the station no matter how well he is
adjusted. It is especlally necessary if he 1s
coming fresh from abroad. It glves a good psycho=-
logical impression . . . . Here I had to check my
suitcase and had trouble to find a room. Also a new
student might have a few questions bothering him
which he needs to talk over with someone.

A speclal student from Africa sald:

A suggestion would be to inform the new people of
the many activlities avallable to them. I am still
surprised in my second quarter at some events that
I almost miss.
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\\4;5 guage helps

Much more varlation by geographical areas was shown when
respondents were asked: "Should orientation include language
helps? ©Should English be voluntary or required?" Sixty
four per cent of those from the Far East and 7é% of those
from the Middle East wanted language helps; but 96% of the
Latin Americans were deslrous of help. Cieslak (1, p. 148)
has suggested that students from Hlspanlic-America and the Far
East have particular difficulty with the English language.
The College adviser to forelgn students has 1lndicated his
agreement wlth Cleslak on the basis of data from Lado tests
administered at Iowa State College.

Of the 110 Iowa State College students interviewed, 70%
wanted a speclal English course for foreign students (Table
4), but only 37% felt that such a course should be required
(Table 5). Only four students of 15 from Africa thought a
special English course should be required, but 53% wanted
such a course avallable on an optlonal basis.

Need for a speclial course in English was expressed with
decreasing frequency as the respondents' length of stay at
the College increased. Eighty six per cent of those who had
been on the campus less than 8ix months recommended an English
course; 72% of those who had attended the College from six to
18 months, and 62% of those who had attended more than 18
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‘months. Seventy five per cent of all undergraduates and 693
of\the graduate students intervlewed wanted speclal help with
the English language.

Data presented in Table 5 suggest that during the "adjust-
ment period" (that period in which the foreign student has
been on the campus more thazn six but less than 18 months) the
resgondents tended to feel a greater need for 1§nguage support
than at other times. Fifty four per cent of the graduate
students and 50 per cent of the undergraduate students in the
slx to 18 months category would require a special course in
"English as a Forelgn Language" as a part of the orlentation
program. Classification (graduate or undergraduate standing)
appearéd to have 1little effect upon the answer given.

In the free discussion period at the termination of the
interviews, the need for instruction in oral English was
empheslzed by 10 respondents from Latin America, four from

the Far Fast, two from the Middle East, and one from Africa.

A graduate student from Latin America sald:

The English language course that\le need teaches
_ordinary speech, the common phrases.. The modern
Ianguzge class at the Unlon is too formal; it
translates books from Engllsh into Spanish. A
combination of Spanish-spesking students of English
with English~-speaking students of Spanish in a
conversation course would te better.

Undergraduates from Latin Amerlica said:

(E) (Student A)
Writing themes is a waste of time compared ta. . ..
“—Tetter-writing for foreign tudents. It would
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be more practical fer—#& to get .a knowledge—of
English and Amerlcan literature which I do not—

~have (andwouldn't take as an elective). But I
would prefer 1t to theme writing in these three
requlired quarters.

Y (:) (Student B)
We should haveé7/a special course in FEnglish for.
forelgn peoplet—grammer and writing. English

~I01 1s not right. We go into it unprepared, with-
out an equal chance.

(Student C)
The most helpful course I ever had was Spanish 110
at the University of Panama. We learned vocabulary
by studying the evolution of words from the Latin
to the Spanish form, and related words in other
languages.

(Student D)

Teachers should recognlize how much work it takes

- &8 Tforelgn student Just to make an explanation in
a theme, and should grade more on expression and
less on mechanlics. ©Seven out of 10 of my themes
were read in class, but I got a D plus. VWe should
compete with other forelgn students in a separate
class. Amerlcans stress competition in class too
much and forget cooperation. Students are not just
papers.

(Student E)
English should be required . . . .~ But this Eng-
lish 101 18 a waste of our time. I ot meant
to teééh‘English but to review before writinp
tiremes——We—heet phonELiCcs, the use of the tongue
in pronuncliation, the use or class time’ for prac- e
tice in talking e

(Student F)
I would require 12 weeks of English study as a pre-
requisite for reglstration in regular courses. Then
three quarters divided this way: the first quarter
of basic grammar, to give what underlies correct-
ness; the second, wri’cingg g?‘l‘_,ach foreign students__
how to write a thesis, h na
“how to speak in the American idiom. In the third
QUarter,—eonCine BT EAVANGEd 61ass in Spanish for

American students with a class in English conversa-
tion for forelgn students.
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The lmportance of the problem dealt with above has been
stressed by Cleslak (1, p. 145). He commented:

0f a dozen qualifications which colleglate institu-
tions conslder desirable for the admission of forelgn
students, sufflclent mastery of English to enable
, them to carry a full program 1s rated most important.

" Both the foreign student advliser and an officlal of the
Graduate College sald that the language barrier is Iowa State
College's "biggest problem" in its relatlonships with foreign
students. ) However, as Iowa State College 1s a;technical
school, ébility to master technical learning is consldered
the fundamental qualification, these officlals said.

Cleslak further stated:

b About half of all the foreign stndents in our
collegia ons seem to need remedia
epiled to Cleslak's survey provide this in a

manner somewhat different from that provided for
American students . . . . (1, p. 149?

The foreign student adviser at Iowa State College calls
a remedial English course his chief objective. Another Col-
lege officlal sald that 99% of the foreign graduate students
would never get degrees 1f they had to pass the customary

graduate examinations in English.

Sog;gl/;elationshigs

‘6

JThe problem of social and community relationships also
Fo——

N

SR

was of major interest during the period of free comment at
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the conclusion of the interview period. Respondents made 53
suggestions dealing with such relationships, or 33% of all
non—difected obgservations made, which totalled.16l.

Eighty three per cent of the Latin Americans interviewed,
73% of the respondents from Africa, 61% of those from the
Middle East, and 55% of those from the Far East recommended _

‘having an American room-mate. (See Table 6.)

N e,

Graduate students from the Far East said:

: (Student A)
Forelgn students here use the Union a good deal.
That 18 good; they should not be separated fron
Americans.

(Student B)

v Here you don't even have time to enjJoy Spring, or to
have recreation. International House is not or-
ganized llke the fraternities; we need recreation.

It is lonesome and quiet, like the living dead; no
home inside here; no TV elther. One clique doesn't
mix with others. I have one good friend who attends
church with me; I am friendly, but I am not happy.

* (Student C)
ve need soclal adjustment when we are lonely, but to
a reserved Chinese, outspoken Americans can be a
shock.

(Student D)
Becoming a Christian was my greatest experience.
My American room-mate took me home to visit instead
of my visiting strangers at hollday time. When I
first came, I had an American family whom I could
Just call up on the phone and they would say, "Come
for the weekend."

A speclal student from the Far East said:

Foreign students in many Amerlcan colleges lack
social activitics. Some houses do invite foreigners
to entertain them, but Americans think it proper

to invite only to a big occasion. We Just want
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to wander around and see what 1t's like, informally,
not for a blg meal.

 Far Eastern undergrsduatee said:

(Student A)
My experience here was not worth it for an under-
graduate. All relationships are businesslike and
quick; I know nobody's 1deas, feelings or family.
A medlum-sized clty like this 1s the worst; I should
have chosen elther a huge city with more contacts
with people, or a small place llke Luther College.
I can play pool, but only wlth my own race. There
is nothing else.

(Student B)
We need social mixing to get shy students who stay
with their own nationals; and many American students
need 1t too.) We hear there are social chalrmen for
each area, but nobody knows . . . . Publiclze one
or two gatherings a month to have fun. American
students don't come to the Cosmopolitan Club, which
should be an international group, one-fourth to
one-~-third Amerlcan.

A graduate student from Africa sald:

It has been worthwhile to learn to understand my
fellow man better. I most enjoyed & trip from New
Orleans to Kentucky, a trip to Connecticut spon-
sored by the Eplscopel Church, and one to a student
conference in Ohlo sponsored by the Christian coun-
cil.

A speclal student from Africa said:

I didn't expect to meet so many good people. I

have met very good hospitality. My most enj)oyable
experlence has been observing the change of customs.
An undergraduate from Africa sald:

My best memory was Easter in an American home in
Garner where there were three daughters and the
grandchildren.

An undergraduate from the Middle East said:
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My most enjJoyable experience has been living

weekends with farm families. There you really

see people; it tells a different story from the

drinking and killing on TIV.

During the period of free discussion, three respondents
expressed a desire for speclial sociology or home economics
courses on American customs or.family life, wlth half of the
class American and half foreign. (é?ey fell this would help
further the goal of "mutual understanding.') This suggestion
was submitted to a soclology gﬁaff mempef who told the writer
that such an international group could be fitted into an
existing course on comparative cultures. The Cosmopolitan
Club could guarantee reglstration of the desired number of
forelgn students. However, 1f additional funoctions such as
orientation had to be assumed by the soclology staff, added

funds would be needed.
Administration

L/pf the 161 comments made during free discussiqn perlods,
39 concerned tests, courses and time schedules. These crit-
lcisms, which represented 24% of all the suggestions offered,
-ranked second to soclal relationéhips in frequency of mentioq;j
Twenty one comments concerned the American system of objective
tests.

Graduate students from the Far East said:
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(Student A)
The quarter system speeds us through courses too
fast. I recommend fewer courses the first quar-
ter. Few foreign students can prepare for thelr
first midterm. They are used to blg annual tests,
so don't prepare soon enough. They are expecting
essay-type problem questions; true-false tests don't
really measure thelr understanding, especlally since
they can have two interpretations by a good student.
Writing reports at the first midterm would give a
better 1dea of the ablllty of a new forelgn student.
When a lab instructor gives "daillies" without ex~
planation, he takes 25 minutes out of his lab period
and robs the student of explanations.

(Student B)
I missed 50 questlons on my first objJective test.
It takes one quarter to zdjust. The instructor:
could call in a new forelgn student and explain the
philosophy of this testlng system and ilts study
objectives. Few do.

(Student C)
I feel like going back to Michigan State. There,
1t's 100% better. They take time to be cordial to
foreign students. You never find "shotgun" quizzes
there. I don't see why they glve them here at all,
except that they take only two minutes to grade. -
. « If an instructor really hse the motive to
teach, not Just research, he will never glve just
true-false tests. Even then, he shouldn't double
or triple the count off on a wrong answer. I've
had three years of true-false and no other except
an essay. Graduate students here teach without any
training in education. They make you feel 1f you
ask a question you don't know anything. Others are
0.K. when you ask simple questions. If an instruc-~
tor has had 10 or 15 years' experience he is more
understanding of what the student needs and where
he stands in his work.

Undergraduates from the Far East commented:

(Student A)
I study all night before an objective test. It
takes time to lezrn to recognize 10 different
terms for svine (like barrow, etc.). A. H. was
my hardest. I was the only one who missed five
kinds of dairy cows. One third of the questions
are from my notes and books; the rest seem to be
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based on experience that I have not had. In the
Orient, more stress 1s placed on fundamental
princlples; I have had to leesrn to study for "How
nuch does 1t cost to register a cow?" or "If one
pound costs $1.98, which is more important to pro-
duce?" It would be helpful to an Oriental student
while he l1ls lesrning this new emphasis to let him
have an extra problem of the essay type to glve
him confidence and show the instructor that he is
capable of doing something well.

(Student B)
I feel lonely; lost in the rush. Nobody cares
how alone you are the first few days; nobody is
interested except the forelgn student adviser.
The first qulz includes objective questions on
Americen organizations and terms which don't mean
anything to a foreign student. Worse yet, the
grades are competitive, based on the "ocurve."
Some  teachers are helpful. Some offer substitute
questions which you can apply to your own country.
A different approach might be to send a pamphlet
‘before the student lesves home, explaeining and
‘gilving examples of objective tests.

Two undergraduates from Africa sszid:

(Student A)
I was elected to an honor soclety here last fall
but I am not accustomed to pop quizzes, and they
come as & shock. Completion types are the least
of three evlils; true-false I don't like at all.

(Student B)
ObJective testing looked simple in nmy first year,
but I found 1t very difficult, especially the
true-false questions, which were very new to me
and which I answered only hit or mliss. I was
lucky to start in chemistry, where language was
not a difficulty also.

Respondents tended to be less critical of course content
than of testing methods. The principal criticism, except
for that directed at the handling of Engllsh courses, appeared

to focus upon (a) the memorization required in American
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government and economlcs courses, (b) the "lack of application®
of theoretical and applied mechanlcs to the purpose of some of

 the students, and (c) the "repetitive" work in chemistry and

botany, which some international students insisted had been
adequately covered 1in thelr high school courses.

An undergraduste from the Far East said: "The system in
some of my courses is for the instructor to make anlassign-
ment, give a test over 1%, and then explain." A graduate
student from the Middle East sald: "I wanted teaching methods
and history, btut did not enroll because my prerequisites were
in englneering."

Undergraduates from the Mlddle East said:

B (Student A)

* Too many teachers follow the book exactly; they
glve tests by the clock exactly: If they could
only realize how much five or six minutes means to
a student from Asla who must think first in his own
language . . . .

(Student B)
This course in which I am wasting my time could be
very lnteresting, but the examples given are 200
years old. Uhy can't the instructor give us up-
to~-date appllcations concerning the next depression,
not one in the 1700's?

An undergraduate from Africa and three from Latin America
said: "Some baslc sclence courses are a repetition of what we

had in high school."#

*A student at Iowa 3tate College may take an examinsation
for creait in any course taught in the College, provided he
can show to the satisfactlon of the head of the department and
of his classifying officer that he has made the necessary
preparation (16, p. 13). Thls regulation apparently is not
generally known among foreign students.
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An undergraduate from Latln America sald:

Don't ask a question off the subject, because the

ingtructor won't like i1%. He doesn't want his

‘schedule interrupted, or maybe he doesn't know,

off his specialty. Professors ask childish ques-

tions about other countries; they need orientation

too. There is too much specialization here.

Coﬁrses named by more than one respondent as the most
practical source of information which they could use in thelr
own countries were: agronomy (eight ccurses), agricultursl
production economics, animal husbandry (five courses), bac-
teriology and the bacteriology of butter and cheese, blo-
chemistry, botany, chemlstry, econometrics, economics through
agrarian reform, engineering drawing, experimental cookery,
experimental design, farm management, genetics and the gene-
tics of population, heat transfer and extraction, mathematics,
nutrition, research methods in hutrltion,'sampllng techniques,

statistics (three courses), thermodynamics, and traffic engi-

neering.
Vocatlonal Problems

Problems of vocatlonal tralning were termed "of vital
importance" by respondents to Questlon 26 on internship.
Because the term internship had to be defined, the question

was first posed without lnterpretation, to see how many
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would suggest the idea themselves and apply it to their per-
sonal plans. VWhen agsked (in Question 8) '"What would you do

1f you could spend an extra six months or a year in America
after you get your degree?", 617% sald "Get practical experi-
ence in my field of work." Most of the other respondents
chose travel instead. However, they usually explained that
they wanted to see areas in the United States where they could
observe brojects in their vocaticnal field. When the ques-
tion was stated as it appears in Table 7, 90% expressed ap-
proval of internships.

Fifty per cent of the entire group interviewed were
depending upon the promise of Jobs on thelr return home. This
percentage was 20% higher in areas outside the Far East, where
"~ the uncertaln future of Formosans and the unemployment situa-
tion in India are negative factors.

Accordlng to the Useem report on the Bombay area (14,

p. 8), provisions of the MeCarran immigration act have com-
bined with the economic situation of Indians %o place educa-
tion in the Unlted States out of reach of many Indian stu-
dents. "Fewer students from the lower group can come and
work thelr way now," the report states (14, p. 9), "since

the Unlted States requires proof of means and restricts galn-
. ful employment on a student visa." From an educational as
well as an economic standpoint, the Useems ranked work expe-

rience as of first importance.
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Blaisdell (17, p. 13), president of the N.A.F.S.A., told
the 1952 conference of foreign student advisers that local
councils could help students more with thelr employment prob-
lem than with any other, and that their help would be more
appreciated and "%of larger significance . . . than inviting
them to Thanksglving « ¢ . dinner or dressing them in thelr
national costumes to entertain . . . .M

The foreign student adviser of the College, commenting
on the possibllity of foreign student employment during summer
vacations, sald that he would welcome aid in securing employ-
ment. The lmmlgration laws allow forelgn students to work up
to 18 months at practical tralning in thelr education field
at the end of a "terminai period” or during any vacation
perliod, he said.

To avoid the unexpected drain upon financial resources
which 1llness or accldent entall, an lnsurance plan 1s mande-
tory at the College for all forelgn graduate students and all
those under the government exchange programs, according to
the foreign student adviser. The plan, which originated with
the Institute of Internationzl Education in cooperation with
a New York insuraznce company, provides coverage up to $750
for sickness and accldents upon payment of an annual premium
of 327.80. Cieslak (1, p. 142) =lso mentioned this problem.
He stated that 47% of the colleges and unIVerslfies which he

studied had insurance arrangenments for foreipgn students, but
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only 25% made thé arrangement mandatory. Iowa State College
does not require foreign undergraduates outside the government

programe to carry this insurance.

‘Communications and Community Service

Like larger universities such as Cornell and Columbia,
though on a more modest scale, Iowa State College each year
presents degrees to a number of Iinternational studenté who
return to thelr home countries as potential leaders in exten-
slon practlces, communications technlques, or technologlcal
methods whieh will influence the prosperity of their home
lands. '

The material in this seciion. is presented to reveal
these students! ldeas for community service, and to indicate
whether they are planning to use new techniques in extension
or communications.

In considering the influence of Iowa State College upon
the many nations to which 1ts foreilgn students will return,
the writer compared the ereas which the College serves with
the areas represented by foreign students in other American
colleges and universities. Percentages of students enrolled
from different areas as reported by Cieslak (1, pp. 50-51)
and by the I.I.E. in its 1952-53 census (18, p..7) are similar

to those reported in this study. Cieslak reported that 33.9%
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of his respondents came from Asia or the Near East; the I.I.E.
census reported that one-third of all foreign students in the
Unlted States came from Asla or the Near East, and the I.8.C.
reglstration for the spring quarter of 1956 revealed that

32% of all foreign students at the College came from these
areas. Of all the Cieslak respondents, 25.8% were Latin
Americans, of the I.I.E. census 25%, and of the College enroll-
ment for Spring Querter, 195G, 25%. (leslak reported that
7.1% of his respondents were from Africa; the I.I.E. census
did not give a separate figure for Afrieca; the College African
reglstrants were 77 of all foreign students cnrolled (see p. 19).

Adult education workers were better known to respondents
from Africa than from any other area, and were least famlliar
to those from the ¥lddle East. This is indicated in Table 8.
Fifty three per cent of the respondents from Africa, 47% fronm
the Far Eést, 46% from Latin America, and 22% from the Middle
Egst stated that they had personszl acquaintence with adult
education workers. Fourtecen per cent more of the graduate
students (49%) could name adult education workers than could
the undergraduates (35%).

Among Far Eastern respondents, Formosan greduate stu-
dents mentioned the Joint Committee of Rursl Reconstruction,
while graduate students frou India indiceted that they were
famlliar with the activitlies of workers in various types of
edult education:
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Table 8. HResponses of international students at
I.5.0. to the question: "Do you know any
one in your country who works in adult
education? ¥ .

70 Greduate 40 Undergraduate
Homeland Y N Q Y N Q
Latin America 7 1 2 4 9 1
Africa 4 2 0 4 4 1
Middle East 3 7 1 1 4 2
Far East 20 16 7 5 4 1
Totals 34 26 10 14 21 5

Government research and extenslon, teasching,
polliticel partles . . . .

Student Federation debates . . . .

Many small local groups involving young people

Rotary; Lions; '"Movable Movies" . . . .

Extension from the Agricultural Institute at
Allshabad founded and directed for many years
by an Iowa State College graduate . . .

Politice . . . .
Graduate students from Latin America said:

(Student A)
I worked for the Rockefeller Foundation in Costa
Rica, and besides research in corn breeding there
1s the social aspect of farming, the standard of
living. I am especlaily interested in measures
for the protection of income (government and
insurance plans).



: (Student B)
An lnternatlonal organization is working with
Indians in the highlands to improve 1life there.
I am interested, and would help with this work
1f asked.

These were the comments of Latln Amerlican undergraduates:
(Student A)

Peru hes a flve-~-year llteracy program. I intend

to take a six weeks'! speedup course in audio-

visual methods for extension workers, in Chicago.
(Student B)

The adult education I have seen in Argentina was

in the army.

(Sstudent C)
There is some help for the blind in Panana.

(Student D)

An organlzatlon like the Farm Bureau is getting

started 1in Peru.

Sixty three per cent of the undergraduate respondents
indlcated an interest in belonging to community service
organizations compared with 57% of the graduate respondents.
(See Table 9.) By areas, 73% of those from Africa, 62% fronm
Latin America, 57% from the Far East and 50% of those from
the Middle East named a community organization.

A graduate student from the Far East sald:

I was eleéted gecretary of a soclial club in the

Indian village where my veterlnary clinic was

loceted. I wrote for help tc our extension serv-

ice and the club helped sponsor further expansion

and new activities connected with the clinilc.

An undergrzduate from the Far East saild:

American soldlers have Joined our Students' Cul-
tural Club in Seoul to discuss the problems of



Table 9. Responsee of international students at
, I.3.C. to the question: "Is there any
organization you could Join at home that
could let you put new ideas to wor
outslde your Job?! :

70 Graduate 40 Undéngraduate

Homeland p4 N Q Y N Q
Latin America 7 3 0 8 6 0]
“Afrlca 5 1l o 6 3 0
Middle East 5 1 65 4 2 1
Far East 25 8 12 7 0 3
Totals 40 13 17 26 11 4

both countrles once a week. Membership has in-
creased to more than 100.

Graduate students from the Middle East commented:

{Student A)
4-H clubs were my "baby" when I worked for the
Israell Ministry of Agrlicultural Education. Our
4-H clubs were part of the school system in the
fifth and sixth grades, and in some trade schools.

‘(Student B)
The American College at Calro supports a village
center where we teach the women about child care,
sewing and home furnlshing.

A speclal student from Africa sald:

The American Friends Service Commlttee participates
in many activities in my country. I would like to
begin with a few schools and with youth not going
to school to introduce the 4-H club ldea when I
return, but first I want to find out what govern-
ment cooperation I can get.
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Graduate students from Latin America suggested:

(Student A)
Helping the blind through our charter Lions
Servide Club . . . .

(Student B)
Evangelical religious groups are trying to im-
prove the Indlan situation in Ecuador . . . .

These were suggestions for community service from Latin

Americen undergraduates:

(Student A)
I would be interested in 4-H near our district
in Costa Rica.

(Student B)
I will work with the Cooperative Inter-American
Service of Agriculture (S.C.I.D.A.) an F.A.0.
project in cooperation with the U. 8. Department
of Agriculture.

(Student C)
I would be interested in education and my political
party e o o @

(Student D)
I'm interested in S.C.I.D.A. but not in politics
« » « I helped in a Catholic school teaching Indian
- boys religion.

(Student E)
I might promote organizations by writing for our
newspaper.

(Student r)
I'm interested in the S.C. I.3.P.A. in Peru. This
1s like 8.C.I.D.A.

(Student @)
The Lions Club in Panama . « +

As shown in Table 10, 75% of the Latin Americans inter-
viewed expressed a need for the use of communications tech-~

niques in their future work, as compared with 60% of those
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from Africa, 50% from the Middle East and 36% from the Far
East expressing such a need. Nearly 587 of the under gradu-
ates thought they would need to give talks, prepare radio
programs, film or slide showings, or write bulletins, in
thelr future work. Graduate students appeared to feel the
need for using communication techniques somewhat less, with
46% responding that they would use such tools upon theilr
return home.

Du Bois ( 4, p. 52) has emphasized the need for communi-
cation of new ideas upon the international student's retﬁrn
home. Quoting from a speech by Jeanne Vatson before the Mid-
west Group of the Soclety of Applied Anthropology, Du Bois
sald:

Perhaps the most important area for study and

improvement now 1s not the question of . . .

how to train forelgn students whlle they are

here . . . but how to stimulate the creation

within each country of a soclal machinery for

recelving and scting upon whatever new informa-

tion 1s avalilable . . . utilizlng and increasing

the insights galned abroed.

The responses in Table 11 include both the respondents
who have already taken courses in preparetion for communica-
tions work, and those who named courses that they would like
to take. Among those interviewed from the Far East, only
two who saild they felt a need for communications techniques

did not name a specific communications course they would

like to teke. These were graduate students, who felt they
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were too greatly pressed for time. Many from other areas
stated no intention of taking such cburses.' Thirty eight
per cent of the Latin Amerlcans were interested in communlica-
"tions courses, 36% of those from the Far East, 22% from the
Middle East, and 20% from Africa.

Exactly 25% of all foreign students interviewed named
specific courses in audlo-visual work or Journaliém vhich
they had taken or expected to take. Of these students, 294
were majors in agronomy, the field in which one-fifth of all
forelgn students were enrolléd.' (of the entire group of 110
interviewed, 21 named agronomy as their major field. Ten
named chemistry, biochemlstry, agricultural chemistry or chemi-
cal englneering; eight, clvil engineering; seven, mechanical
engineering; six, electrical engineering; three, agricultural
engineering; three, statistics; one, industrial_ engineering;
Age; aeronautical engineering; one, nuclear science; one,
architecture. Seven staled that agricultural economics was
their major fleld; five, agriculture; four, climétology; four,
vocational or agriéultural educatlion; four, dairy husbandry
or dalry industry; three, bacterlology, three, botany; three,
entomologyj two, anlmal breeding; two, soclolcgy; and two,
veterinary medicine. Nine listed thelr majors as food tech-
nology, food and nutrition, dietetics, or home economics.)

| Those wno expressed an interest in journalism or in

audio-visual courses were scattered among the following major
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fields: eight in agronomy, three in civil engineering, two

in electrical and mechanical engineering, two in animal breed-
ing, two in dairy husbandry, two in vocational education; and
one each in agriculture, agricultural chemlstiry, agricultural
economics, agricultural education, botany, home economics,

and soclology. O these, five were interested only in radlo-
TV courses, 13 in Journelistio writing, and 10 in photography
or audlo-visual techniques.

Of 211 110 students, 60%Z saild they would work to build
 extenslon services in their own countries elther directly or
through indirect influence. Those who wanted to see exten~
slon neetingd in Iowa and who hed not as yet done so repre-
sented 58% of the total. (See Table 12.)

Sixteen sald they had never heard of extension before.
énd wanted 1t fully explained. Two asked the 1nterviewer to
see 1f they could get experience 1in helping e county agent
during the summer, and 22 sald they would like to do exten-
sion work if 1t could be started in thelr home districts. Of
the 110 interviewed at Iowa State College, 22 could remember

being invited to an extenslon meeting.
Other Findlngs

Respondents nemed more than 30 scientific periodicals

published in America which they expect to continue reading
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regularly after returning to their homelands. Time, Life,

and Popular Mechanics were the general magazines most often
named. HMore than 20 scientific organizations in which they

expect to retaln membership were listed.
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SUMMARY AND RECOMMENDATIONS

General

“’</The primary purposes of this investigation were:

1. To ascertain the attitudes of forelgn students en-
rolled st Iowa State College in the first half of
1956 concerning how well (a) their personal goals .
end (b) thelr orlentation needs were being met:

2. To learn what they thought could be done to solve

- certain problems of academic administration which
might make it difflcult for some to achieve thelr
vocstionsl goals.

-3. To discover any factors which tend to affect adverse-
ly one of the objectives of the United State goverﬁ-

A\

ment in finencing exchange students: ) the development

of mutusl understanding between free peorles of the
vorld. u |
Personal interviews with 110 forelgn students were based

on a 34 point questionnaire (see Appendix A). The study was
limited to 18 students from Formesa, two from Hong Kong, 15
from Indie, 18 from other Far Eastern countries, 18 from the
¥Middle East, 15 from Africa, and 24 from Latin America. Of
the total, 53% were graduste students, 11% "special%, and 36%
undergraduate;)
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Questlions were reworded orally upon request in those
cases where 1énguage difficulty was evident, but in an effor?t
to keep the interviews objective, no comment was made by the
interviewer until the questlons were answered and statements
of approvael and/or criticlsm of campus life had been made by

the respondent.

Orientation

(%1fty-seven per cent of the 110 forelign students inter-
viewéd at Iowa State College wanted a more extensive orienta-
tion program. Latin American students (33%) felt less need
for guldance in adjustment than those from the Far East (68%),
from the Middle East (61%), and from Africa (53%). Forty
per cent of the students Irom India, a nation with a back-
ground of British-sponsored education, were in favor of an
orientation progran.

'Seventy per ceét of 211 forelgn students interviewed

recommended a speciel course in English, ~gtronger support

\

than tor orientation with guldasnce alone.

{Of the 65% recommending an Anerk roommate, most added
"%o learn the language" or "when a student first comes.!
Twenty-two more persons recommended American roommates than
actually had them.\

{Comments concerning soclal relationships indicated that
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0
<:;;linternational students feel 1t is difficult to penetrate

1\

deepecr then the "surface friendliness" of Americans{ Only

five mentioned»the problem of recial disceriminastiod. All

'five sgld they were speaking for others who would prefer not

to comméht on this point. One of the spokesmen was a Negro;
the others were from the Middle and Far East. Two reported a
long search for housing at Ames, wlth a feeling that dis-
crimipétion was acute.

, OO Nearly every end-of-interview discussion perilod{stressed .
Jneed\ or more assoclation wlth American.students:, re partlies
or more projects in which the Cosmopolitan Club might send a
comnittee to work with a commlittee from-theX; and from church
and fraternity-sorority-dormitory groupsi. The feeling of 1so-

lation from, the mainstream of college 1ife was exéressed by

respondents.

Administration

Students were told orally that one purpose of the inter-
view was to learn “whether you are getting at this college
what you came here to get." No answers 1ln regard to tech-
nicel training were unfavorable, except in regard to objec-
tive tests, which respondents thought should be supplemented
or replaced during the first quarter by a special project re-

lated to the forelgn student's own country. After the



student's first quarter on campus, most respondents felt,
the nature of the examination would be less lmportant, since

the student might then be better adjusted.
Vocatlon

The question of how an international student might get
practical tralning for his future work was approached in two
ways. Respondents first were asked: "What would you do if
you couid spend an extra six months or a year in America after

"you get your degree?" Sixty-one per cent sald they would get
work experieqce in thelir vocational fiéld. Later they were
asked: "What do you think of an 1ndustrial‘1nternship?" The
‘ternm “1ndustr1a1 internship" was defined for respondents upon
request. Ninety per cent of the students interviewed approved
the internshlp plan, usually with such emphatic remarks as
"This would be the most Valuable part of my stay in America."

Excluding the Far Egst, 70% had jobs promised on their
return; including the Far East, 50%. Four respondents said
that their personal cholce of vocation had been subordinated

!to the choice of their financial sponsor (father or govern-

{ment), but that they were trying to "fit in' a few courses

they felt they would like.
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Communications and Community Service

Of the total group, 50% sald they recognized that they
would need communications techinigues in bringing theilr know-
ledge to the people of their country, and 25% named courses
which they would take 1fAthe1r time schedules and prerequislites
permitted.

Community service projects were nsmed by 59% as work
they had participated in or planned to participate in; 42%
were acquainted with adult education workers, but in most
cases they had not yet dlrectly particlpated in the work.

Of the 110 international students interviewed at Iowa
State Colliege, 25% volunteered the statement that they would
work directly or indirectly to build extension services at
home. Fifteen per cent had never heard of extension and
wanted the term explained. Fourteen per cent had hearé of
extension work, but were indifferent; 24% could remenber
being invited to observe activities of the College extension
service; 587% sald they vanted to observe I.5.C. extension

activities but had not done so.
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Recommendations

Based upon the data collected and collated ln this thesls,
the writer feels that certaln recommendations merit careful
evaluation. These recommendations.are:

1. That a full-time guildance worker be appointed in the

foreign student adviser's offlce.

2. That this worker assume the initiative in forming an
area council which can carry on a year-around program
in helping to meet forelgn students' problems. This
might well include help in locating summer Jdbs.

3. That the College forelgn student adviser provide an
opportunity for more Amerlican students to establish
at least one warm personal friendship with a student
from another country. College organizations might
promote the acquaintance that would make this pos-
slble by fostering more activities shared by com-
mittees from boﬁh the Cosmopolitan Club and other
student groups. |

4. That Lado tests be glven forelgn students by examin-
ing officials abroad, and that the College request
scores for these tests to accompany applications for
entrance.

5. That difficulty with oral English be anticipated,

and a speclal class, open to both undergraduate and
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graduate students, on a voluntary basis, be provided.
That graduste students, 1f not allowed graduate
credit for such special English instruction, have an.
opportunity to choose instead a course in comparative
cultures which might provide opportunities for oral
discussion and for a certain amount of additional
orientation. Informal oral communication in Spanish-
to-English or French-to-English translation in ad-
vanced modern language classes might offer under-
graduate credlt which also would meet adjustment
problems that stem from language difficulties.

That student edltora of College publications more

of ten publish interviews with students who have been
or give promise of being leaders in their own flelds,
and consider an edltorlal campalgn to make foreign
students feel welcome and respected.

That a graduate dormltory to house both forelgn and
American graduate students be provided.

That mandatory health insurance be considered for
all forelgn students.

That a "fleld day" be held ln the fall to give
forelgn students the opportunlity to see demonstra-
tions of audlo-~visual materisls and new equipment,
and to teke part in seminars dlscussing how communi-

cations and extension methods taught here could be
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adapted for use at home.

That a forelgn student's requesf for a speclal
project in additlion to objective tests be given con-
sideration during his first quarter at the College.
Showing the instructor what he could do with a
project related to his own country not only might
help the student's morale, but also set up a pur-
poseful and healthy relationship between his college
experlience and his home country.

That when true-false or other objective tests which

- magnify language difficulties are administered, the

forelgn student be allowed extra time for completion.
That arrangement for an internship period in the
foreign student's fleld of speclalization be made
whenever possible.

That forelgn students be offered a short course in
making bulletins and news reports attractive reading.
That nembers of an area council should try to distrib-

ute appointments so that those with language diffi-

culty are accompanied by those who speak fluently,

and so that one "entertalning! student does not-
travel too much to the detriment of his studies, while
other less popular foreign students never get to see

at first hand a community group in democratic action.
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That in his relationships with the community, no
student should be subjected to such pressure to
conform to American ideas that he is dis-oriented
from his own culture and hes difficulty in adjust-

ing on hls return.
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APPENDIX A

ATTITUDES OF INTERNATIONAL STUDENTS
TOWARD THEIR EXPERIENCE AT I.S.C.

What i1s your country (of birth, of present citizenship)?
How long do you plan to stay at I.5.C.?

Is this your first experlence as a student away from
your own country?

Do you have a scholarship? (Government encouragement?
Exchange visa?)

What 1s your major field?

In what countrlies have you traveled at any time in your
life?

What special lnterests and hobbies do you have?

What would you do if you could spend an extra slx months
or & year in America after you get your degree?

Hed you held a job before coming here®? (Since? What
kind?)

What would you like to do eventually in your vocation?
(Your highest ambition?)

Do you have a Job promised on your return? (What 1s 1t?)

Is there any organization you could join at home that
could let you put new 1ldeas to work outslde your jJob?
(Community service, or political or religious organiza-
tions, actlon groups, not the church itself. Can you
name 1it?)

Do you know any one in your country who works in adult
education? (Who tries to take ideas to the people who
are not very well educated?) (Have you seen samples of
the llterature used to popularize new 1deas among the
peoié?? Are you very much interested in this sort of
wor :

Will you need to give talks, radio talks, film or slide
showings, or write bulletins, in your future work?
(Which?)
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15. Have you heard of any courses at I.S5.C. that you might
like to take to prepare for this work? (Which? What
might prevent you from taking communlcations courses?)

16. Have you met any research people in your fleld whose
work you would like to keep in touch with after you
leave? (Would you keep in touch by letter or by reading
journals?%)

17. VWho are these research people? (Can you name two?)

18. Vhat periodicals or Amerlcan popular magazines might you
subscribe to?

19. 1Is there any professiongl assoclation with international
membership or any group of American college alumni in
your own country which you might Join?

20. Can you name two courses that seem to you to be most
practical of those you have taken here? (Those that
gave you ldeas that can be put to use when you return
home.) 21. Are there any that did not? (That were a
waste of time?)

22. Vhat have you heard about the I.8.C. extension service?
23. 4-H?

24. Would you accept an invitation to visit extension meet-
ings? (out in the state.) 25. Have you done so? (Would
you go out of your way to ask for an invitation to do
this, or don't you have time?)

26. Do you approve of an industrlal internship? (Defined
on request.)

27. What ie the nationality of your roommate?

28. VYould you recommend to your brother, if he were coming
here, that he room with an American? (Or with someone
from his own country, or another nationality?)

29. Would you recommend that he take an orlientation course
which would explain the customs of this country? 30.
Should 1t include language helps? 31. Should English
be required? (Or voluntary?) :

32. What cultural contacts have you valued most highly?
(4 choices)
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Vhat has been your most enjoyable experience in the
in the Unlited States?

Do you have any suggestlons or criticisms about Iowa
State College campus 1life?



79

*UOTqN]TISUT UOBS 18 TBL01 9ULl JO 402 poqn1T18u0d 8918NPRITIIPUNun

. . *gquapnys udtsaog

TT® 03 uouwod jou swatqoad Tetoeds squasaad yotum ‘ssomaod usyy aaTarRIUssagdad sJow

oq 03 3787 seM BTPUI ‘sndwed ayjy uo sdnoxd udTeaoy 1893a8T OMq 2yl JO *0381TOH

93835 BMOI 38 A37TBUOTYBU Bwes ays Jo dnoald ® Jo qutodmata 8yl wogy BOT1BIUITIO

uo epnyTyqe jusadJJITP ¥ 9onpoad prnoMm Ly Tsasatup oyl 3% weaBoad uOTIRIUSTIO MaU

3yl Jsyjayum 918oTput 09 Aftavuwtad ‘adoos paqTwIT JO Laaans v sv psuusTd sBM STYY

88 ‘paMaTAd8lUT aJo# £3TBISATUN aYg 1® Sjuopnys udTadol TT® 90N -J91US)H TBUOTIBU

=I93ul oy) woa) BujuoydaTay £q psdueade sJsoM BMOTALElUT Teuosgad ‘JOSTADY uapn s

udgeaoy *I°N°s oy Aq patrddns sws 48T uorysrndod 8yl °DPaMBTAJ91UT dJ9M ‘gaeT

‘fel Butanp 8MOI JO £1T78J5ATUN 93BG dY] 18 BIPUI woxJ squapnys uldToaol Tte ‘sdaTtOn
93835 BMOI 3® SMITAJ83UT J0J J93TaM 8Tyl £q pedotrsasp sagsuuciyssndb ayg Butsfia

g 4T 81 4 [ X 6 T G 6 Juotieonpe
1INPE uT gXJIOM oyum LJIqUnoo
anof ut suo Lue Mmouy nok oq

6 gl 61 g 0T oT 4 ] 6 _ 830TAJ88
£atunumod) gqof anod spysino
Jaom 09 szopt mau 9nd nok 4997
pInod avyy smoy 38 utol pTnoo
nof uotpgeziurdao Auv aJayq ST
5 N X () N X D N X
(0Ov = N) (g2 = N) (8T = N)
##BTPUI woxJy BTpul wogJ 8TpUIl woxJ

18307 sjuepnys *I-1*g sjuUdpPnNys -H°g-I

. BMOT JO A4TSJI0ATUN ©281E OU] puB
93e1T0D 93B1E BMOI 9B BlUSDNYB USTpUl JO 83pn31998 Jo uostaedwop <oT 91qB]

#8 XIANIddY



80

8 2 og T 0 ¥2 4 2 9 ¢Lxqumod sTyq Jo
smwo3sno ayy utrsTdxse prhoM
YOTUYM 28JaN0D UOTLBIUSTIO
ug pusuwodag nofk prnom
8 9T 91 ¢ 23T 8 e % 8 183uT195m UOTBUVIXD 3T8TA O3
uotaeqTAut ue 4dsoow nok prnop
¥T  TT QI 8 6 8 9 2 4 LYaIoM
81Ul J0J aawvdaad o0 eyBq 09
eXTT udTWw nok 328Y] §98aN0D
*« ¢+ « Lfue JO pa®vsy nok asarvy
eT 9 6T oT ¥ 1T ] e 8 {aom eanqny anof utg
BUTI8TINg 947TaMm a0 ‘s3utmoys
9DPTTs J0 WITY ‘sNTe1 OTpBa
‘syTe] 9AT3 03 poou nok TITM
DN X b N X D N X
(0% = N) (62 = N) (ST = N)
BTpPUI woag BTpul mWoual BTpUI wWOIJ
83 0] sjuspnis +I°M1°g

81uUapPNYs -0 g° I

(penutquop) -oT aTqey



81

APPENDIX C

SUMMARY OF TYPICAL ORIENTATION ACTIVITIES
AT THE STATE UNIVERSITY OF IOWA

From ﬁlmeOgraphed materlial prepared a2t the forelign stu-
dent adviser's offlce at the Unlversity of Iowa, thls summary
of typical orientation activities was made.

The year's'calendar provides for:

Sept. 10 - International Center (a recreation center for

international students, a residence only for the forelgn

student adviser) opens officlally.

Sept. 15 - American student orlentation leaders are

entertalned by foreign student Blg-Brother-Sister com-

mittee. Coffee hour.

Sept. 17 - University Club (faculty wives) sponsors wel-
come party at Union, for forelgn students.

Sept. 21 - New students attend President's reception
with Blg Brother or Sister.

Sept. 20 ~ Open House, 8:30-11 p.m. at International
Center, honoring new students.

Sept. 26 - Hosts of second welcome party pieck up stu-
dents, at International Center at 3:00 p.m.

Oct. 10 -~ Students from one nation prepare a favorite
megu for all international students, each person payling
50¢.

Oct. 16 -~ New students meet at International Center at
9:00 a.m. for trip to Amana and £1 1unch at Amana Inn.

SERIES OF LECTURES

1. For women, on American customs.

2. For men.

3. For a comblned group, on university life and
regulations.
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Later in October - International Club meeting, planned
by International Center Board chosen in spring by out-
going boerd members.

Homeconing - International Club enters float.

International Club Banquet -~ Prizes offered for float
ideas.

Christmas - International Festival in conjunction with
University Women's Association.

Summer - Boerd meets to plan next year's orlentation
program.

Seminares - College professors come to the International
House to conduct weekly seminars on Amerlican l1life
throughout the year.

Lgne University of Iowa, with about 15 fewer foreign
students than Iowa State College, has a full-time foreign
gtudent adviser, Wallace Maner, who in the summer of 1956 was
renovating a large house in the block south of Currler Hall,
the main women's formitory, for use as an International Center.
He and his family have for some time been living in a house
that serves as a resldence only for the director, but as a
center for social activities for the campus International
Club. Every Sunday evenlng, for example, all international
students are invited to share the cost of a supper planned
and ccoked by students from one country. The next Sunday the
cooks and the menu are wholly changed. An orientaticn program
including a series of lectures and trips to Amana, Cedar

Rapids and sights around Iowa City was lntroduced in the fall
of 1966. Orientation is now provided through a "big brother"



